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Section 1

FBISD

INSPIRE“EQUIP-IMAGINE

The Fort Bend Independent School District, an Equal Opportunity Educational Provider and Employer, does not discriminate on the basis of race, color, religion,
gender, sex, national origin, disability and/or age, military status, genetic information, or any other basis prohibited by law in educational programs or activities
that it operates or in employment decisions. Additionally, the District does not discriminate against an employee or applicant who acts to oppose such
discrimination or participates in the investigation of a com plaint related to a discriminatory employment practice. Employment decisions will be made on the

basis of each applicant’s job qualifications, experience, and abilities. Policies DAA, DIA




| — Referrals & Evaluations

Table of Contents

TABLE OF CONTENTS ...uuuuuuuuuuuuueuueesueenneesmeeemeeemmeemmeeemmeemmeemmmeemmeemmmmmmmmmmmmtmmmmiiieeimmeiieeiioeiieesiissssississssissssssssssssssssssssssssssssssssssssssnns 1000
DISCLAIIMER .....uuuuiiiicriesssssssssssssssssssssssssssssssssssssnssssssssssssnssssssesssssssessssssseeesseesseeseeeeeseeseeeeeeeseeeeeseeeseeeseessseesseessessssssssssssssssssssns 1003
PRIOR TO AN INITIAL REFERRAL TO SPECIAL EDUCATION .......ccciiiiiiiciiicsssssssssssssssssssssssssssssssssssssssssssssssssssssssssnsssnnsssnsssnsssnnsennans 1003
General EQUCALION RESPONSIDIIILIES ...............ueeeeueeeeeeeeeeeie et e e e tte e ettt e e tee e e aeesttaeeeaastaeeaasaaeeastasasasssaasassssasastssaeasssaaeassnaans 1003
Membership of the Student SUPPOIT (SST) TEAM.........eeeeeeeeeeee e eeeee et ee e ettt e e ettt e e ettt a e e et eaesttesessssasestssaaeassesasssssaasassenann 1004
Process for Students Exhibiting COMMUNICATION ISSUES .........cc.veeeeeeeeeeeiieeeeieeesctaeestteeeetteaesssteaessssesessstasesssseasesssesessssesesssseees 1004
Process for Students Exhibiting Visual and/or AUTItOry ProBIEMS.............c.vecueeeeiecieeiieeitieeieesseeeseesiteesseesasesseesseseessanseens 1004
Process for Students who are Exhibiting BERAVIOr PrOBDIEIMS...............covueeeueieiieeeieeeeee sttt ettt 1004
Response to Intervention (Rtl) or Multi- Tiered Systems Of SUPPOIT (MTSS) ..eeee ettt e e e e 1004
FULL AND INITIAL INDIVIDUAL EVALUATIONS .......cccoiieiiiersirsssssssssssssssssssssssssssssssssssssssssssssnsssnssssssssnsssnssssssssssssssessssssssssssssassannns 1005
INITIAL REFERRAL.....uuuuttinnnnsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssseesseesssesssessseeesseesseesssesssesssssssssssssssss 1007
Procedures for Referring a Student Not Yet Identified as Receiving Special Education Services for a Full Individual and Initial
Lo ][V o Lo N SRS 1008
RE-EVALUATION. ......cuiiiiiiiieiiissnesssessssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssesssssssseessseessessseesseesseesssssssssssssssssssss 1010
(0T 1L Lol o] L= SRR 1010
Procedures for Re-Evaluation When No New Eligibility iS SUSPECLET ..........cceeveeeeeeeeeiiieeeiee et eestaeseeesste e e e saea s 1010
Procedures for CAMPUS RE-EVAIUGLIONS ...............eeeeeeeeeeeieeeeeeee e et e ettt e ettt e ettt e e e et e e eetsaeeaatasaeatsaaeeasssaeasssaeassesenssssaessssnaans 1010
Procedures for Re-Evaluation for Sl only when a second eligibility is suspected (this includes when Dyslexia is the second
YKy e fat (=t ele) g Lo [11 Lo ) B USSR 1011
Procedures for Re-Evaluation when multiple changes in eligibility are SUSPECted.............ccoueveveeeescieeeeeiiieeeiieeescieeeeeveaeeees 1012
Procedures for Re-Evaluation when the Special Education Student is a Transfer from another district .............ccccccovevevvvvennns 1012
Procedures for Re-Evaluation when the Special Education Student is a Transfer from another State...............cccceevevevueennnen.. 1014
Re-Evaluations that RESUIL iN G DINQ ............oeeeueeeeeieeeeee et eete e ettt e et te e st eeesataeesaasteesasseaeesastaesanstaesansseessasaeasassnasssenasan 1015
Re-Evaluation Utilizing the REED Process (continuing €ligibility) .............oooeueeeeeeueeeeeeeeeeeeeeeeeeee et eeee e e s e e e eveaeeaanas 1016
AASSISTIVE TECHNOLOGY ..vtteteeeeauueteteeeseaauustteeesesauuetteeeeasaaasseseeaesesaasse et aeeaasanseeeeaeesaaannbeeeeeeeaaanbeeeeeeeaaaansseaeeeeaeaanbeteeeeesannnnseeaeeesannnnreen 1016
Level One — No Tech/LowW TeCh RECOMMENUGLIONS .........c..ueeeeeueeeeeeeeeeeieeeeie et eeee e tte et e e e et e e e st e s seatesseaeasssasrassaaeees 1017
Level TWO - Mid TECHh RECOMMENUGLIONS. ........cccviesieeeiiiesiieeciessieestt e st e sttt stteestte ettt e s sae e s taesasaesateesstsessssssstesasesssassasessasassaseenns 1017
Level Three — High TECh RECOMMENUALIONS .........cccueeeeeeiieeeeieeeeiee e et eeetee e s te e e sttt eesste e e s saeaeassteaesasseaessssaeassesansnssassssseaaan 1018
Evaluation Process for Level Three Assistive Technology EQUIDMENT/DEVICES............cuecveveceeseesiesesiesiesiesiesseseeiessssiessessessensens 1019
AUDITORY IIMPAIRMENTS «.vvtevteeutteeseesseessseessseesseassssessssssesassesssessosesssssesssssssessnsessssessssessssessssessssssssesansessnne ERROR! BOOKMARK NOT DEFINED.
INUEIQE REFOITQUS. ..ottt e ettt e ettt e e ettt e e et e e e et e e e et s e e e tseaeeatssaeeatsaaeessaaeeasssaaatsasenasssaesssnaeenssenenans 1020
OtoloGiICQl (PAIt A) EVAIUGLION ......c...eeeeeeeeeeeeee ettt ettt e e et e e ettt e e ettt e e e et e s e ettt e e e e tssaeetsaaeassaaeatsaaenassasesssssaesssssnansses 1020
ViX0elTe) oo Tlole I Udo Ta = B 2V o ][V o 14 Lo B USUURN 1020
Use of Fort Bend ISD Medical Consultants for Otolaryngologist or AUGIOIOGISTES ...........cccceeeeecueeeeciieeeiieeeesieeeeceeeeceeaeesveean 1020
Use of RDSPD Audiologist and RDSPD Medical Consultant for Otolaryngologist Evaluation...............cccccueeevueeeesiveeescreneecnnnn. 1020
Transportation to the Audiologist Or OtolAryYNGOIOGIST ...........cc.eeeeeeeeeeeeeee et e ettt e e s ee e e et e e s ttaeesteeeesstaassssseessesasnnes 1020
Communication Language (PArt C) EVAIUGTION ............cecueeueeeesieeeie ettt ettt ettt ate st e st e e st e steesteetesstesseensessasaeanseenseeaes 1021
Brazoria-Fort Bend Regional Day School Program for the Deaf (RDSPD) Referral FOr Al.........uuvveeecvesieecieeiieesieeiiveeieaenn 1021
Re-Evaluation RECOMMENAALIONS O Al .......oenneeeeeeeeeeeeeeeeeee ettt e et e ettt e e e et e e e et e e e et e e e e tsaeeeasaaeaatssaeatsaseeisssaesssssaean 1022
Procedures to follow if a student refuses to wear amplification/listening device or the student is not wearing a listening device
................................................................................................................................................................................................... 1022
ASSIStIVE LISEENING DEOVICE (ALD) ..ottt ee e ettt e et e e ettt e e et e e e aasta e e asseaeaasseaeaasteaeaassesaasseaaassesenassesesassenaans 1023
FreqUENtIY ASKEA QUESTIONS .......cccueeeeeieesiieeieeeiee ettt s ettt ettt et sttt et e st e st e e s ate e s ate ettt e st e s aseesabeasabeesataenaseessteenssaenbeasnseenase 1023
EARLY CHILDHOOD INTERVENTION (ECI) 1.uutiitiieitieeteeeiteectee st e ettt e s te et e e tee et esateesaseesateessaeesaeesaeensaeansaesssaessseassseessseenseeensaesnseesnseennseens 1027
Contact INformation fOr I0CAI ECI AGENCIES ..........c.eeeueeiieeieeeeeeee ettt ettt ettt ettt s e st e st e st e et eenaeeebeeeseesates 1028
DYSLEXIA (UPDATED DUE TO TEA CORRECTIVE ACTION PLAN GUIDANCE) «.veeeuttieeetteeeeiteeeeeetteeeeeteeeeessseeessseseeesseeeeassesesasreseeasseeesasseseassesesanes 1029
I3 o] (Vo (ol o ool =To [V =X ST TPSPPTTN 1029
Y Yol Lo [T 0T TolY KPR 1030
ACAACIIC SKIllS T0 DO LESTEU.: ...ttt ettt sttt et s e st e st e st e s st e e bte e ste s bt e s abeesabeesabaenateenasaenseas 1030

1000 Special Education Administrative Procedures, 2020-21



| — Referrals & Evaluations

(00T 11 1Y e Tl XY= PP 1030
Procedures for Identification of a Student suspected of haVing DYSIEXIQ ...........cc.covueeveieneieiiieiiieeeeeeeeese st 1030
Parent denies a Full Individual Evaluation under Special EQUCAtION/IDEA ..........c..cocueoveeeeesiesiesiesiesiesissiesiseseesesssssesssssessessens 1031
When a Parent Requests G DYSIEXIA EVAIUGLION. ............cce.eeeeeeeeeeeeeeeeiee ettt e e ettt e e e e ettt a e e e e et aaaaeeessstasaaaseeesansseneas 1032
FreqQUENtIY ASKEO QUESTIONS ..........eeeeeeeeeeeieeeeeeeeeete e e ettt e e e tte e e st e e e e tsaaeeassaaesatssaaastseseesseaeaasseaaaatseseesssaeassssaessasanasssassassenanns 1033
LIMITED ENGLISH PROFICIENT (LEP) — CULTURALLY AND LINGUISTICALLY DIVERSE (CLD) STUDENTS FOR SPECIFIC LEARNING DISABILITY, INTELLECTUAL
DISABILITY, AND OTHER HEALTH IMPAIRMENT .euuveeutteuterteesueesteessseesseeessaesssessseessseesuseesusessssessseesssesssseesssessnseesssesssesssssesssesssesssseessseesns 1035
GOQI Of tNE EVAIUGLION PIOCESS .....vvveeeeeeeeeeeeeeeeeeeeeee ettt e e et e ettt e e e e tte e e st eaesasaeaaaasseaessseaeaasseaeastesesnsaaeasseaaanssesansnsneessssenanns 1035
DB INMIEIONS. ...ttt ettt ettt ettt ettt ettt ettt et e it e e a e e u st h e e e at e e bt e e bt e et e e e ane e e ut e e ae e e bt e e neeebeeeneenates 1035
Full Individual N INTEIQT EVAIUGLION ......ccecveeeeeiie ettt eete et te e st e e ettt e e st e e s asseaeaastaeesasstaesassesessssenasanssesssnsenanns 1036
DeterminNGtiON Of ELIGUDIIILY ...........uoeeeueeeeeeeeeeeeeeee ettt ettt e e ettt e e et e e st a e e e ts e e e aseaeesssaeeatsaseeasssaeetssaasasseseeasssaesasseaaans 1036
Special Rule for Eligibility DEterMUINGLION. ............cc.uveeeeueeeeeeeeeeeieeeeetee ettt e e ettt e e et e e etttaeeestteseeaasasestsasaaasssseeessssseasssaeasssaaaaes 1036
Evaluation of Specific Learning Disability, Intellectual Disability, and Other Health Impairment ................cccceveevvveeeecvenennns 1037
Procedures fOr CLD EVAIUGLIONS ............coeeeueeeeeeeeeeeeeeetteee e ettt a e ettt e e et ea e st e eastesessseaeaasseaeaassesesnsaasassesaesssesansnssassassenanns 1037
SPANISN RE-CVAIUGLION ......veeeeeeeee ettt e e et e e et e e e et e e e st e e e s asteaeaasseaeaasseaaaasseaaasseasasseaaaassesaenssassasssassnssenannanes 1037
Procedures for Evaluations Conducted Using Alternate Forms of COMMUNICALION. ..........ccccueeveeenueeseeesieeiieesieeesieesieeeee e 1038
LIMITED ENGLISH PROFICIENT (LEP) — CULTURALLY AND LINGUISTICALLY DIVERSE STUDENTS SPEECH EVALUATION PROCESS....cccveerureerrreerereenneeennns 1038
GOQI Of tNE EVAIUGLION PIOCESS ......eeeeeeeeeeeeeeeeeee ettt e ettt e ettt a e ettt e e e aae e e e aasaaetseseeaasaaeessaaeaatsaseesssaeeatssaaeassssesasssaeenssenanas 1038
DBFINTTIONS. ...t e e et e e et e e ettt e e e et s e eeaas e e e tss s e eaase s e e e ass e e e tss s e e aatba e e e ats e e e aateaeeaatbaeeaatbaaeatbaaeataaaeatnnaeatraaeaaes 1038
Full Individual INFEIQL EVAIUGLION.........cccuveesiiieiieesiieeieeeit sttt steesite sttt e et e st estaesate e s ataessta s stasasesssaasasessabassaseesstesnssasassssnseenass 1039
DeterminGtion Of @IIGUDIIITY ............oeeeeueeeeeeeeeeeeee ettt e et e e ettt e e ettt e e ettt e e et e e e ettt e e e e sseaeaassaaeatsaseeassasesatssaanssesensssssessssenaans 1039
T Tl [ Lo To T=ae) A Ve 1[0 Lo [ 4 To o SRS 1040
Procedures fOr CLD EVAIUGLIONS ............cceeeueeeeeeeeeeceeeeeeeteee e e ettt e e ettt e e et e e e sttt e aesseseasseaeaasseaeaassesesnsaaesssesaesssesansnsnaesassenanns 1040
Guidelines for DEtermining ENIGIDIlIty ...........c.oooeioeieueieeeeee ettt ettt s et sat e st e et e st e st e s bt e s neeniteenaneeas 1042
Language Proficiency (SPEECR-0NIY REFEITAIS) ............ouoo ettt e et e ettt e e et e e ettt e e e aasaeestssaeeatseseesassaasssseaann 1043
LSSP REQUEST FORM ....tiititeiiteeteseite et e st e stteestteesaeeesbaeeaeesateaesteasateassseessaeessaeeabeeeaseeanseeanseensseeaseeenseeeasaeanseeantaaasseesssaassseensseanseennns 1044
PRESCHOOL PROGRAM FOR CHILDREN WITH DISABILITIES (PPCD) ** THE PPCD PROGRAM NAME HAS BEEN CHANGED AT THE STATE LEVEL AND IS NOW
REFERRED TO AS THE EARLY CHILDHOOD SPECIAL EDUCATION PROGRAM ....ceteeeiesauurerteeeeaaiureteeeessasannrereeesssaannseeeeesssasnsseneeessasnnnseeesesssansnsseeeens 1045
3.is 3/Early ChildRoOd INTEIVENTION (ECI) .....ccveeveereeereeereeireeeeeteeceeeaeeeteeteeeteeeseeevesteeeseeessessessesseeasseseesseesssaseessessessssasseseessessees 1045
ECI TEANSITION IMEETINGS ...oveeeeeeeeeeeeeee e ettt e e e e ettt e e e e et eeaeese st e e e aeesaaassteeaeesesansssteaasesssassasasasssasansseneasssessssseasassnnsns 1045
Referrals (NOt frOm ECI) QQES 3-5.......ooueeeeieeeeeeese ettt ettt ettt et e bt et e e e e s bt e bt e atesate s st e seetesatesseensesnsesasasseanseansenns 1047
EQrly ChildROOd SCrEENING RESUILS .........ooueeeeeeeeeeeeee ettt ettt ettt et et e ettt e et e st e s e e s teesateensneenseenane 1047
Additional INformation - HEAA STAIT AGEINCIES ............eeeeueeeeeeeeeeeee e e eeee e ettt e e ettt e et tttaaestteaeeaatsaseessssaessssssesssssseessssaseasseaann 1048
WRITTEN EVALUATION REPORTS ....cciittiiiiiiiiiiiiiiiiiiiieiiiesiiesiiesiisssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssnsssssnnns 1049
1Y VLo Yol o] [T 14 VAN K=o o I USSR 1049
(0] =14V o 1 Lo o PP PSP UOPOPTPPRI 1049
a1 =1 I A {=] Lo o S PR 1049
INDEPENDENT EDUCATIONAL EVALUATION (INDIVIDUAL EDUCATIONAL EVALUATION (IEE) ......cuvueeeeeeennnnnnennnensnnnnnnnsennnennsennnes 1050
Right to an INAePEeNENt EVAIUGLION ............cc.eeecueieieeieieeeee ettt ettt ettt e et e st e st esteesateenuseenneeeane 1050
INUMBEE Of IEES ..ottt et e et e e ettt e e ettt e e e et s e e e ts e e e e tsaaeests s e e ettt e s e easssaeeatssaensssaeeasssaaeatsaseasssaeansssasenssenanae 1050
Criteria under Which Evaluation Must Be ODEAINEd................eeevouieieeiiiieeiieeesiiee ettt ette e ssitee st e s aassiteeesstaaessaseessnaseaesns 1050
(00) Lo [ (o Ie ) il v )Y/ 1= 1 1 SO UUP USSR 1050
L le e g To o [ 6o Xy A O 4 (=T [« PO PSR TSURURPRPNE 1050
o Tole L leY g Ie] AR c L= 3 o T2 1= SRS 1051
Conditions for Waiver Of COSt/LOCALION ClItOIIQ ...........ccveuveveieiesiesiesiesieetesteeteestesteteste e ssessessessessessessessesssessesensesessassessessenses 1051
CEILIfiICALIONS ANO LICENSES. ........eeeeeeieeee ettt ettt ettt et et e e st e et e st e s ate e s bt e e st e eabe e e st e sateesaseenaseesaneensseensneeseas 1051
CONFIICE Of INEEIEST ..ottt ettt e e et e ettt e e ettt e e e aas e e e et s e e e sts e e e e ssaaeeasssaeaatseaenssaaeaasssaeaatseaeesssaeaatssaaessesesasses 1051
Steps fOr MaKiNgG G REQUESTE fOr QN IEE..............oeeeeeeeeeeeeee et eeee e et e e ettt eeetaa e e e ttsaeettseaeaasaaaeeassaaaeasssseeasssseeaasssasassssenaaes 1051
SIECLION Of EXQITUNEY ... eeeeeeeeee e ettt e et e e ettt e e e e tte e e et e e e s atseaeaatse s eeassaaeaatssaaaassesaesssaessssaaassssanasssassasssaanastssananses 1052
POIrENt-INGEIAEEA TEES .....coueveevieeeeeeieeeieesie et stt e tte ettt st e st e st e s ate e s uteeata e bta e st e s baesaseeaateasasaasseastaansessassanaseasabaesasaesasesnsseenses 1052
EVGIUGLION ...ttt ettt st e ettt e et e et e st e e ate e s e e e s ate e e e st e s st e e bt e s abe e s abaesaseesaseeata e bteeseaeabeassaenates 1052
e L = G =] Lo SRR 1052
L T aT=T LT g K O YT =1 ¢ RSP 1052

1001 Special Education Administrative Procedures, 2020-21



| — Referrals & Evaluations

L L1 T PRSPPI 1052
CONEENTE Of REPOIT ..ottt ettt ettt s e st e at e s ate e at e et e e st e st e s st e s et e e st e e bt e esteeabee e st e sabeaeneenanees 1053
FOIIM Of REPOIT ...ttt ettt ettt ettt et e a e e st e ekt e et e sa e s aseeas e e ut e e bt s e st e s ase s st e s st ensteenaeeensteenseenates 1053
SIGNATUIES ON REPOIT ...ttt ettt st s e s e et s aaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaasaseseeeeeeeeessesessesesseesesesesssssssssesesesnses 1053
Consideration Of PAreNt-INItiQtEA IEES............c.ueeecueeeeeeeeeeeeeeettteeeeteaessteeesssesesassesesssssaaestsesaaastssesassssaasstesesassssesasssnaesssssanaaes 1053
ARD MEETINGS TO REVIEW EVALUATIONS ....ccotiiiiiiiiiiiiiiiiiiiiiiiiiiiisiiesiiisimsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssassnns 1054
RYol (L=te (V1T I Yot D LY L=T=4 1 1 o SRS 1054
TIiMEIINE fOr ARD IMEELING.........veeeeeeeieeeeeteeeeeee e et ee e ettt e ettt e ettt e e e et e e s st e e e steaaeaaseaasasseaaesteaeansseaaastesaanssesannsesesassenennssssennssees 1054

1002 Special Education Administrative Procedures, 2020-21



| — Referrals & Evaluations

DISCLAIMER

Fort Bend Independent School District (“FBISD” or the “District”) is subject to the rules and regulations
contained in all Governing Documents. Governing Documents shall include federal and state law, Board
policy (including the Student Code of Conduct), and this Special Education Administrative Procedures.
In the event of any inconsistencies or conflict between the Governing Documents, the following order
of precedence shall apply:

e Federal law

e State law

e Board policy (including the Student Code of Conduct)

e Special Education Administrative Procedures

The District reserves the right to modify provisions of the Special Education Administrative Procedures
at any time when it deems necessary. While the Administrative Procedures may be adopted and revised
throughout the year, the Special Education Administrative Procedures, including any updates thereto,
is published on a yearly basis. Further, although these Procedures may refer to rights established
through law or District policy, the Procedures do not create any additional rights for students and
parents.

PRIOR TO AN INITIAL REFERRAL TO SPECIAL EDUCATION

34 CFR § 300.226, Early intervening services; TAC §89.1011(a), Full and Individual Initial Evaluation;
TEC § Sec. 29.08, Compensatory, Intensive, and Accelerated Instruction.

“Prior to a referral [to special education], students experiencing difficulty in the general classroom
should be considered for all support services available to all students, such as tutorial; remedial,
compensatory; response to evidence -based intervention; and other academic or behavior support
services.” If the student continues to experience difficulty in the general classroom after the
provision of interventions, district personnel must refer the student for a full individual and initial
evaluation. This referral for a full individual and initial evaluation may be initiated by school
personnel, the student's parents or legal guardian, or another person involved in the education or
care of the student. Fort Bend ISD utilizes the Student Support Team (SST) to consider all early
intervening services provided, all evidence-based reading or other programs used, and any support
services available to all students prior to referral for special education evaluation. The SST Team
documents interventions prior to the referral for special education evaluation.

General Education Responsibilities

Fort Bend ISD utilizes a Multi-Tiered Systems of Support (MTSS) process. MTSS encompasses supports
for the whole child, and takes into account academics, behavior, and social/emotional supports. Fort
Bend ISD has created procedures and systems referred to Responsive Instruction, to encompasses
MTSS. When a student is having difficulty, this process is implemented in order to address the student’s
specific needs. The needs include academic, behavioral, emotional, speech, or social difficulties.
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Membership of the Student Support (SST) Team

The campus administrator determines membership based on district guidelines. It is appropriate that
special education personnel participate in the SST process, but should not be assigned primary
responsibility for the SST team process (i.e., SST Chairperson).

Process for Students Exhibiting Communication Issues

The SST Team may request a Screening for a student not identified as receiving special education
services who is exhibiting concerns with Communication. There are three possible outcomes as a result
of the screening. First, the team may recommend additional interventions. Second, no interventions
may be recommended. Third, the team may recommend a special education evaluation (Refer to Initial
Referral procedures in the Special Education Administrative Procedures).

Process for Students Exhibiting Visual and/or Auditory problems

On occasion, the SST Team may consult with an evaluation staff member (SLP/Diag/LSSP) for a student
not identified as receiving special education services who is exhibiting visual or auditory deficits. If
there is a suspected visual and/or auditory impairment include in the referral packet any outside
physician reports related to hearing and vision such as the audiological, ontological, or Texas eye report.

Process for Students who are Exhibiting Behavior Problems

Fort Bend ISD has a variety of interventions for students not identified as receiving special education
services who are exhibiting behavior problems. Campuses should consult the campus Responsive
Instruction Liaison for assistance with the SST process. The campus based LSSP may also be consulted
as part of the Tier 3 intervention process. LSSPs serve as consultants to the intervention process and do
not provide direct interventions to students not identified as having special education services.

Response to Intervention (Rtl) or Multi- Tiered Systems of Support (MTSS)

A RTI or MTSS process cannot be used to delay or deny the full and individual evaluation of a child
suspected of having a disability under 34 CFR §300.8, whether the disability is suspected by school
personnel or the child’s parent. Nothing in Texas Education Code section 89.1011 prohibits school
personnel or the child’s parent from referring a child suspected of having a disability for an initial
evaluation prior to completion of the RTI or MTSS process.

Additionally, whether or not the local educational agency (LEA) is implementing an RTl or MTSS process,
if a parent requests such an evaluation and the LEA does not suspect the child has a disability and
therefore believes that an evaluation is not necessary, it must provide the parent with prior written
notice under 34 CFR § 300.503 that it is refusing the parent’s proposal of a full and individual evaluation.
Under 34 CFR § 503(b), the written notice must include, among other things, an explanation of why the
LEA refuses to conduct an initial evaluation and the information used as the basis to make that decision.

The implementation of a RTI or MTSS process is not a reason to fail to respond to a parent’s request for
an initial evaluation. The LEA must either: (1) provide notice consistent with 34 CFR §§ 300.503-.504
and obtain informed, written consent consistent with34 CFR § 300.9 before conducting the evaluation
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pursuant to 34 CFR § 300(a)(1); or (2) provide notice under 34 CFR § 300.504 that the LEA is refusing to
conduct the evaluation. It would be inconsistent with the evaluation provisions for an LEA to wait until
the completion of RTlI or MTSS interventions before responding to the parent’s request for an initial
evaluation in one of those two ways.

Request for an Initial Evaluation Timeline

If a parent/guardian makes a written request to a local educational agency’s director of special
education services or to a district administrative employee for an initial evaluation for special education
services, the school must, not later than the 15th school day after the date the school receives the
request, either give the parent : 1) prior written notice of its proposal to conduct an evaluation, a copy
of the Notice of Procedural Safeguards, and the opportunity to give written consent for the evaluation;
or 2) prior written notice of its refusal to evaluate your child and a copy of the Notice of Procedural
Safeguards.

Please note that a request for a special education evaluation may be made verbally and does not need
to be in writing. The District must still comply with all federal notice requirements and requirements
for identifying, locating, and evaluating children who are suspected of being a child with a disability and
in need of special education. However, a verbal request does not require the district or charter school
to respond within the 15-school-day timeline.

When obtaining informed consent and reviewing procedural safeguards, it is imperative that the
evaluation staff member properly informs and documents that the parent fully understands the
information and is declining the use of an interpreter in their native language. Documentation would
occur on the consent form and further explained in the text box below indicating that the parent
understands and declines the need for an interpreter.

When scheduling ARD meetings, the CCC/ARD Facilitator/Evaluation Staff Member must indicate on

the Parent/Guardian Acknowledgement Form in the Comments Text Box that the parent fully
understands the information and is declining the use of an interpreter in their native language.

FULL AND INITIAL INDIVIDUAL EVALUATIONS

Fort Bend ISD’s philosophy regarding full and individual evaluations is to ensure all students receive a
comprehensive and integrated evaluation delineating the strengths and weaknesses of a student’s
profile. The analysis derived in these evaluations should inform instruction and ultimately determine
whether the child is a child with a disability and specify the educational needs of a child.

Procedures for Planning/Conducting a Full and Individual Evaluation (FIE):
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- Review all referral information/records

- Contact the parent/guardian to gather information regarding their main concern(s) regarding
their child’s academic, developmental, and functional performance, including any suspected
disability to assist in planning the evaluation

- Contact teacher(s) and inquire about concerns for the child to plan for the evaluation
- Observe the child in the classroom setting

- Use all aforementioned data to determine what type of formal and informal assessments and
other evaluation materials are required to appropriately evaluate the child

Formatting Procedures for the FIE Template:
All areas of concern addressed in the referral must be noted on page one of the FIE under the subtitle
"OTHER INFORMATION”.

Throughout the body of the evaluation in the respective sections of the FIE, the areas of concern must
be assessed through formal and/or informal data.

The conclusion of the FIE should clearly state and explain for each area/disability suspected if the
student meets or does not meet special education eligibility.

The FIE must be completed within 45 instructional days, and within 30 calendar days for the initial ARD
meeting. If the evaluation cannot be completed within the 45 instructional day period the evaluation
should remain open or in a draft format until all areas of suspected disability have been addressed. If
the completion date of the FIE is not within the required initial evaluation timeline and the student is
eligible for special education services, the initial ARD committee must discuss the need for
compensatory services and document the decision within the compensatory supplement document in
Success Ed.

The examples below are situations in which an evaluation should remain open or in draft until all areas
of suspected disability have been addressed.

— Example 1: Campus suspects a student may have an Other Health Impairment (OHI) for ADHD
and a Specific Learning Disability (SLD) in the area of reading. The evaluator assesses and rules
out SLD (student displays average intelligence and academic skills) and notes the student has a
medical diagnosis for ADHD. The evaluator did not assess in the area of ADHD and did not explain
in the conclusion why or why not the student is not eligible for special education services. The
initial ARD was held within the required 30 calendar day window and the ARD committee agreed
the student was not eligible for special education services as a student with a SLD. After the
initial ARD was completed, another initial consent and evaluation was obtained and at the
conclusion of the second initial full individual evaluation the student was found to be eligible as
a student with OHI.
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— Example 2: Campus referral is solely for a SLD. During the evaluation, the evaluator suspects
another disability (speech impairment in the area of articulation) but the evaluator did not assess
in the area and did not explain in the conclusion why or why not the student is not eligible for a
Speech Impairment (Sl). After the initial ARD was completed for SLD, another initial consent and
evaluation was obtained and at the conclusion of the second initial full individual evaluation the
student was found to be eligible as a student with SLD and SI.

In both cases the evaluator should have assessed the additional suspected disability areas in lieu of
finalizing the evaluation by the forty-fifth instructional day to meet the compliance deadline.
Additionally, when the initial ARD meeting was held out of timeline, the ARD committee should have
considered compensatory services to address the missed timeline.

Do not close out or finish an evaluation if there is a suspicion of an additional disability. Rather, forgo
the initial timeline to ensure the student has a comprehensive and integrated report that fully addresses
all suspected disabilities and address the missed timeline within the compensatory supplement of the
ARD document.

INITIAL REFERRAL
34 CFR §300.301, Initial Evaluations; TEC §29.004 Full and Individual Initial Evaluation

The initial evaluation and the resulting report must be completed no later than 45 school days from the
day the school receives written consent. Additional information and special circumstances appear
below:

e For purposes of these timelines, “School Day” does not include a day that falls after the last
instructional day of the spring school term and before the first instructional day of the
subsequent fall school term. The commissioner by rule may determine days during which year-
round schools are recessed that are not considered school days for purposes of these timelines.

e |f a student is absent from school during that 45 School-Day period for three or more days, that
period must be extended by the number of School Days equal to the number of School Days
during that period that the student was absent.

e For students under five years of age by September 1 of the school year who are not enrolled in
public school and for students enrolled in a private or home school setting, the student’s initial
special education evaluation must be completed no later than the 45th School Day following the
date on which the school district receives written consent for the evaluation, signed by a
student's parent or legal guardian.

e If a school district receives written consent signed by a student's parent or legal guardian for a
full individual and initial evaluation of a student at least 35 but fewer than 45 School Days before
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the last instructional day of the school year, the evaluation must be completed and the written
report of the evaluation must be provided to the parent or legal guardian no later than June 30
of that year. The student's admission, review, and dismissal committee shall meet no later than
the 15th School Day of the following school year to consider the evaluation.

If a school district receives written consent signed by a student's parent or legal guardian less
than 35 School Days before the last instructional day of the school year or if the district receives
the written consent at least 35 but fewer than 45 School Days before the last instructional day
of the school year but the student is absent from school during that period for three or more
days, a written report of a full individual and initial evaluation shall be completed no later than
the 45th school day following the date on which the school district receives written consent for
the evaluation, signed by the student’s parent or legal guardian, except that the timeframe can
be extended by the number of school days equal to the number of school days during that period
that the student was absent.

Please note that a request for a special education evaluation may be made verbally and does
not need to be in writing. Districts and charter schools must still comply with all federal prior
written notice and procedural safeguard requirements and the requirements for identifying,
locating, and evaluating children who are suspected of being a child with a disability and in
need of special education. However, a verbal request does not require the district or charter
school to respond within the 15-school-day timeline.

Procedures for Referring a Student Not Yet Identified as Receiving Special Education Services for a
Full Individual and Initial Evaluation (FIE)

1008

1. Upon the referral/request for evaluation by the SST committee, 504 committee, or
parent/guardian, the appropriate staff member will complete the Student Referral Form
indicating areas of student's difficulties. The Student Referral Form can be found in the
Appendix for Section 1.

2. The appropriate staff member will gather the Vision/Hearing Screening, Home Language
Survey, and any other supporting/relevant documents that would be beneficial for the
completion of the Full and Individual Evaluation.

3. The completed referral packet will be given to the appropriate campus evaluation staff
(Diagnostician/LSSP/SLP). If the referral only included speech, the referral packet will be
given to the campus SLP. At the elementary level, if the referral includes academic or
behavior concerns, the referral packet will be given to the Diagnostician. At the secondary
level, if the referral includes academic or behavior concerns, the referral packet will be
given to the Diagnostician or LSSP.

4. The appropriate campus evaluation staff member will obtain informed consent from the
parent/guardian and send the completed referral packet to the Program Manager of
Evaluation. Prior to sending the packet, the campus evaluation staff member will upload
the signed consent form into Success Ed and put the original in the referral folder. If the
date the signed consent form was received by the campus evaluation staff member is
different from the date the parent or legal guardian wrote on the signature line, the
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campus evaluation staff member will notate on the consent form the “Received on” date.
The “received on” date is the date that starts the 45 school day timeline.

5. If there is knowledge at the time of referral of a diagnosed health condition (e.g., Other
Health Impairment, Orthopedic Impairment, Traumatic Brain Injury, Auditory
Impairment, Vision Impairment), the appropriate campus evaluation staff member should
provide the parent or legal guardian with the Notice of Release/Consent to Request
Confidential Information form as part of the informed consent process.

6. The Program Manager of Evaluation will assign the folder to the initial evaluation team
for completion. Once the folder has been received by the initial team member(s), they
will email the campus contacts listed on the checklist to schedule the Full Individual and
Initial Evaluation (FIE).

7. Once aninitial FIE has been completed in its entirety in Success Ed, the evaluator will log
the evaluation in the Review Team Google spreadsheet to indicate that it is ready for
review.

8. The evaluation review team will review the FIE to ensure the FIE includes the required
components according to the district established FIE rubric. After the review process is
complete, the evaluator will lock the evaluation in Success Ed indicating it is final and
complete.

9. Ifthe review team is not in agreement with the findings, the review team will contact the
evaluator to provide feedback and suggested corrections to ensure the FIE meets the
district established rubric.

10. When the edits are completed, the evaluator will email the Evaluation Leadership Team
so the edits can be reviewed.

11.0nce the evaluation is locked, the initial team evaluator will notify the campus evaluation
specialist staff to set up a staffing and ARD.

12.The initial evaluation team evaluator will conduct a staffing with the appropriate campus
personnel to review the evaluation results.

13. It is the initial team evaluator’s responsibility to review the FIE with the parent prior to
the ARD. If the parent is unavailable to review the FIE prior to the ARD, the Initial
Evaluator must notify the campus and plan to be present prior to the ARD meeting to
review the FIE results with parent.

*If the evaluation renders a Does Not Qualify (DNQ), the evaluator must attend the school staffing to
explain the DNQ and offer specific information regarding recommended interventions and support to
assist the student.

**1f the evaluation renders an eligibility of AU, ED, or OHI for ADHD, the LSSP must attend the school
staffing. It is the responsibility of the initial team evaluator to complete the draft AU supplement,
Behavior Intervention Plan, Behavior/Social/Counseling/In-Home Training goals and objectives, and
Parent Training Plan for the ARD if recommended.
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*** |f additional forms need to be generated or faxed, such as a physician form or consent to release
information, the evaluator conducting the evaluation will complete this task.

RE-EVALUATION

34 CFR §300.301-300.306, 300.122; TAC § 89.1040, Eligibility Criteria.

Overall Principles
Every evaluation after the initial evaluation is considered a re-evaluation.

Note:

If the student transfers from outside the state of Texas and there is a need to conduct an

Evaluation because the out of state evaluation is not appropriate and/or the eligibility condition does
not match TEA's eligibility condition, then the new evaluation is considered an Initial Evaluation and
must follow the 45 school day initial timeline.

Procedures for Re-Evaluation When No New Eligibility is Suspected

1.

As part of the planning process for a re-evaluation, a SCORE meeting (scope of re-evaluation and
evaluation planning meeting) must be held to determine the scope of the re-evaluation.

The campus-based evaluator is responsible for the SCORE meeting (Diagnostician, LSSP, or SLP).
The SCORE meeting can be held in a variety of different ways including face- to- face, phone call,
or email. This meeting is not an ARD meeting unless requested by parent. This meeting must
include input from the campus evaluation specialists, teachers, parents, and other staff
members as appropriate.

The SCORE Meeting should be held at least 90 days prior to the three-year re-evaluation due
date.

If any formal testing is deemed necessary based on the SCORE documents, parental consent will
be obtained and all components of the FIE template will be completed formally and/or
informally. A FIE will be completed; compiling current and previous evaluation data into one
comprehensive report.

The date of the report is the date it is completed. The eligibility report (if applicable) should have
the same date. This date becomes the new FIE date.

The only addendum reports that will be used are for related services (to add or dismiss). FIE
addendums can also be used to make corrections or clarifications to the locked reports.

Procedures for Campus Re-Evaluations
(Campus evaluation specialist is not initially suspecting a different eligibility condition)

1.

1010

If while completing a re-evaluation at the campus level, the data indicates the need to evaluate
a different eligibility condition (e.g., LD to ID; LD to OHI for ADHD, etc.) the campus evaluation
specialist will evaluate for the suspected area of disability.

Once the FIE has been completed in its entirety in Success Ed, the evaluator will log the FIE in
the Review Team Google spreadsheet to indicate that it is ready for review.
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The evaluation review team will review the FIE to ensure the FIE includes the required
components according to the district established FIE rubric. After the review process is
complete, the evaluator will lock the evaluation in Success Ed indicating it is final and complete.
If the review team is not in agreement with the findings, the review team will contact the
evaluator to provide feedback and suggested corrections to ensure the FIE meets the district
established rubric.

When the edits are completed, the evaluator will email the Evaluation Leadership Team so the
edits can be reviewed.

A member from the Evaluation Leadership Team will review the edits to ensure the FIE includes
the required components according to the district established FIE rubric. After the review process
is complete, the campus evaluation specialist will lock the FIE.

Once the evaluation is locked, the campus evaluation specialist will staff with the campus and
schedule the ARD.

It is the evaluator’s responsibility to review the FIE with the parent prior to the ARD. If the parent
is unavailable to review the FIE prior to the ARD, the evaluator must notify the campus and plan
to be present prior to the ARD meeting to review the FIE results with parents.

Procedures for Re-Evaluation for Sl only when a second eligibility is suspected (this includes when
Dyslexia is the second suspected condition)
(Ex: student who is Sl only and there is suspicion of a second eligibility)

1.

w
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The SLP, as the case manager, will collect all the necessary documentation needed from the
Referral for FIE form (This is the same form used during the SST team referral process) and
complete the SCORE meeting to determine needed evaluations. The SLP will consult with the
Campus Based Evaluator.

The SLP will obtain consent from the parent.

After consent is obtained, the SLP will upload any signed documents by the parent including
consent to Success Ed. Please note that if Dyslexia is suspected the Diagnostician or LSSP will
conduct the evaluation. The Dyslexia Teacher may be consulted but does not conduct the
Dyslexia evaluation as the Re-Evaluation will include the appropriate tests to determine if the
student has Dyslexia.

Once consent is obtained, the campus evaluation staff will conduct the evaluation.

Once the FIE has been completed in its entirety in Success Ed, the evaluator will log the FIE in
the Review Team Google spreadsheet to indicate that it is ready for review.

The evaluation review team will review the FIE to ensure the FIE includes the required
components according to the district established FIE rubric. After the review process is
complete, the evaluator will lock the evaluation in Success Ed indicating it is final and complete.
If the review team is not in agreement with the findings, the review team will contact the
evaluator to provide feedback and suggested corrections to ensure the FIE meets the district
established rubric.

When the edits are completed, the evaluator will email the Evaluation Leadership Team so the
edits can be reviewed.
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9.

A member from the Evaluation Leadership Team will review the edits to ensure the FIE includes
the required components according to the district established FIE rubric. After the review process
is complete, the campus evaluation specialist will lock the FIE.

10.Once the evaluation is locked, the campus evaluation specialist will staff with the campus and

schedule the ARD.

11.1tis the evaluator’s responsibility to review the FIE with the parent prior to the ARD. If the parent

is unavailable to review the FIE prior to the ARD, the evaluator must notify the campus and plan
to be present prior to the ARD meeting to review the FIE results with parent.

Procedures for Re-Evaluation when multiple changes in eligibility are suspected
(Ex: student who has had multiple changes in eligibility categories)

1.

The campus evaluation specialist will collect all the necessary documentation needed from the
Referral for FIE form (This is the same form used during the SST team referral process) and SCORE
documentation.

The campus evaluation specialist will obtain consent from the parent and upload all signed
documents by the parent into Success Ed.

Once the FIE has been completed in its entirety in Success Ed, the evaluator will log the FIE in
the Review Team Google spreadsheet to indicate that it is ready for review.

The evaluation review team will review the FIE to ensure the FIE includes the required
components according to the district established FIE rubric. After the review process is
complete, the evaluator will lock the evaluation in Success Ed indicating it is final and complete.
If the review team is not in agreement with the findings, the review team will contact the
evaluator to provide feedback and suggested corrections to ensure the FIE meets the district
established rubric.

When the edits are completed, the evaluator will email the Evaluation Leadership Team so the
edits can be reviewed.

A member from the Evaluation Leadership Team will review the edits to ensure the FIE includes
the required components according to the district established FIE rubric. After the review process
is complete, the campus evaluation specialist will lock the FIE.

Once the evaluation is locked, the campus evaluation specialist will staff with the campus and
schedule the ARD.

It is the evaluator’s responsibility to review the FIE with the parent prior to the ARD. If the parent
is unavailable to review the FIE prior to the ARD, the evaluator must notify the campus and plan
to be present prior to the ARD meeting to review the FIE results with parent.

Procedures for Re-Evaluation when the Special Education Student is a Transfer from another district
NOTE: An evaluation from another school district within the state of Texas is acceptable if the evaluation
is current and appropriate. If the current evaluation is not accepted by FBISD and a re-evaluation is
needed, FBISD has 30 school days from the date of verification to complete the re-evaluation and
conduct the annual ARD 89.1050 (i)(1).

1012
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10.

11.

12.

1013

Within the first five days of enroliment, a Transfer ARD must be held. The campus evaluation
specialist, Campus Compliance Coordinator (CCC), ARD Facilitator, and Special Education
Department Head may conduct the Transfer ARD.

The Campus Compliance Coordinator (CCC), ARD Facilitator, Special Education Department Head
will make their best attempt to obtain the student's FIE and most current ARD from the prior
district.

If the evaluation is not received at the campus after ten calendar days from the date of
enrollment, the campus evaluation specialist will initiate the process for the Re-evaluation to
be conducted by the campus staff and the campus evaluation specialist will obtain consent for
the FIE. If it is known the student will require a Re-evaluation at the time of the Transfer ARD,
the campus evaluation specialist should be notified so consent can be obtained at that time.
The campus evaluation specialist will upload the necessary signed documents by the parents in
to Success Ed and begin the re-evaluation.

Upon completion of the evaluation, if the eligibly did not change, the campus evaluation
specialist can lock the FIE once it is complete and then staff and complete the annual ARD.
However, if the eligibility is different from the eligibility the student transferred with, the
evaluator will log the FIE in the Review Team Google spreadsheet to indicate that it is ready for
review.

The evaluation review team will review the FIE to ensure the FIE includes the required
components according to the district established FIE rubric. After the review process is
complete, the evaluator will lock the evaluation in Success Ed indicating it is final and complete.
If the review team is not in agreement with the findings, the review team will contact the
evaluator to provide feedback and suggested corrections to ensure the FIE meets the district
established rubric.

When the edits are completed, the evaluator will email the Evaluation Leadership Team so the
edits can be reviewed.

A member from the Evaluation Leadership Team will review the edits to ensure the FIE includes
the required components according to the district established FIE rubric. After the review process
is complete, the campus evaluation specialist will lock the FIE.

Once the evaluation is locked, the campus evaluation specialist will staff with the campus and
schedule the ARD.

Itis the evaluator’s responsibility to review the FIE with the parent prior to the ARD. If the parent
is unavailable to review the FIE prior to the ARD, the evaluator must notify the campus and plan
to be present prior to the ARD meeting to review the FIE results with parent.

** |f for some reason the evaluation from the previous district is received after the ten days, and
the evaluation is current, the campus evaluation specialist can choose to accept that evaluation
and not continue the additional evaluation.

**|f at the transfer ARD, the campus does have the evaluation from the student’s previous district
but it does not meet district standards, then the campus evaluation specialist will obtain consent
and conduct the evaluation. **
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Procedures for Re-Evaluation when the Special Education Student is a Transfer from another State
(Ex: student who enrolls in FBISD from out of state without an FIE, or an FIE with an eligibility that is not
TEA recognized or does not match a TEA eligibility area)

NOTE: An evaluation from out of state is acceptable if the evaluation is current and meets all TEA
disability condition requirements.

1. Within the first five days of enrollment, a Transfer ARD must be held. The campus evaluation
specialist, Campus Compliance Coordinator (CCC), ARD Facilitator, and Special Education
Department Head may conduct the Transfer ARD.

2. The Campus Compliance Coordinator (CCC), ARD Facilitator, Special Education Department Head
will make their best attempt to obtain the student's FIE and most current ARD from the prior
district.

3. If the evaluation is not received at the campus after ten calendar days from the date of
enrollment, the campus evaluation specialist will initiate the process for the Re-evaluation to be
conducted by the campus staff and the campus based evaluator will obtain consent for the FIE.

4. If a Re-evaluation is required for a student transferring from another state, the Re-evaluation is
considered an Initial Evaluation and the 45 day timeline is in effect.

5. Ifitis known the student will require a Re-evaluation at the time of the Transfer ARD, the campus
evaluation specialist should be notified so consent can be obtained at that time.

6. Once the consent is obtained, the campus evaluation specialist will send the completed referral
packet to the Program Manager of Evaluation & Related Services. Prior to sending the packet,
the campus evaluation staff member will upload the signed consent form into Success Ed and
put the original in the referral folder.

7. The Program Manager of Evaluation will assign the folder to the initial evaluation team for
completion. Once the folder has been received by the initial team member(s), they will email
the campus contacts listed on the checklist to schedule the Full Individual and Initial Evaluation
(FIE). ** Depending on initial team caseloads, the Program Manager of Evaluation may assign
the Initial Evaluation back to the appropriate campus evaluation specialist. If this occurs, the
same procedures noted below should be followed.

8. Oncethe FIE is completed in Success Ed, the evaluator will log the evaluation in the Review Team
Google spreadsheet to indicate that it is ready for review.

9. The evaluation review team will review the FIE to ensure the FIE includes the required
components according to the district established FIE rubric. After the review process is
complete, the evaluator will lock the evaluation in Success Ed indicating it is final and complete.

10. If the review team is not in agreement with the findings, the review team will contact the
evaluator to provide feedback and suggested corrections to ensure the FIE meets the district
established rubric.

11. When the edits are completed, the evaluator will email the Evaluation Leadership Team so the
edits can be reviewed.
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12. A member from the Evaluation Leadership Team will review the edits to ensure the FIE includes
the required components according to the district established FIE rubric. After the review process
is complete, the campus evaluation specialist will lock the FIE.

13. Once the evaluation is locked, the campus evaluation specialist will staff with the campus and
schedule the ARD.

14. ltis the initial team evaluator’s responsibility to review the FIE with the parent prior to the ARD.
If the parent is unavailable to review the FIE prior to the ARD, the Initial Evaluator must notify the
campus and plan to be present prior to the ARD meeting to review the FIE results with parent.

*If the evaluation renders a DNQ, the evaluator must attend the school staffing to explain the DNQ
and offer specific information regarding recommended interventions and support.

**|f the evaluation renders an eligibility of AU, ED, or OHI for ADHD, the LSSP must attend the school
staffing. It is the responsibility of the initial team evaluator to complete the draft AU supplement,
Behavior Intervention Plan, Behavior/Social/Counseling/In-Home Training goals and objectives, and
Parent Training Plan for the ARD if these are recommended.

*** |f for some reason the evaluation from the previous district is received after the ten days and
the evaluation is current and meets TEA guidelines, the campus evaluation specialist can choose to
accept that evaluation and not continue the additional evaluation.

Re-Evaluations that Result in a DNQ

1. If after completing a re-evaluation, the student DNQs in all eligibility areas, the campus
evaluation specialist will log the evaluation in the Review Team Google spreadsheet to indicate
that it is ready for review. The evaluation review team will review the FIE to ensure the FIE
includes the required components according to the district established FIE rubric. After the
review process is complete, the evaluator will lock the evaluation in Success Ed indicating it is
final and complete. If the review team is not in agreement with the findings, the review team
will contact the evaluator to provide feedback and suggested corrections to ensure the FIE meets
the district established rubric. When the edits are completed, the evaluator will email the
Evaluation Leadership Team so the edits can be reviewed. A member from the Evaluation
Leadership Team will review the edits to ensure the FIE includes the required components
according to the district established FIE rubric. After the review process is complete, the campus
evaluation specialist will lock the FIE. Once the evaluation is locked, the campus evaluation
specialist will staff with the campus and schedule the ARD. It is the evaluator’s responsibility to
review the FIE with the parent prior to the ARD. If the parent is unavailable to review the FIE
prior to the ARD, the evaluator must notify the campus and plan to be present prior to the ARD
meeting to review the FIE results with parent.
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Re-Evaluation Utilizing the REED Process (continuing eligibility)

If a student has had two consistent evaluations and at the SCORE meeting, the parent and school staff
agree no new formal testing is warranted, the REED can serve as the re-evaluation. In this scenario,
consent does not need to be obtained.

In addition to two consecutive evaluations with no eligibility changes, the following must be considered:

1. The parent and school staff must agree no new evaluation is needed for programming, eligibility,
or dismissal. If any concerns are identified beyond the current eligibility or that warranted
additional information for programming, conduct formal testing, a REED should not be used.

2. Student must be progressing on state assessment, IEP Goals & Objectives (academic and
behavior).

3. If the REED is utilized, the REED is completed within the ARD document and must be completed
prior to the student’s 3 Year Re-evaluation date.

Assistive Technology
34 CFR §§ 300.5, 300.6, 300.105(a), 300.324(a)(2)(v)

The IDEA defines "assistive technology device" as "any item, piece of equipment, or product system,
whether acquired commercially off the shelf, modified, or customized, that is used to increase,
maintain, or improve the functional capabilities of a child with a disability." The term does not include
a medical device that is surgically implanted or the replacement of such a device.

"Assistive technology service" means "any service that directly assists a child with a disability in the
selection, acquisition, or use of an assistive technology device."

The ARD Committee must “consider whether the child needs [AT] devices and services” as part of the
program development process. The IDEA requires each public agency to ensure that AT devices and
services are made available to each child with a disability if required as part of the child's special
education, related services, or supplementary aids and services.

Although the need for Assistive Technology (AT) must be considered for every student within the Full
Individual Evaluation and during every ARD/IEP meeting, this does not mean that the Assistive

Technology Team needs to be involved in a formal evaluation for every special education student.

Fort Bend ISD has categorized Assistive Technology into three levels: Level One — No Tech/Low Tech;
Level Two — Mid Tech; and, Level Three — High Tech.

Decisions regarding the need for assistive technology devices and services are made based on a
student’s ability to access the curriculum and/or the student’s IEP goals and objectives. The ARD
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committee determines the student’s curriculum tasks and then considers whether assistive
technology devices and/or services are required for the student to accomplish those tasks.

Campus teams should utilize the Assistive Technology Consideration Process Form and the Assistive
Technology Resource Guide when considering the need for assistive technology.

(1) Complete the Assistive Technology Consideration Process Form (see Appendix). The form
provides a step-by-step process for instructional teams to follow when considering the need for
assistive technology. Instructional teams review the curricular and classroom expectations for a
student outlined in the IEP and information gathered from classroom teachers. If the student is
making progress, no assistive technology or additional assistive technology is needed. If the
student is not making progress, the team will continue through the consideration process
outlined in the form.

(2) If the student is not making progress or is not independently completing required tasks with
the supports that are currently in place, utilize the Assistive Technology Resource Guide related
to the areas in which the student is experiencing difficulty along with the Assistive Technology
Consideration Process Form (see Appendix.) For example, if the student is non-verbal and needs
a way to request needed items or make comments, reference the Oral
Communication/Language section of the guide. If the student’s handwriting is illegible, utilize
the Writing/Written Composition section of the guide.

(3) Based on the information gathered through the consideration process, the team will identify
possible low and mid tech AT tools or devices to address the areas of concern as outlined in the
AT Resource Guide in column D. If the team determines that high-tech solutions may be the best
option, a formal AT staffing is required.

Level One — No Tech/Low Tech Recommendations

The FIE may recommend low tech assistive technology. In addition, ARD Committee members may
recommend Low Tech AT. Recommendations at this level may include equipment and/or services that
are basic in nature, require very little training in terms of use, and are inexpensive and readily available,
or easily accessible within the classroom and school environment. These Low Tech devices/equipment
should be coded as “Assistive Technology” in the PLAAFP section of Success Ed and should be
documented within the AT Supplement, accommodations, goals and objectives, and/or supplementary
aids and services in the ARD document. All documentation, justification, and implementation are
provided on a campus level and little or no training/support is required from the Assistive Technology
staff. Examples of Low Tech strategies/devices include: visual schedules, picture communication
systems, manual communication boards, single message voice output devices (such as a Big Mack),
sequenced messaging devices (such as a Step-by-Step).

Level Two - Mid Tech Recommendations
Mid Tech recommendations are generally considered by campus specialists such as Speech/Language
Pathologists, Occupational Therapists, Physical Therapists, Vision Specialists, Campus Based Evaluation
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teams, and classroom teachers in collaboration with the Program Specialist for Assistive Technology.
These specialized AT recommendations can be included within the FIE. Based on a student’s PLAAFP
and curricular expectations, campus specialists identify the needs of the student and consult with
members of the Assistive Technology team for assistance when making recommendations. In addition,
the Mid Tech AT must be documented appropriately in the ARD paperwork if the AT is required for a
FAPE. The Mid Tech recommendation coded as “Assistive Technology” in the PLAAFP section of Success
Ed and should be documented within the AT Supplement, accommodations, goals and objectives,
and/or supplementary aids and services in the ARD document. AT is documented and maintained on
a campus level as it relates to that area of service. The Mid-Tech level Assistive Technology
equipment/materials may require more maintenance, more training, and may have more technical or
electronic component/features than Low Tech. Mid- Tech level devices/equipment may require a trial
period of use and recommendations are based upon this trial. Devices/equipment may be available
from the AT Department or SERS. If the equipment is not currently available in the district, it may need
to be ordered. When the ARD Committee has determined that mid-level Assistive Technology is
necessary for student use, a member of the campus will notify the Program Manager for Assistive
Technology. Equipment will be checked out or ordered in the student’s name. Examples of Mid Tech
devices include: a portable word processor (such as an AlphaSmart), static display voice output
communication device (such as a Go Talk 20+™), and word prediction software (such as Co-Writer™).

Level Three — High Tech Recommendations

Recommendations for High Tech equipment must be addressed within the Full Individual
Evaluation. These recommendations should be supported by campus data collected based upon trials,
interventions, and previous strategies documented and considered. However, there are no
prerequisites for the consideration or provision of assistive technology. The FIE requires the
collaboration of a multidisciplinary team which consists of a member of the Assistive Technology team,
teachers, campus staff, parents/caretakers, campus-based SLP, Related Service specialists, and other
people/specialists that work with this student as deemed necessary. A member of the AT team must
be involved in the evaluation process if High Tech AT is being considered. The items considered “High
Tech” are often expensive for purchase, not readily accessible, highly technical, and require specialized
training and knowledge of the equipment/devices. Assistive Technology at this level is provided,
documented, and tracked by the Assistive Technology team. Examples of High-Tech devices include
dynamic display voice output devices (such as the Accent 1000) laptop computers with specialized
software programs, Eye gaze communication systems, and portable tablets (such as an iPad).

Campus Based Assistive Technology

Campus Based Assistive Technology tools are tools that a student requires to be successful or make
progress on educational tasks or goals within the classroom environment. These tools may be Level
One, Two, or Three Assistive Technology; however, these tools are available to all students within the
classroom and therefore do not need to be provided directly by the AT Department. Such as the use of
classroom computer, accessibility features built into the Windows operating system on campus
computers, and spell checkers.
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Evaluation Process for Level Three Assistive Technology Equipment/Devices
1. If the team has determined that low- tech and mid-tech options are not appropriate, the Program

Manager for Assistive Technology must be contacted to (a) assign a member from the AT Team to
become part of the Full Individual team or (b) if AT is the only evaluation being conducted, then
the AT evaluation will be a standalone AT evaluation.
2. The following forms need to be completed and sent to the Program Manager for Assistive
Technology. All required forms are included in the appendix.
a. Assistive Technology Consideration Process Form
b. Assistive Technology Consideration Guide Form
c. Parent Consent uploaded into Success Ed (if the AT evaluation is a standalone evaluation)
d. Parent Questionnaire
3. Based on the information received, additional forms will be sent to key campus-based staff
members.

**Note — Do not document Assistive Technology by brand or specific product name.
Instead, give a general description of equipment/material type. For questions about
how to document equipment in the ARD, contact the Program Manager for Assistive

Technology

Do Not List Product/Brand Name of AT | Do List the Generic Description of AT tools
tools such as: such as:

AlphaSmart™, NEO™, DANA™ Portable word processor

Keys You See Large Print Keyboard

Picture Symbol/Icon Exchange System for
PECS™ (Picture Exchange Communication | Communication,

System) Core Communication Board with
locations

Big Mack™, iTalk2™, SuperTalker™ (1-8
locations), Communication Builder™ (1-
16 locations), Go Talk 4+™, Go Talk 9+™,
Go Talk 20+™, Go Talk 32+™, Quick Talker
TobiiDynavox, Accent 1000, iPad with | Portable tablet or dedicated AAC device.
LAMP Words for Life, iPad with Touch | Please list what vocabulary system (app
Chat HD name and grid size). For questions contact
the AT department.

Static Display Voice Output Communication
Aid with locations. Single message
VOCA, sequenced VOCA
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Deaf/Hard of Hearing (DHH)
34 CFR §300.8(c)(3), 34 CFR §300.8(c)(5)

Initial Referrals
When a student has a hearing loss, the student is referred for an initial evaluation for special education;
there are several evaluation components that must be addressed.

Otological (Part A) Evaluation

The otological assessment must indicate a serious hearing loss even after corrective medical treatment
or use of amplification. The report must be signed by an Otolaryngologist (ENT doctor) or a licensed
practitioner with documentation that an Otolaryngologist is not reasonably available. The campus
based evaluator will send the otological report form to the Otolaryngologist. The campus evaluator
should follow up with frequent calls to ensure that the completed form, including date and Doctor’s
signature, is returned in a timely manner.

Audiological (Part B) Evaluation

The audiological assessment describes the type of hearing loss, with and without amplification, as well
as the implications of the hearing loss for the student’s hearing in a variety of circumstances. A licensed
Audiologist must sign the report. The campus evaluation specialist will send the audiological report
form to the Audiologist. The campus evaluation specialist should follow up with frequent calls to ensure
that the completed form, including date and Audiologist’s signature, is returned in a timely manner.

Use of Fort Bend ISD Medical Consultants for Otolaryngologist or Audiologists

If the parent is unable to financially access an Audiologist or Otolaryngologist, Fort Bend ISD is required
to contract with an outside vendor for this portion of the evaluation and the evaluation will be
completed at no cost to the parent. If the contracted Audiologist or Otolaryngologist is required, the
campus evaluation specialist must email or call in the request to the Program Manager of Evaluation.
The following information must be submitted: Student Name, DOB, Parent Name, Campus, Type of
Evaluation needed (Audiological and/or Otological). The Program Manager will contact the campus
evaluation specialist when the contract is executed and the parent may be notified to schedule the
appointment.

Use of RDSPD Audiologist and RDSPD Medical Consultant for Otolaryngologist Evaluation

If a DHH student receives direct RDSPD services (itinerant or site based) and the parent is unable to
financially access an Audiologist or Otolaryngologist, the Brazoria-Fort Bend RDSPD will conduct the
audiological portion of the evaluation utilizing the RDSPD Audiologist. The RDSPD will contract with an
outside vendor for the portion of the otological evaluation and the evaluation will be completed at no
cost to the parent.

Transportation to the Audiologist or Otolaryngologist
If a contracted vendor is utilized as part of the Full Individual Evaluation process and the parent is not
able to access transportation to the vendor's office, the Program Manager of Evaluation & Related
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Services must be notified to assist the parent with transportation arrangements at no cost to the
parent.

Communication Language (Part C) Evaluation

TEC §30.083(a)(6)

This portion of the evaluation describes the language and communication ability and the method of
communication that will meet the individual needs of the student. The student’s ability to communicate
through a variety of modes of communication such as listening, speech, sign language, speech reading,
and finger spelling are addressed. Each area in the Skill Levels of Specific Communication Competencies
should be addressed. If the area is not applicable, it should be noted as “not applicable due to ...”.
Information for the Speech, Audition, Oral Language, Written Language, and Functional Communication
Ability areas should be obtained from the Full Individual Evaluation, including standardized and
functional assessment, and classroom teacher and parent input . If NO areas of weakness are noted,
this may result in no educational need for the eligibility of DHH or for direct DHH services. This
evaluation is completed by the speech-language pathologist with assistance from the deaf educator,
upon request. The Disability Report-Deaf/Hard of Hearing (Part C)-Communication Assessment is
located in Success Ed.

Evaluation Evaluation Specialist Person Responsible Report Form

Full Individual Diagnostician/ LSSP Diagnostician/ LSSP Full Individual
Evaluation Evaluation
Otological ENT or Otolaryngologist | Diagnostician/ LSSP DHH Part A
Audiological Audiologist Diagnostician/ LSSP DHH Part B
Communication SLP & Deaf Educator SLP DHH Part C

Speech-Language Speech-Language SLP Full Individual
Pathologist Evaluation

Brazoria-Fort Bend Regional Day School Program for the Deaf (RDSPD) Referral For Al

If an evaluation is being completed and eligibility of DHH is being considered, the Program Manager for
Evaluation or the initial evaluation team should contact the RDSPD office to have a RDSPD
representative assigned to participate with the evaluation team. The RDSPD representative will
collaborate with the evaluation team to review all student information, complete observations and
functional assessment related to hearing loss, and provide a written summary to the evaluation
specialist to be included in the FIE. If the eligibility of DHH is recommended, a RDSPD representative
must be present at ARD meetings.

If an evaluation is completed and a RDSPD representative was not included in the evaluation process,
contact the RDSPD Coordinator and Program Manager for Evaluation to determine if additional
information is needed.
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Re-Evaluation Recommendations for DHH

As part of the planning process for a re-evaluation for a DHH student , a SCORE meeting (scope of re-
evaluation and evaluation) planning meeting must be held to determine the scope of the re-evaluation.
The teacher of the deaf/hard of hearing assigned to work with or monitor the student should be
included. The following guidelines should be referenced during the SCORE meeting:

Young children through 8™ grade—for each re-evaluation a complete audiological, otological,
and communication assessment (Part A, B, and C) should be strongly considered. An aided
audiogram provides valuable information as to how a student accesses information in the
classroom. Otological (part A) re-evaluation may not be recommended if the previous two
evaluations show no medical changes.

High School student re-evaluation—if hearing has remained consistent and there are no
significant academic changes, the audiological, otological and communication assessment
(part A, B, and C) are not required. Communication Assessment (part C) may be
recommended if there have been changes to or questions concerning the student’s mode of
communication. The parent may have updated audiological information from routine visits
for hearing aid or cochlear implant maintenance that can be shared with the assessment
team upon request.

Change in services- if service providers feel a service is no longer needed, a SCORE meeting
should be held to discuss which portions of the evaluation may be needed in order to
discontinue the service.

Suspected change in hearing ability- if a service provider or teacher suspects a change in the
student’s hearing ability or speech production, a conference/ SCORE meeting should be held
to determine if new evaluation/services are needed. A parent conversation may reveal new
information from the student’s private audiologist that may also provide helpful information
for service providers.

Procedures to follow if a student refuses to wear amplification/listening device or the student is not
wearing a listening device

If a student refuses to wear his/her amplification/listening device, talk to the student and contact the
parent to discuss the issue. If a resolution is not found, an ARD should be held, including the parent, to
discuss the issue, develop interventions and supports to make sure the aids/listening device are being

used.
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If behavior is causing the student to not wear the amplification/listening device, the LSSP
should be consulted and a Functional Behavior Assessment (FBA) and Behavior goals and
objectives and a Behavior Intervention Plan (BIP) may be warranted.

If the student is not wearing the hearing aids/listening device for other reasons such as a lost
or broken device, talk to the student and contact the parent to discuss the issue. If a
resolution is not found, an ARD should be held, including the parent, to discuss the issue,
discuss supports that may be available to assist the parent with the broken device. The ARD
should also consider alternatives for the student to have access to information, such as an
assistive listening device with headphones, written or picture communication, etc.
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If the student is not making adequate progress, document why the student is not making progress (e.g.,
student does not wear listening device; therefore, is not hearing the sounds/oral directions correctly).
The classroom teacher should keep a daily log documenting the use of amplification. (see Amplification
Monitoring Record form found in the Appendix)

While personal care items such as hearing aids and cochlear implants or other listening devices are not
provided by the district, the district can give recommendations for possible resources. Contact the
campus nurse or campus social worker representative first. If additional support is needed, contact the
Coordinator for the Brazoria-Fort Bend RDSPD.

Assistive Listening Device (ALD)

An Assistive Listening Device (ALD) such as a FM unit may be recommended by an Audiologist.
An ALD is equipment that increases the functionality of a hearing aid or cochlear implant by
helping the student separate the teacher’s voice from background noise. When the school
district provides an ALD, it should be documented on the Assistive Technology Supplement
as well as the Accommodations Page of the student’s ARD paperwork and daily
documentation kept by the student’s teacher on the Amplification Monitoring Record (see
Appendix). If a student identified as receiving special education services is not receiving direct
weekly services from a RDSPD Teacher, contact the Program Specialist for Assistive
Technology to assist with determining the need for an ALD.

If a student identified as receiving special education services does receive direct, weekly
RDSPD services, contact the RDSPD Teacher for the provision of an ALD.

If the student is not identified with a Special Education eligibility and receives 504 services
due to hearing loss, and an ALD has been recommended, the ALD is provided through the
504 committee.

Frequently Asked Questions

Referrals

1. When should the district/ECI agency refer a student for consideration of the eligibility of
Deaf/Hard of Hearing (DHHt?

When a certified audiologist has determined the student has a significant hearing loss.

2. What is the process for making a referral for the consideration of eligibility of DHH for school
age students, 3-21 year olds?

1023

e Once a certified audiologist has determined a student to have a significant hearing loss
and the district determines a referral for special education services is needed, a Full
Individual Evaluation should be requested by the district.

e Contact the RDSPD office for a representative to be assigned to collaborate with the
assessment team.
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3.
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e The RDSPD representative will collaborate with the assessment team to review all
student information, complete observations and functional assessment related to
hearing loss, and provide a written summary to be included in the FIE.

e If the eligibility of DHH is recommended, a RDSPD representative must be present at
ARD meetings.

If an evaluation is completed and a RDSPD representative was not included in the
evaluation process, contact the RDSPD Coordinator and Program Manager for Evaluation
to determine if additional information is needed.

What is the process for making a referral for the consideration of parent-infant services from the
RDSPD for a birth-2 year old?

e Once a certified audiologist has determined a child to have a hearing loss, the student is
referred to an ECI agency, or referred to the RDSPD if already receiving ECI services. An
otological evaluation should be obtained and information sent to the RDSPD Office Clerk
(phone 281-634-1497 or fax/scan 281-327-1497).

e The RDSPD Records Clerk will send a “Referral for DHH Services” form to the ECI agency
outlining any additional information that is needed.

e The RDSPD Coordinator or Audiologist will review the data and a RDSPD teacher will
complete a Communication Assessment if hearing loss is confirmed.

e |f DHH services are recommended, services must be added at an Individual Family Service
Plan (IFSP) meeting with the RDSPD representative present, and the student must be
registered in FBISD.

When should the district NOT refer a student for consideration of the eligibility of DHH?

When a certified audiologist has determined the student has a significant hearing loss that is
conductive in nature. |If the loss is conductive, the student should be treated medically.
Following medical treatment, the student should have a follow-up hearing test to document the

current hearing status. The student’s hearing may have returned to normal.

What if the conductive loss cannot be treated medically? Or medical treatment will be on-
going or delayed indefinitely?

A referral for evaluation or ECI services should be made for students who have a conductive loss
that is untreatable medically or for whom such treatment will be delayed indefinitely.

Who should the district/ECI agency contact regarding the status of DHH assessment?

RDSPD Office Clerk, at 281-634-1497. Parents should contact staff of their neighborhood
school/district or ECl agency.
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7. When should a referral to Texas State School for the Deaf (TSD) in Austin be made?

If the ARD/IEP committee determines the school district cannot provide a free and appropriate
public education (FAPE) for the student in question. TSD is always an option for the parent to
pursue. Parents should be informed at every annual ARD/IEP meeting that TSD is not being
recommended by the district, but it is an option in the state of Texas for students who are Deaf
or Hard of Hearing and use ASL as their mode of communication.

Assessment
8. What assessment is needed to determine the eligibility of DHH?

e An otological evaluation to be completed by an Otolaryngologist (Ear, Nose, and Throat
Physician). This assessment should be completed on the district form to make sure that
all required information is provided.

e An audiological assessment (unaided and aided) to be completed by a certified
Audiologist. (A hearing screening by a school nurse is inadequate.) This assessment
should be completed on the district form to make sure that all required information is
provided. Implications of the hearing loss are required.

e A speech and language assessment including a communication assessment to be
completed by the Speech-Language Pathologist. A certified teacher of the deaf may
assist with the communication assessment for school age students, or complete the
communication assessment for birth to two year olds.

e A Full Individual Evaluation, including cognitive, functional and academic information to
be completed by an Educational Diagnostician or LSSP. Data must be reviewed to
determine if the student’s educational performance is adversely affected by the loss of
hearing.

9. What if the student is not currently being served by the Speech-Language Pathologist?
The district Speech-Language Pathologist should still complete the speech and language
assessment and communication assessment. The communication assessment may also be
completed in conjunction with a certified teacher of the deaf. The receptive and expressive
language and listening information is very important information to be included in the FIE.

10. Can a Diagnostician/LSSP or Speech-Language Pathologist test a student who is not wearing
amplification?

Yes, if the student has never worn amplification before or has not used amplification for a
significant amount of time.

Eligibility
11. What information is needed to determine the eligibility of DHH?
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e Allitems listed in #8 above.
e Grades and state or local assessment information.
e Previous ARD/IEP documentation, as appropriate to the situation.

12. Can a student be determined to meet the guidelines for the eligibility of DHH and learning
disabled (LD)?

e No, if the learning disability is in the area of language development. It is typically very
difficult to determine that a language disorder is unrelated to the hearing loss.

e Yes, if the learning disability can be shown to be unrelated to the hearing loss, such as
with a learning disability in the area of math calculation but not math reasoning.

13. When should a student be determined to meet the guidelines for the eligibility of deaf blind
(DB)?

e If the student meets the guidelines for the eligibility criteria for Deaf/Hard of Hearing
(DHH) and visual impairment (VI);

e If the student meets the guidelines for the eligibility criteria visual impairment (VI) and
has a suspected hearing loss that cannot be demonstrated conclusively, but a certified
speech-language pathologist indicates there is no speech at an age when speech would
normally be expected;

e |If the student has documented hearing and visual losses that, if considered individually,
may not meet the requirements for DHH or VI, but the combination of such losses
adversely affects that student’s educational performance; or

e |[f the student has a documented medical diagnosis of a progressive medical condition
that will result in concomitant hearing and visual losses that without special education
intervention, will adversely affect the student’s educational performance.

14. When does a student meet the guidelines for the eligibility of DHH?

e When the loss of hearing, whether permanent or fluctuating, is so severe that it
adversely affects educational performance but is not included in the definition of
deafness. This is the federal definition for “hearing impairment.”

e When the loss of hearing is so severe that the student is impaired in processing linguistic
information through hearing with or without amplification and the impairment
adversely affects educational performance. This is the federal definition for “deafness.”

e When the documented hearing loss creates an educational need for special education
and related services.

15. When does a student meet the guidelines for membership in the RDSPD?
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When a student who is eligible as DHH has an educational need for services from a teacher of
the deaf on a weekly (itinerant) or daily (site location) basis.

16. Can a student be determined to meet the guidelines for the eligibility of DHH and not be a
member of the RDSPD?

Yes. In this case, the documented hearing loss creates an educational need for special education
and related services and the needs of the student can be met by the local campus and district
staff.

17.Can a student have a hearing loss or deafness and not be in special education?

Yes. If there is no educational need for special education and/or related services, the student
may not be referred to special education. If a student has been in special education and no
longer exhibits an educational need for services, he/she can be dismissed from special education
and/or the DHH eligibility may be removed. The Full Individual Evaluation must support the
removal of DHH eligibility. The student continues to have a hearing loss and may receive
accommodations through 504 services.

18. Can a student who is dismissed from special education still receive services through the Texas
Offices of Deaf and Hard of Hearing Services upon graduation?

Yes, if the requirement for the departmental services are met.

Early Childhood Intervention (ECI)
For the Memorandum of Understanding (MOU) with the TEA and specific referral information, refer to
the MOU in its entirety at:

http://www.tea.state.tx.us/special.ed/mou/pdf/etmou.pdf.

ECl is a coordinated system of services available in every county within Texas for children birth to age
three with disabilities or delays. EClis funded through the federal Individuals with Disabilities Education
Act (IDEA, Part C), P.L. 105-17 and through state appropriations. ECI supports families to help children
reach potential through developmental services. ECI contracts with local agencies and organizations
through a funding application process.

The local ECI programs must identify, locate, and screen or evaluate all infants and toddlers, birth
through two years of age, who have or are suspected of having developmental delays. ECI must notify
the local educational agency (LEA), for the area in which the child resides, that the child will shortly
reach the age of eligibility for preschool services for children with disabilities (which is three years old).
By the child’s second birthday, ECI programs must notify the appropriate LEA child find personnel of
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the child’s birth date. The notification must be written and include the following information: child’s
name; parent(s) or guardian(s) name; address; telephone listing; and date of enrollment in ECI.

The child find system must include procedures for use by primary referral sources for referring a child
to the appropriate ECI program for evaluation and re-evaluation. Once the local ECI program receives
a referral, it shall appoint a service coordinator as soon as possible.

If a parent or other referral source contacts a Fort Bend ISD campus or other staff member requesting
services for a child under the age of three, the staff member should document contact and notify the
Early Childhood Intake Center and/or the Program Manager for Evaluation & Student Services, located
at the MR Wood Center for Learning. Fort Bend ISD has two working days to document and notify the
local ECI Agency.

Contact Information for local ECI Agencies

1. Texana Center
Project GROW ECI
4706 Airport Ave.
Rosenberg, TX 77471
Referral Number - (281) 238-1800
Fax Number - (281) 238-1859
Web: www.texanacenter.com

2. Easter Seals of Greater Houston, Inc.
ECI Infant Program of Easter Seals
4500 Bissonnet #340 Suite 340
Bellaire, TX 77401
Referral Number - (713) 838-9050 Ext 385
Fax Number - (713) 838-0926
Web: www.eastersealshouston.org

3. BACH
BACH ECI
120 Hospital Drive
Angleton, TX 77515
Referral Number - (979) 849-2447
Fax Number - (979) 848-8337
Web: www.bacheci.org
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Dyslexia (Updated due to TEA Corrective Action Plan Guidance)

On January 11, 2018, the U.S. Department of Education Office of Special Education Programs (OSEP)
released a final monitoring report in which it found that the Texas Education Agency (TEA) failed to
comply with certain requirements in the Individuals with Disabilities Education Act (IDEA).OSEP
specifically noted that some children in Texas who were suspected of having a disability and needing
special education and related services under the IDEA were not referred for an evaluation under the
IDEA. These students were instead evaluated and provided services under Section 504 of the
Rehabilitation Act of 1973 (Section 504). Similarly, OSEP identified that some students receiving services
under Section 504 who were suspected of needing special education services were either not referred
for evaluation or not referred in a timely manner. These scenarios appeared to be particularly common
when the suspected or identified disability was dyslexia or a related disorder

On June 6, 2018, the Texas Education Agency released a To the Administrator Addressed
correspondence regarding the Provision of Services for Students with Dyslexia and Related Disorders.
TEA’s intent was to provide clarification regarding the provision of services for students with dyslexia
and related disorders. TEA noted the importance of school districts recognizing that dyslexia and
related disorders are considered specific learning disabilities under the IDEA and are included within
Child Find mandate. The guidance stated that school districts have an obligation to refer any student
who is suspected of having a disability and needing special education services for an evaluation under
the IDEA.

The State Board of Education (SBOE) on November 16, 2018, gave final approval to updates to The
Dyslexia Handbook—2018 Update: Procedures Concerning Dyslexia and Related Disorders (Dyslexia
Handbook). The updates address recent legislative changes and clarify processes regarding
identification and services for students, including students with dysgraphia. The Dyslexia Handbook
(2018) as approved by the State Board of Education https://tea.texas.gov/academics/dyslexia/

The handbook contains guidelines for school districts to follow as they identify and provide services for
students with dyslexia. In addition, information regarding the state's dyslexia statutes and their relation
to various federal laws is included.

Fort Bend ISD has developed procedures to address the provision of services for students with dyslexia
and related disorders which are indicated in the Procedures for Identification section below.

Evaluation Procedures

In compliance with §504 and IDEA 2004, test instruments and other evaluation materials used in all
FBISD Dyslexia Evaluations will meet appropriate evaluation criteria. The FBISD evaluation process
under Special Education or 504 will follow TEA’s guidelines and include specific data measuring
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academic skills and cognitive process typically associated with the presence of Dyslexia as referenced
below:

Academic Skills

FBISD will administer measures that are related to the student’s educational needs. Difficulties in the
areas of letter knowledge, word decoding, and fluency (rate, accuracy, and prosody) may be evident
depending upon the student’s age and stage of reading development. In addition, many students with
dyslexia may have difficulty with reading comprehension and written composition.

Academic Skills to be tested:
Letter knowledge (name and associated sound) as appropriate
Reading words in isolation
Decoding unfamiliar words accurately
Reading fluency (both rate and accuracy are assessed)
Reading comprehension
Spelling

Cognitive Processes

Difficulties in phonological and phonemic awareness are typically seen in students with dyslexia and
impact a student’s ability to learn letters and the sounds associated with letters, learn the alphabetic
principle, decode words, and spell accurately. Rapid naming skills may or may not be weak, but if
deficient, they are often associated with difficulties in automatically naming letters, reading words
fluently, and reading connected text at an appropriate rate. Memory for letter patterns, letter
sequences, and the letters in whole words (orthographic processing) may be selectively impaired or
may coexist with phonological processing weaknesses. Finally, various language processes, such as
morpheme and syntax awareness, memory and retrieval of verbal labels, and the ability to formulate
ideas into grammatical sentences, may also be factors affecting reading.

Cognitive Processes to be tested:
Phonological / phonemic awareness
Rapid naming of symbols or objects
Orthography (if academic skills are indicative of potential orthographic difficulties)

Possible Additional Areas

Based on the student’s academic difficulties and characteristics and/or language acquisition, additional

areas related to vocabulary, listening comprehension, oral language proficiency, written expression,

and other cognitive abilities may need to be assessed to provide a more comprehensive evaluation.
(Dyslexia Handbook Revised 2018, pgs. 28 — 30)

Procedures for Identification of a Student suspected of having Dyslexia
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Student not identified as receiving special education services and/or student receiving 504 services is
referred for a Dyslexia evaluation

CCC/Counselor/ARD Facilitator will inform the parent that all initial requests for Dyslexia
evaluations need to be conducted under the IDEA process to ensure parents are informed of the
rights and that the Educational Diagnostician or LSSP will be contacting them to explain the
evaluation process and obtain informed consent under IDEA. Inform the parent that this revised
procedure is in response to the TEA corrective action plan.

The CCC/Counselor/ARD Facilitator will prepare the referral folder and give to the Educational
Diagnostician or LSSP. The Dyslexia teacher may be asked to assist in gathering information for
the referral. Remember, we only have 15 school days for the Informed Consent meeting with
the parent so there needs to be increased collaboration on the referral process.

The Educational Diagnostician or LSSP will contact the parent and hold the informed consent
meeting with the parent. A face-to-face meeting is preferred, but if the parent is not available
to attend the meeting at the school, the Educational Diagnostician or LSSP will conduct the
meeting over the phone and then send the documents home to the parent.

Once consent is received, the Educational Diagnostician will send the referral folder to MRW
addressed to the Program Manager.

The Program Manager will assign out the evaluation.

In the interim until the FIE is completed, if the student is not currently identified for any services,
the SST should meet to develop an intervention plan if the student is not currently receiving
interventions. Based on the plan, additional data regarding the student’s response to the
intervention(s) should be provided to the Evaluator. If the student is currently identified as
receiving 504 services, the 504 committee should meet to note the referral for the FIE under
IDEA/Special Education and also develop and document an intervention plan until the FIE is
completed. Based on the plan noted in the 504 meeting, the additional data should be provided
to the evaluator.

Parent denies a Full Individual Evaluation under Special Education/IDEA
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CCC/Counselor/ARD Facilitator will inform the parent that all initial requests for Dyslexia
evaluations need to be conducted under the IDEA process to ensure parents are informed of the
rights and that the Educational Diagnostician will be contacting them to explain the evaluation
process and obtain informed consent under IDEA.

The CCC/Counselor/ARD Facilitator will prepare the referral folder and give to the Educational
Diagnostician. The Dyslexia teacher may be asked to assist in gathering information for the
referral. Remember, we only have 15 school days for the Informed Consent meeting with the
parent, so there needs to be increased collaboration on the referral process. The Educational
Diagnostician will contact the parent and hold the informed consent meeting with the parent. A
face-to-face meeting is preferred, but if the parent is not available to come up to the school, the
Educational Diagnostician will conduct the meeting over the phone and then send the
documents home to the parent.
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If the parent denies consent for an initial Full Individual Evaluation under IDEA/Special Education,
the Educational Diagnostician will document parent refusal in the contact log, complete the
Notice of Evaluation, Notice of Decision, complete the FBISD Ready/Willing/Able letter, and
Consent Form documenting the parent’s denial in allowing the school district to conduct the
Initial Full Individual Evaluation under IDEA/Special Education.

Documentation will then be given to the parent and locked in Success Ed for documentation.
The Educational Diagnostician will notify through email to the CCC/Counselor that the parent
has denied a Full and Individual Evaluation.

Parent denies a Full Individual Evaluation under Special Education/IDEA but still wants a Dyslexia
evaluation under 504

The CCC/Counselor will verify through written documentation that the parent has been given
informed consent under IDEA/Special Education by an Educational Diagnostician and is denying
the school district to conduct the Initial Full Individual Evaluation under IDEA/Special Education
see Consent form, Notice of Decision, Notice of Refusal, Contact Log, FBISD Ready/Willing/Able
letter, )

The CCC/Counselor will conduct an informed consent meeting under the 504 evaluation process.
Once consent has been obtained, the CCC/Counselor will send the referral folder to the campus
Dyslexia Teacher.

Dyslexia Teacher will contact the Dyslexia Coordinator to obtain testing materials.

When a Parent Requests a Dyslexia Evaluation
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CCC/Counselor/ARD Facilitator will inform the parent that all initial requests for Dyslexia
evaluations need to be conducted under the IDEA process to ensure parents are informed of the
rights and that the Educational Diagnostician or LSSP will be contacting them to explain the
evaluation process and obtain informed consent under IDEA. Inform parent this revised
procedure is in response to the TEA corrective action plan.

If parent shares that they do not want an initial Full Individual Evaluation under the IDEA/Special
Education process, the CCC/Counselor will acknowledge the parent’s wishes and also indicate
that those wishes must be properly documented by the Educational Diagnostician/LSSP at the
informed consent meeting.

The Educational Diagnostician or LSSP will contact the parent and hold the informed consent
meeting with the parent. A face-to-face meeting is preferred, but if the parent is not available
to come up to the school, the Educational Diagnostician or LSSP will conduct the meeting over
the phone and then send the documents home to the parent.

If the parent denies consent for an initial Full Individual Evaluation under IDEA/Special Education,
the Educational Diagnostician will document parent refusal in the contact log, complete the
Notice of Evaluation, Notice of Decision, complete the FBISD Ready/Willing/Able letter, and
Consent Form documenting the parent’s denial in allowing the school district to conduct the
Initial Full Individual Evaluation under IDEA/Special Education.
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Documentation will then be given to the parent and locked in Success Ed for documentation.
The Educational Diagnostician/LSSP will notify through email to the CCC/Counselor that the
parent has denied a Full and Individual Evaluation, and the parent can obtain a dyslexia
evaluation through 504.

Frequently Asked Questions

1.
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What if the parent refuses to attend the informed consent meeting under IDEA/504, how is that
documented?

The Educational Diagnostician will still update the contact log, prepare the Notice of Evaluation,
Notice of Decision, FBISD Ready/Willing/Able letter, and Consent Form. All paperwork will be
sent home and uploaded/locked in Success Ed for documentation purposes.

Can a student receive intervention from the Dyslexia teacher during the initial FIE process until it
is completed?

Yes, utilizing classroom data, the campus staff can create a plan to address phonics/reading. The
data collection obtained from intervention will be beneficial not only to inform ongoing
intervention, but the student’s response to the interventions also assist the evaluators during
the FIE process.

Can the Dyslexia Teacher assist in the FIE process?

Yes, the Dyslexia teacher can assist in the FIE process. The Dyslexia Teacher may be or previously
have worked with the student and can provide data to inform the FIE (i.e., data points, work
samples, observations)

Is a screening for Dyslexia required before a referral for an FIE?

Although TEA requires universal screenings for all students in grades K as part of the early
identification process, an individual screening or consultation is not required prior to parent or
staff member requesting an evaluation. The Student not identified as receiving special education
services and/or student receiving 504 services procedures should be implemented.

Is it considered best practices with regard to least restrictive environment to assess for speech

first, come back and consider dyslexia testing, and then, if needed, come back and assess for a
learning disability?
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No, the team must consider all of the data collected and look at the student’s current learning
profile in order to determine the type of evaluation the student needs to assess all areas of
concern.

What additional evaluations must be administered for ELL students?

Oral language proficiency should be evaluated. If the student has received instruction in English
and Spanish, then all testing needs to be completed in both languages.

If a student is speech impaired (or other disability categories other than LD) and Dyslexic, does
the student need an IEP (goals/objectives for reading)?

No. The ARD committee should document that the student has been identified with Dyslexia or
that the student has a reading disability that exhibits the characteristics consistent with Dyslexia.
Since there are instructional implications as well as accommodations on the state assessment
program for students with Dyslexia, the identification should be addressed in the ARD
deliberations.

If a student is receiving special education services for a learning disability in reading and is also
determined to have Dyslexia, does the student need an IEP (goals/objectives for reading)?

Yes. The components of reading instruction required for students with dyslexia/LD in Reading
must be addressed in the IEP (goals/objectives):

e Phonemic awareness instruction (detect, segment, blending, manipulating sounds)
Graphophonemic knowledge (phonics) — words that carry meaning are made of sounds
and the sounds are written with letters in the correct order

e language structure instruction that encompasses morphology, semantics, syntax, and
pragmatics

e Linguistic Instruction — proficient and fluency with patterns of language so words and
sentences carry their meanings

e Strategy-Oriented Instruction — strategies for decoding, encoding, word recognition,
fluency, and comprehension.

If a student qualifies for special education with a reading disability but the committee determines
that the Dyslexia program in the general education setting is the best program for the student,
who writes the IEPs?

The special education teacher will complete the IEPs in Success Ed with collaboration from the
Reading Specialist. The Special Education teacher will continue to consult with the Reading
Specialist to gather information to report progress on IEPs. The Special Education teacher is
responsible for updating the student's IEPs.

Special Education Administrative Procedures, 2020-21



Referrals & Evaluations

10. Can a student receive direct services from dyslexia and special education?

11.

Yes. The appropriate teachers for a student who is receiving reading instruction through both
special education and general education dyslexia should coordinate the services offered to this
student. This collaboration model should include all teachers, both general education and
specialized teachers, who teach reading (including reading in the content area) to ensure
generalization of the methodology identified as the reading intervention. The ARD committee
will need to determine the most appropriate environment for the student to receive the
instruction.

Who collects intervention data if the child is already identified as Special Education?

If the student is already receiving special education services, the special education service
provider will hold a staffing to develop a plan for interventions and an ARD should be held to
discuss the student's lack of progress in the area of reading or writing and discuss a plan for
interventions. RTI data is not required prior to conducting a Re-evaluation.

The special education services provider is responsible for gathering the data on the student's
response to interventions. The progress monitoring data may be documented on the RTI/SST
forms or other progress monitoring tools.

Limited English Proficient (LEP) — Culturally and Linguistically Diverse (CLD) Students for Specific
Learning Disability, Intellectual Disability, and Other Health Impairment

The following information is a guideline for evaluating CLD students for Specific Learning Disability
and/or Intellectual Disability and/or Other Health Impairment Evaluation. Determination of the
evaluation battery is to be done on an individualized basis.

Goal of the Evaluation Process

To determine the level of academic skills and eligibility for CLD students in order to show
benefit from the educational process.

Definitions
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1. Culturally and Linguistically Diverse Students: Students with language, cultural, and
dialectical differences. Students who vary in languages and modality of communication
(i.e. regional dialects, augmentative communication, language differences) and whose
culture varies from the mainstream of the community.
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2. Native language: The term “native language,” when used with respect to an individual
who is limited English proficient, means the language normally used by the individual or,
in the case of a child, the language normally used by the parents of the child.

3. Specific Learning Disability: Is a disability that affects the child’s ability to learn.
Exposure to two languages is not the cause of the disability.

Full Individual and Initial Evaluation
The evaluation shall be conducted using procedures that are appropriate for the student’s most
proficient method of communication when possible.

Determination of Eligibility
Additional Requirements (in Evaluation, Eligibility Determination section)

Evaluations and other evaluation materials used to assess a child under this section:
(i) Are selected and administered so as not to be discriminatory on a racial or cultural basis;
(ii) Are provided and administered in the language and form most likely to yield accurate
information on what the child knows and can do academically, developmentally, and
functionally, unless it is not feasible to provide or administer.

Special Rule for Eligibility Determination
In making a determination of eligibility a child shall not be determined to be a child with a
disability if the determinant factor for such determination is Limited English proficiency:

e Monolingual Language Learner: Astudent who uses one language for
communication purpose.

e Simultaneous Bilingual Language Learner: A student who uses two or more languages
for functional purposes before the age of three.

e Sequential Bilingual Language Learner: A student who used one language for
functional purposes before the age of three and after the age of three was
introduced to a second language as a means of communication.

Dynamic Evaluation: Dynamic evaluation refers to a method involving a process of testing,
teaching, and retesting a skill that was not demonstrated correctly in the evaluation process in
order to measure the student’s modifiability. If he/she learns the skill with minimal difficulty and
minimal assistance from the teacher/clinician, a disorder in that particular area is questionable.

Basic Interpersonal Communication Skills (BICS): This is the face-to-face communication in daily
discourse situations such as the student’s level of conversation skills. (Cummins, 1984)
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Cummins suggests that it may take one to two years for an individual to become proficient in a
language at the BICS level.

Cognitive/Academic Language Proficiency (CALP): This is the language proficiency used in the
development of literacy skills or language needed to perform in the academic areas within the
classroom. (Cummins, 1984) Cummins suggests that it may take 5 to 7 years for an individual to
become proficient in a language at the CALP level. Poor academic performance may reflect limited
English proficiency rather than cognitive/ linguistic deficits.

Evaluation of Specific Learning Disability, Intellectual Disability, and Other Health Impairment
A comprehensive history of response to intervention and the Profile of Language Dominance and
Proficiency sheet should be completed on each child during the SST process.

Monolingual Language Learners: Evaluation should be conducted in their home/native language If
possible.

Simultaneous or Sequential Bilingual Language Learners will be tested first in English and then in
their second language if possible as needed.

Generally, students in Spanish (bilingual) classes will need a Spanish evaluation if the majority of their
instructional language is in Spanish. Students in English classes and identified as LEP will need to be
evaluated in Spanish and English. Students in English classes and not identified as LEP, generally will
need to be evaluated in English. If an ELL student appears to be dominant in English and no longer
proficient in Spanish, the evaluation staff may have an interpreter have a conversation with the
student in Spanish. If the student does not appear to comprehend Spanish, testing in English may
be warranted.

Procedures for CLD Evaluations

Languages other than Spanish: Bilingual evaluations for languages other than Spanish are to be
conducted with the assistance of an interpreter, if determined to be needed. To schedule the
interpreter, call or email appropriate person to secure the interpreter, with the date, time, campus,
and language needed for the evaluation. Please allow a two week notice prior to the date you wish
to do the evaluation.

*** |f a translator / interpreter is used for the administration of a test, remember the test is not
normed in this fashion and may alter the validity of the results of the test administered --- use
extreme caution when using interpreters. In addition, when using an interpreter, consideration
should be made regarding the reporting of standard scores. ***

Spanish Re-evaluation
The campus evaluation specialist facilitates the SCORE meeting. English testing that is needed

1037 Special Education Administrative Procedures, 2020-21



| — Referrals & Evaluations

should be completed by the campus diagnostician or LSSP. If Spanish testing is needed, contact
the Program Manager of Evaluation and Related Services and a bilingual evaluator will be assigned
to the case. The bilingual evaluator’s role will be to complete testing in areas that require Spanish
and the bilingual evaluator will be responsible for writing up those respective sections. The campus
evaluation specialist will write the majority of the report and the campus evaluation staff will work in
collaboration with the bilingual evaluation staff to determine conclusion and recommendations.

The campus evaluation specialist is responsible for taking the lead on the collaborative FIE.

Procedures for Evaluations Conducted Using Alternate Forms of Communication

Any accommodations that are used during the evaluation process should be reported in the Full
Individual Evaluation (i.e. accepted signed responses, utilized an augmentative communication device
to respond). Standardized scores should not be reported. Criterion referenced scores may be used.

****If the a student identified as an ELL is being evaluated for a specific learning disability the
evaluation staff must use the Cross Battery Approach (use the cross battery software system
accompanied by the XBASS)***

Limited English Proficient (LEP) — Culturally and Linguistically Diverse (CLD) Students Speech
Evaluation Process

Goal of the Evaluation Process

To determine the level of communication skills and eligibility for CLD students in order to show
benefit from the educational process.

Definitions
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. Culturally and Linguistically Diverse Students: Students with language, cultural, and

dialectical differences. Students who vary in languages and modality of communication (i.e.
regional dialects, augmentative communication, language differences) and whose culture
varies from the mainstream of the community.

Native language: The term “native language,” when used with respect to an individual who
is limited English proficient, means the language normally used by the individual or, in the
case of a child, the language normally used by the parents of the child.

Definition of Speech/language Impairment: Speech or language impairment means a
communication disorder, such as stuttering, impaired articulation, language impairment, or
a voice impairment, that adversely affects the child’s educational performance.

. Communication Disorders and Variations (ASHA, 1993): “A communication disorder is an

impairment in the ability to receive, send, process, and comprehend concepts or verbal,
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nonverbal, and graphic symbol systems.” “Communication difference/dialect is a variation
of a symbol system used by a group of individuals that reflects and is determined by shared
regional, social, or cultural/ethnic factors. A regional, social, or cultural/ethnic variation of a
symbol system should not be considered a disorder of speech or language.”

5. Language-Learning Disability: A language disorder is a disability that affects the child’s ability
to learn any language. Exposure to two languages is not the cause of the disability. Bilingual
children with language disorders will have difficulty learning English, Spanish, or any other
language. Students should not be considered to have language learning disabilities if
“problems” are observed only in the English language. If a student is truly language-
disordered, problems in communication should be evident in BOTH ENGLISH AND THE
PRIMARY LANGUAGE (Roseberry-McKibbin 1995).

Full Individual Initial Evaluation
The evaluation shall be conducted using procedures that are appropriate for the student’s most
proficient method of communication.

Determination of eligibility
(3) Additional Requirements (in Evaluation, Eligibility Determination section)

(A) Evaluations and other evaluation materials used to assess a child under this

section—
(i) Are selected and administered so as not to be discriminatory on a racial or
cultural basis;
(ii) Are provided and administered in the language and form most likely to yield
accurate information on what the child knows and can do academically,
developmentally, and functionally, unless it is not feasible to provide or
administer.

(5) Special Rule for Eligibility Determination—In making a determination of eligibility under
paragraph (4) (A), a child shall not be determined to be a child with a disability if the
determinant factor for such determination is-- (C) Limited English proficiency

e Monolingual Language Learner: A student who uses one language for communication
purpose.

e Simultaneous Bilingual Language Learner: A student who uses two or more languages for
functional purposes before the age of three.

e Sequential Bilingual Language Learner: A student who used one language for functional
purposes before the age of three and after the age of three was introduced to a second
language as a means of communication.

e Dynamic Evaluation: Dynamic evaluation refers to a method involving a process of testing,
teaching, and retesting a skill that was not demonstrated correctly in the evaluation process
in order to measure the student’s modifiability. If he/she learns the skill with minimal
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difficulty and minimal assistance from the teacher/clinician, a disorder in that particular area
is questionable.

e Basic Interpersonal Communication Skills (BICS): This is the face-to-face communication in
daily discourse situations such as the student’s level of conversation skills. (Cummins, 1984)
Cummins suggests that it may take one to two years for an individual to become proficient
in a language at the BICS level.

e Cognitive/Academic Language Proficiency (CALP): This is the language proficiency used in the
development of literacy skills or language needed to perform in the academic areas within
the classroom. (Cummins, 1984) Cummins suggests that it may take 5 to 7 years for an
individual to become proficient in a language at the CALP level. Poor academic performance
may reflect limited English proficiency rather than cognitive/ linguistic deficits.

Language of Evaluation

A comprehensive language history interview should be completed on each child during the Campus
Intervention process. Analysis of the answers to the questions on the language history flow  chart
will determine if the child is a monolingual, simultaneous, or sequential language learner.

e Monolingual Language Learners: Evaluation should be conducted in their home/native
language. No language proficiency testing is needed.

e Simultaneous Bilingual Language Learners should be tested in both languages learned before
age three. Language proficiency testing should be completed in both languages.

e Sequential Bilingual Language Learners should be tested in the native (first learned)
language. Language proficiency testing should be completed if significant changes in L1 have
been noted and performance in L2 is not as expected.

As a general rule, students in Spanish (bilingual) classes will need a Spanish evaluation. Students in
English classes and identified as LEP will need to be evaluated in Spanish and English. Students in English
classes and not identified as LEP, generally will need to be evaluated in English.

If an ELL student appears to be dominant in English and no longer proficient in Spanish, the SLP may
have an interpreter have a conversation with the student in Spanish. If the student does not appear to
comprehend Spanish, testing in English may be warranted.

Procedures for CLD Evaluations
1. Languages other than Spanish: Bilingual evaluations for languages other than Spanish are to
be conducted with the assistance of an interpreter. To schedule the interpreter, call or email
the appropriate person with the date, time, campus, and language needed for the evaluation.
Please allow a two week notice prior to the date you wish to do the evaluation.

3. Spanish Evaluations (initial): The campus SLP will gather the referral information, obtain
consent, and send the referral folder with signed consent to the Program Manager for
Evaluation and Student Services. The folder will then be assigned to a district-wide
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evaluation specialist. Spanish Re-evaluation: The campus SLP facilitates the SCORE meeting
for speech only CLD students. English testing that is needed should be completed by the
campus SLP. If Spanish testing is needed contact the Lead Speech Pathologist and a bilingual
evaluator will be assigned to the case. The bilingual evaluator’s role will be to complete
testing in areas that require Spanish and the bilingual evaluator will be responsible for writing
up those respective sections. The campus SLP will write the majority of the report and will
work in collaboration with the bilingual evaluation staff member to determine conclusion
and recommendations. The campus SLP is responsible for taking the lead on the collaborative
FIE.

Procedures for Evaluations Conducted using alternate Forms of Communication: Any
accommodations that are used during the evaluation process should be reported in the Full
Individual Evaluation (i.e. accepted signed responses, utilized an augmentative
communication device to respond). Standardized scores should not be reported. Criterion
referenced scores may be used.

Guidelines for Evaluating CLD Students (Speech-Language Evaluation)
Determination of the evaluation battery is to be done on an individualized basis. The following
information is a guideline only.

The instruments listed in this section are not a comprehensive list of instruments on the market. These
instruments are available in Fort Bend ISD. When selecting evaluation instruments the student should
be matched with the standardization sample based on sex, cultural factors, age, and linguistics.

All Initial Evaluations

1.

ouhswnN

Developmental history

BICS/CALP Teacher checklist

Pragmatic checklist

Oral Peripheral examination

Dynamic evaluation (see definition section)
Language sample

Monolingual Students | Use evaluation instruments in the student’s native language. (l.e. if

the child speaks only English, use English tests. If the child speaks
only Spanish, test in Spanish.)

PPCD/ECSE Age (Simultaneous language learner) Test in both languages. (L1 and
English)
PPCD/ECSE Age (Sequential language learner) Test in native language. Test in L2 as

a supplement. Language Proficiency testing is recommended.

For Spanish speaking students, the following instruments are available.
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Language

e EOWPVT-Bilingual edition;2;0 to 70+

e ROWPVT-Bilingual edition; 2;0 to 70+

e PLS-5 Spanish ; Birth-7:11

e CASL-2 or CELF-4/CELF-5 is recommended for English language testing when testing in English
and Spanish.

e SLAP;3.0-8.0

e STAMP;3.0-8.0

Articulation

e PLS-5 Articulation Screener

e Arizona Articulation Test (use Fort Bend adaptation scoring form) 1.5-18

e SAM (Spanish Articulation Measure) 3 and up; Informal Data Gathering

e (Contextual Probes of Articulation Competence-Spanish (CPAC-S) ; 3.0 and up
e Goldman Fristoe Test of Articulation-3 :2.0- 21.11

*School Age: (Sequential language learner)
Test in native language. Test in L2 (second language) as a supplement. Establish eligibility based
on native language or by analyzing characteristics common to both languages.

e Portfolio evaluation
e |PAC scores

Guidelines for Determining Eligibility
Language

1. Sequential language learners—eligibility should be determined based on the language skills
in the native language. Communication deficits in L2 must also be present in L1.

2. Simultaneous language learners—eligibility should be determined based on the development
of the languages learned before the age of three. Eligibility is not determined based on the
student’s language proficiency level. The student’s communication competence should be
derived through careful analysis of the case history and evaluation data.

Articulation
1. Sequential language learners—eligibility should be determined based on the articulation
skills in the native language. (Not based on their English sound production). If articulation
errors in the primary language do not exist, articulation impairment does not exist.
2. Simultaneous language learners—eligibility should be determined based on the sound
development of the languages functionally used before age three.

Stuttering
1. Sequential language learners—determination of a stuttering disorder is based on the
evaluation results from the native language.

1042 Special Education Administrative Procedures, 2020-21



| — Referrals & Evaluations

2. Simultaneous language learners—determination of a stuttering disorder is based on the
evaluation results in all languages learned before the age of three.

Language Proficiency (Speech-only Referrals)
Language proficiency testing should be completed for:

1. Initial evaluations of simultaneous language learners (simultaneous—meaning students who
functionally used two languages before the age of three).

2. Sequential language learners who appear to exhibit minimal use of L1 and L2.

3. Proficiency testing is not necessary for articulation (only) referrals.

Language proficiency testing instruments may include:
1. Woodcock Munoz Language Survey
2. Woodcock Johnson Tests of Achievement - IV

Reliability for the younger-aged children is typically poor; therefore, these instruments should
be completed in conjunction with the parent and teacher interview of language development.
Parent and teacher interview should also be factored in the determination of proficiency for
school age children as well.

For children who are too young for standardized proficiency testing, report the parent and
teacher report of the percentages of usage of L1 and L2.

Speech CLD Re-Evaluations
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Goal
To determine continued eligibility and/or present levels of academic and functional
performance.

Reporting Progress

Standardized testing is NOT completed for the purpose of measuring progress. Progress cannot
be measured w/ standardized scores. Measuring progress is done through criterion referenced
testing, grades, weekly performance, therapy data, and the student’s ability to access his/her
curriculum.

Standardization Sample Population

Be cognizant of matching the student to the standardization sample of the instrument. If the
student does NOT match the standardization sample, standardized scores should not be
reported. ONLY report criterion references.
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Evaluation Procedures that Involve the Notice of Release/Consent to Request Confidential
Information

Fort Bend ISD has developed procedures to address the process of initial consent for a Full and
Individual Evaluation including the Release of Confidential Information as appropriate during the
referral and consent process.

e The evaluation staff member must review all parent and school referral information prior to the
parent informed consent meeting to ensure a clear understanding regarding areas of concern and the
scope of the evaluation.

e If a referral entails information that would require a physician or another outside provider’s input,
the evaluation staff member should draft the Release of Confidential Information and obtain consent
to contact those outside individuals along with the consent to conduct a Full and Individual Evaluation.

e By acquiring the Consent for Release of Confidential Information at the referral consent meeting,
there is ample time for the evaluator to send and receive all appropriate documents to be included and
considered in the Full and Individual Evaluation. This is particularly important when the suspected
eligibility includes a TEA eligibility that requires a physician’s form such as but not limited to an Other
Health Impairment or Orthopedic Impairment.

LSSP REQUEST FORM

If a campus at the elementary level requires the services of an LSSP for a student already receiving
Special Education Services, an “LSSP Request Form” should be submitted.

Activities that would require an LSSP include:
e Conducting an FBA/BIP
¢ In-Home Parent Training Evaluation
e MDR
e Threat Assessment for Special Education Student
e Counseling Evaluation

Procedures for LSSP Request Form — for campus:
1. CCC completes the LSSP request form (See Appendix — Section 1).
2. Campus must e-mail LSSP Request Form to Assistant Director of Evaluation Staff and Program
Manager of Evaluation Staff, with LSSP Referral form in the subject line
Campus and Student’s schedule should also be attached
4. Once form is received, an LSSP will then be assigned to the requested activity. If the request is
for an FBA/BIP, an LSSP or BCBA may be assigned to the request.

w
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Preschool Program for Children with Disabilities (PPCD) ** The PPCD program name has been
changed at the State level and is now referred to as the Early Childhood Special Education program
TEC 29.009, ECI Memorandum of Understanding

http://www.tea.state.tx.us/special.ed/mou/pdf/etmou.pdf

Fort Bend ISD offers a multi-disciplinary team approach to the evaluation for children, ages 3-5, who
are NOT enrolled in public school.

3 is 3/Early Childhood Intervention (ECI)
IDEA requires children who are identified with a disability prior to age 3 referred by Part C/Early
Childhood Intervention (ECI) to have an IEP developed by the child’s 3™ birthday (this means ARD must
be held and IEP in place prior to child’s 3™ birthday). The impact of this rule on the Intake Assessment
Team and ARD Committees is as follows:

1. Achild’s evaluation may require completion in less time than the 45-school day timeline.
2. A child’s initial ARD may have to be held in less time than 30 days from the date the Full
Individual Evaluation is completed.

When working with a child who is about to turn 3, the child’s date of birth drives all timelines.

*Referrals received from Part C/Early Childhood Intervention (ECI) less than 90 days prior to the child’s
3™ birthday do not apply and will follow regular referral timelines.

ECI Transition Meetings

Transition Meetings are held monthly with the ECI agencies. The meetings are held at the MR Wood
Center for Learning or the ECI office. Interpreters are available. The Lead Speech Pathologist, Lead
Diagnostician, Lead LSSP, and/or Program Manager of Evaluation and Support Services present an
overview of the evaluation process and initial ARD meeting to the parents who attend ECI Transition
Meeting.

The purposes for these meetings are to:
e Inform the parents of the transition process from ECI services to public school services.
e Describe the continuum of PPCD/ECSE services that Fort Bend ISD has available.
e Describe the evaluation process.
e Describe the ARD process.
e Address any questions that the parent has regarding this transition.

After the ECI Transition Meeting, the ECI referral information is submitted to FBISD by the ECI agency.

FBISD staff process/upload the referral information and any additional documents to the Success Ed
program. The Program Manager of Evaluation or designee reviews the referral information and assigns
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to the Early Childhood evaluation team for completion. The FIE must be completed and the ARD held
prior to the child’s 3" birthday.

Since the child is not attending school, the evaluation team specialist will contact the parent to schedule
the evaluation and obtain the following:

1. Provide the Notice of Evaluation.

Obtain consent for the evaluation (date stamped when received).

3. Review and provide the Notice of Procedural Safeguards (dated July 2018) and obtain
a signed receipt.

4. Review and provide the Guide to the ARD Process and obtain a signed
Parent/Guardian Acknowledgement Form.

N

e The evaluator will enter the date of consent and upload signed copies of the consent/receipts
in Success Ed.

e Once the FIE is completed in Success Ed, the evaluator will log the FIE in the Review Team
Google Spreadsheet to indicate that it is ready for review.

e The evaluator will notify the campus evaluation specialist of the FIE submitted to review team
and third birthday due date.

e The lead evaluator will notify the Program Manager for PPCD/ECSE for review of evaluation
data to support possible placement in the PPCD/ECSE program if needed.

e |f the review team is in agreement per the rubric, the evaluator will lock the evaluation in
Success Ed indicating it is final and complete.

e |f the review team is not in agreement with the findings, the evaluator will receive a rubric
from the review team with the specific clarifications/edits needed.

e When the edits are completed, the evaluator will email the Program Manager of Evaluation
or designee so the edits can be reviewed.

e Once the evaluation is locked, the evaluator will notify the campus evaluation specialist staff
to set up a staffing and ARD.

e The evaluator will staff with appropriate campus personnel to review the assessment results
and assist with development of proposed PLAAFP and IEPs.

e The lead evaluator will obtain required FIE signatures and provide copies/file to campus.

e It is the evaluator’s responsibility to review the FIE with the parent prior to the ARD. If the
parent cannot be contacted, the team evaluator must notify the campus and plan to be
present prior to the ARD meeting to review the FIE results with parent.

*If the student does not qualify (DNQ), the evaluator must attend the school staffing to explain the
DNQ and offer specific information regarding recommended interventions and support.

**If the evaluation renders an eligibility of AU, ED, or OHI for ADHD, the evaluator must attend the
school staffing. It is the responsibility of the initial team evaluator to complete the draft AU
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supplement, Behavior Intervention Plan, Behavior/Social/Counseling/In-Home Training
goals/objectives, and Parent Training Plan for the ARD if recommended.

*** |f additional forms need to be generated or faxed, such as a physician form or consent to release
information, the Initial Evaluator will complete this task.

Referrals (not from ECI) ages 3-5

Children ages 3-5 who are not enrolled in FBISD go through the Special Education Early Childhood Intake
Center . When a parent contacts a campus and wants their 3-5 year old child referred for a Full
Individual and Evaluation for special education, the campus should direct the parent to call the Intake
Center appointment line at 281-634-1351. *Children with disabilities cannot begin attending FBISD
until their 3" birthday or at the date designated by an ARD committee.

When a parent/guardian calls the Intake Center, the staff member taking the call collects information
including parent name, phone/email, child name/birthdate, and address. The staff member will verify
the child's address/home campus, schedule the appointment date, and will send the parent the Early
Childhood Intake Packet. The parent will return this packet prior to their child’s assigned appointment.
Two reminder emails will be sent to parent regarding packet completion.

FBISD staff process/upload the referral information and any additional documents to the Success Ed
program. The Program Manager of Evaluation or designee reviews the referral information and assigns
to the Early Childhood evaluation team for completion. These students follow the same initial
evaluation process for 3 is 3/ECI described earlier in this section with the exception of timeline
requirements. Please refer to that section in this document.

Since the child is not attending school, the evaluation team specialist will contact the parent to review
and provide the Notice of Procedural Safeguards (dated July 2018) and obtain a signed receipt,
provide the Notice of Evaluation, and obtain consent for the evaluation (date stamped when received).
5.

*Once a student enrolls in Prekindergarten or Kindergarten, and the student is suspected of having a
disability, the campus based initial evaluation procedures are followed and the student is not evaluated
through the Early Childhood Intake Center. Campuses must enroll students with suspected disabilities
rather than deferring enroliment contingent upon referring the student to the Special Education Early
Childhood Intake Center.

If the parent has not already provided Hearing and Vision screening results from a physician, an
informal screening will be conducted by the evaluation staff. The evaluation staff will determine the
type of hearing/vision screening. A physician referral will be made and given to the parent if the child
fails any portion of hearing and vision screening. The parent is responsible for the follow-up with a
physician and providing results to the local education agency (LEA) so that the evaluation process can
continue.
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Referrals (not from ECI) ages 3-5 follow the 45 school day initial timeline from the date ofsigned
parental consent, as well as the special circumstances noted within the Initial Referral section in this
document. An ARD committee meeting shall be held within 30 calendar days from the date of the
completion of the Full and Individual Evaluation (FIE).

Additional Information - Head Start Agencies

Head Start agencies are federally funded programs. (They are not considered a private school.)
Students attending Head Start who are not enrolled in a FBISD school who are suspected of having a
disability may be referred to the FBISD Intake Center for an Initial Full Individual Evaluation.

Eligibility for this program includes:

1048

Age birthto 5

Low income

Foster children (regardless of income)

10% of the total enrollment is made available to children w/ disabilities (however this does
not necessarily mean the students are IDEA eligible)
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WRITTEN EVALUATION REPORTS

34 CFR § 300.311(a-b)

Multidisciplinary Team

A multidisciplinary team will conduct the evaluation. The team includes the child’s parents as well as a
group that is collectively qualified to conduct and interpret evaluation and intervention data, develop
appropriate educational and transitional recommendations based on evaluation data, and deliver and
monitor specifically designed instruction and services. Both a special education teacher and a general
education teacher should be included on the team. If the student does not have a general education
teacher, a general education teacher qualified to teach a child of the child’s age should be included.
Other professionals should be included as appropriate.

Observation

At least one member of the multidisciplinary team, other than the child’s current teacher, who is
trained in observation, shall observe the child in the learning environment, INCLUDING the regular
classroom setting to document academic performance and behavior in the area of difficulty.

Written Report

The report must include information relevant to these areas:
Reason for Referral
Educational History
Interventions

Previous Evaluations, if any
Sociological

Physical

Language Dominance
Language Proficiency

. Speech & Language Testing
10.Emotional/Behavioral
11.Intellectual
12.Achievement

13. Adaptive Behavior

14. Assistive Technology

15. Conclusions
16.Recommendations

WO N AEWNR
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INDEPENDENT EDUCATIONAL EVALUATION (Individual Educational

Evaluation (IEE)
34 CFR § 300.502

"Independent Educational Evaluation" ("IEE") means an evaluation conducted by a qualified examiner
who is not employed by the school district responsible for the child’s education.

Right to an Independent Evaluation

A parent may seek an Independent Educational Evaluation ("IEE") at public expense if the parent
disagrees with an evaluation obtained by the District. However, the District may initiate a special
education hearing to show that its evaluation is appropriate. This can occur before an IEE is
conducted or after the parent has obtained an IEE and is asking for reimbursement. If the final
decision of the hearing officer is that the evaluation was appropriate, the parent still has the right to
an independent evaluation, but not at public expense.

Number of IEEs

A parent is entitled to only one IEE at public expense each time the District conducts an evaluation.
This would include the three-year re-evaluation or re-evaluations conducted more frequently. “Public
expense” means that the District pays for the full cost of the evaluation or ensures that the evaluation
is otherwise provided at no cost to the parent.

Timeframe for Requesting IEE
The evaluation with which the parent or legal guardian disagrees with must have been conducted
within one (1) year of the date the parent or legal guardian requests an IEE (TAC § 89.1151 (c)).

Criteria under Which Evaluation Must Be Obtained

When an IEE is conducted at public expense, the criteria under which the evaluation is obtained,
including the location of the evaluation and the qualifications of the examiner, must be the same as
the criteria the District uses when it conducts an evaluation, to the extent those criteria are consistent
with the parents’ right to an IEE.

Condition of Payment
The District will not pay for an IEE if the examiner, the evaluation, and/or the written report, do not
meet District criteria and Texas Education Agency criteria for the specific disability evaluated.

Reasonable Cost Criteria

The District will pay a fee for an IEE that allows a parent to choose from among the qualified
professionals in the area.
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The District will not pay unreasonably excessive fees. An unreasonably excessive fee is one that is 25%
or more above the prevailing fees in the area (as established in the Medicaid/ Medicare Service Provider
Manual) for the specific test being considered.

When service providers have a sliding scale fee based on parent income, the District will pay the amount
charged to the parent.

In the event that a parent pursues an IEE independently, an original billing form must be submitted to
the District prior to payment. Before reimbursement or direct payment is authorized, criteria must be
met and written report received by the District.

Upon receipt of a request for payment of an unreasonably excessive fee or payment for an IEE which
was not agreed upon by the District prior to the evaluation, the District may request a hearing to
challenge the right of parents to be reimbursed.

Location of the Examiner
The examiner must be located within 50 miles of the District. This will permit the examiner to be
accessible to the District if needed for further consultation.

Conditions for Waiver of Cost/Location Criteria
If a parent feels that an IEE that falls outside the District’s cost and location criteria is justified by the
child’s unique circumstances underlying the request, the District will consider such a request.

Certifications and Licenses
Each IEE examiner must provide copies of his or her license(s) or certificates(s) prior to the completion
of the IEE.

Conflict of Interest

The examiner must complete a conflict of interest form provided by the District. Payment will not be
made until the district has received the conflict of interest form indicating whether the examiner has a
personal monetary interest in any service or program recommended by the examiner.

Steps for Making a Request for an IEE

It is preferred that the parent or guardian make the request in writing to the Assistant Director,
Evaluation and Student Support Services. A request in writing is not required as a pre-condition of
payment for an IEE, but is preferred in order to minimize any confusion or misinterpretation regarding
the nature of the request. If the parent disagrees with the district Full and Individual Evaluation during
the ARD meeting, the campus-based evaluator completes the Parent Procedure letter and give it to the
parent. The letter requests the parent send all written requests to the Assistant Director, Evaluation
and Student Support Services. While a parent is not required to do so as a precondition for payment
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foran IEE, it would be helpful to the ARD Committee if the parent would explain the areas of
disagreement with the district’s evaluation and list assessment questions to be addressed by the IEE.

The District will make the determination if the request for the IEE will be approved, or if not, the District
must file a Due Process Hearing to defend the District’s FIE.

Selection of Examiner

The District will provide the parent with a list of qualified independent evaluators already located by
the District. Parents are free to ask the District to consider an evaluator not on the list to perform the
IEE. If the parents select an examiner who is not on the District’s list of qualified examiners, they should
submit the name and vitae of the examiner in advance of conducting the IEE in order that the District
may notify the parents whether the examiner is qualified to perform the IEE. If the parents fail to
submit the name and vitae of the examiner prior to conducting the IEE, they risk non-payment if the
examiner does not meet the District’s criteria.

Parent-Initiated IEEs

The District will not consider a parent request for payment of a parent-initiated IEE unless the request
is made within a reasonable time after receipt of the results of the evaluation. A reasonable time is
defined as 90 calendar days.

The request will be presented to the ARD Committee for action.

Evaluation
The evaluation must be conducted in accordance with all applicable state and federal laws.

Teacher Reports
The examiner must consider data obtained from the student’s teacher through consultation with the
teacher or teacher reports.

Written Reports/Content

There shall be a written assessment report that addresses, at a minimum, the presence or absence of
those symptoms or conditions included in the specific eligibility criteria for the category of disability for
which the student is being assessed. The report shall include the type and severity of the impairment
and the functional implications for the education process. The report must provide the ARD committee
with sufficient information to determine whether the student is disabled and in need of special
education services or not.

Timeline

While there is no official timeline for an IEE to be conducted, the completed written report by the
gualified examiner will be provided to the District. Upon completion of the IEE, the District will conduct
the staffing and ARD within 30 school days.
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Content of Report

The report shall include the type and severity of the impairment and the functional implications for the
education process. The report must provide the ARD committee with sufficient information to
determine whether or not the student is disabled and in need of special education services.

Form of Report
In preparing a report, the examiner shall follow the format for assessment and determination of
eligibility used by the District. Forms are available upon request.

Signatures on Report
All persons participating in the examination of the student must sign the report.

Consideration of Parent-Initiated IEEs

If the parent obtains an IEE at public expense or shares with the District an evaluation obtained at
private expense, the District must consider the results of the evaluation, if it meets agency criteria, in
any decision made with respect to the provision of FAPE to the child. The District’s obligation to
consider an IEE does not require the District to accept the IEE or its recommendations. Moreover,
consideration by the ARD Committee of an IEE obtained at private expense does not make the District
liable for payment of the IEE.
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ARD MEETINGS TO REVIEW EVALUATIONS

Scheduling ARD Meeting

1.
2.

N

The evaluation specialist notifies the campus that the Full Individual Evaluation is complete.

The campus schedules the ARD/IEP meeting, sends the Notice of ARD/IEP Meeting to the parent,
and notifies other required participants.

It is recommended that a staffing be held prior to the ARD/IEP meeting to review the Full Individual
Evaluation, draft IEP goals/objectives, and prepare for the Initial ARD meeting.

The campus should send the draft IEP goals/objectives to the parent at least 5 days prior to the ARD
meeting to gather input or parent input can be gathered during the ARD process.

For Initial Evaluations, the Program Manager or Lead Diag/LSSP/SLP notifies the person who
completed the evaluation along with the campus that the Full Individual Evaluation is complete.
For Private School Students: See information in the Private School / Home School section.

For Al Students: See information in the Auditory Impairment section.

For VI Students: See information in the Visual Impairment section.

Timeline for ARD Meeting

1.

From the date the evaluation is completed, the district has 30 calendar days to conduct the Initial
ARD meeting unless...

The school district receives written consent signed by a student's parent or legal guardian for a full
individual and initial evaluation of a student at least 35 but fewer than 45 school days before the
last instructional day of the school year, then evaluation must be completed and the written
report of the evaluation must be provided to the parent or legal guardian no later than June 30 of
that year and the student's ARD committee shall meet not later than the 15th school day of the
following school year to consider the evaluation.

Or, if the 30™ calendar day falls during the summer and school is not in session, the ARD
Committee has until the first day of classes in the fall to finalize its decisions, unless the initial
evaluation indicates that the child will need Extended School Year Services during that summer.

If a school district receives written consent signed by a student's parent or legal guardian less than
35 school days before the last instructional day of the school year or if the district receives the
written consent at least 35 but fewer than 45 school days before the last instructional day of the
school year but the student is absent from school during that period for three or more days, a

written report of a full individual and initial evaluation shall be completed no later than the 45th
school day following the date on which the school district receives signed, parental consent and
except that the timeframe can be extended by the number of school days equal to the number of
school days during that period that the student was absent. In addition, the Initial ARD meeting
must be held within 30 calendar days from the date of the completed report.
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AMPLIFICATION MONITORING RECORD

Month & Year:
Student Name: Cl/Hearing Aid:
Campus: ALD:
Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD
Right Left Right Left Right Left Right Left Right Left Right Left
Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No
Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD
Right Left Right Left Right Left Right Left Right Left Right Left
Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No
Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD
Right Left Right Left Right Left Right Left Right Left Right Left
Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No
Date Cl/iHearing Aid ALD Date Cl/iHearing Aid ALD Date Cl/iHearing Aid ALD
Right Left Right Left Right Left Right Left Right Left Right Left
Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No
Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD
Right Left Right Left Right Left Right Left Right Left Right Left
Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No
Date Cl/iHearing Aid ALD Date Cl/iHearing Aid ALD Date Cl/iHearing Aid ALD
Right Left Right Left Right Left Right Left Right Left Right Left
Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No
Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD Date Cl/Hearing Aid ALD
Right Left Right Left Right Left Right Left Right Left Right Left
Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No Yes/No | Yes/No | Yes/No | Yes/No

Remember: Daily Ling Sound Checks: ooo/ah/eee/mmm/sss/sh

*Write additional comments on the back of this form.




AMPLIFICATION MONITORING RECORD

Date

Problem/Comment

Date

Problem/Comment




This Amplification Record should be completed daily by:

Student (when appropriate)
Special Education Teacher
Regular Education Teacher
Speech Therapist

Nurse, or

Any other designee

VVVVYY

This record will serve as documentation of the student’s use of the amplification as indicated
on the Individual Education Plan (IEP), Special Education modification page, or by the 504
Committee. Therefore, keeping this documentation is not optional.

At the end of the year, please file this Amplification Monitoring Record in the teacher’s folder.

Thank you for your cooperation.

H/Forms/ampRcdcoversheet.doc



Student:

Campus:

AMPLIFICATION MONITORING RECORD

School Year:

Amplification used by the student:

o Hearing Aid(s) Right Ear
O Traditional
O Digital

o Cochlear Implant: Right Ear

o Assistive Listening Device

o FM Right Ear
o Auditory Trainer: Right Ear
o Toteable Right Ear
o Other Right Ear

Left Ear

Left Ear

Left Ear

Left Ear

Left Ear

Left Ear

Person responsible for monitoring maintaining this monitoring record:

a Classroom Teacher

a School Nurse

O

Special Education Teacher

O

Speech Pathologist

a Other:

H/Forms/ampRc

Grade:

coversheet.doc



FBISD
INSPIRE-EQUIP+IMAGINE DOCUMENTATION OF LACK OF PROGRESS

Student Receiving Special Education Services

Date: Case Manager:
Student Name: ID Number: Disability:
Nine Weeks: Current Placement: Resource ICS Program (
Subject Area(s): Grade:

ELA/R

Math

Science

Social Studies/History

Elective(s)

Please attach samples of accommodated/modified assignments/exams which support compliance with
the student’s IEP. Check all appropriate accommodations/modifications which have been
implemented this grading period.

__ Reduced exams/assignments in: [Oquantity Olength Oduration
__ Oral Administration/Reading Assistance

__ Opportunity to respond orally: Odaily work  Oquizzes Oexams
__ Extra time to complete assignments: [0O1 day [0O2days [O3+ days
__ Special projects in lieu of written/research assignments

____Provide copies of notes/note-taking assistance

__ Check for understanding/repeated instructions

_____ Peer to read materials

__ Preferential seating

__ Use of highlighted materials

__ Pre-taught vocabulary/concepts

__ Use of manipulatives/foldables/visual supports

__ Positive reinforcement: Overbal Cconcrete

__ Other( )

Provide documentation to support any of the following which have been contributing factors to the
student’s current grade. Check all that apply and discuss in notes section.

_ Excessive: [Oabsences (#__ ) Otardies (#__ )

__ Did not attend tutorials

__ Behavior Concerns/Discipline Referrals

__ Did not complete make-up work

__ Did not turn in assighments (include list of assignments and dates)
__ Sleeping in class

__ Refusal to work in class

Plan for Improvement:

Additional supports (accommodations/modifications)
Behavioral interventions

Tutoring

Additional instruction (through PIE/Bonus time)



Change of placement/services consideration (Resource/SF/Program)
Other ( )

Discussion Notes: (Include specifics of plan put into place, attach parent contact log)

Please list below the staff members who participated in the discussion.



Date:

Fort Bend ISD: Referral for Full and Individual Evaluation

Student Name: ID#: Grade:
Campus: Teacher(s):
Schedule: Lunch: Recess: Ancillary:

*Fill in the schedule above or attach a copy of campus schedule
Student referred by: [ RTI committee [1504 committee []Parent

Must include the following with this referral:
[] Passed Vision/Hearing Screening

[1 Home Language Survey

[ Outside Reports (if applicable)

Academics: what type of academic problem(s) does this student have?
[J Reading - Fluency:

[ Reading - Phonics/Decoding:
[ Reading - Comprehension:
[J Math — Problem- Solving:
[J Math - Calculation:

[] Writing:

Speech Concerns: Yes/No
(] Articulation:

[l Language:

[J Pragmatics:

U Fluency:

[1 Voice/Other:

Behavior: What type of behavior problem(s) does this student have?
[] Aggression:

[] Anxiety/Depression:

[1 Social Skills:

] Outside Diagnoses:

(] Other:

Other:
[] Al: audiogram & otologist report: [1VI: Texas State Eye Report:
[1 Orthopedic Impairment (Ol)/Other Medical:

[1OT/PT:
[] Assistive Technology:

*Please include any other supporting documents that are readily available: For example, Student
Grades/Report Card, Intervention Data, Discipline Data (if applicable), Copies of teacher data/behavior
tracking (if applicable).

Revised 08/2019
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INSPIRE*EQUIP IMAGINE

FBISD

INSPIRE*EQUIP*IMAGINE

The Fort Bend Independent School District, an Equal Opportunity Educational Provider and Employer, does not discriminate on the basis of race, color, religion,
gender, sex, national origin, disability and/or age, military status, genetic information, or any other basis prohibited by law in educational programs or activities
that it operates or in employment decisions. Additionally, the District does not discriminate against an employee or applicant who acts to oppose such
discrimination or participates in the investigation of a com plaint related to a discriminatory employment practice. Employment decisions will be made on the

basis of each applicant’s job qualifications, experience, and abilities. Policies DAA, DIA
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GENERAL INFORMATION

20 U.S.C. § 1401(3); 34 CFR §§ 300.8, 300.301-300.306 (Evaluations and Reevaluations), 300.307-
300.311 (Additional Procedures for Identifying Children with Specific Learning Disabilities), and
300.122; TEC §29.003; 19 TAC §§ 89.1040 (Eligibility Criteria), 89.1050 (The Admission, Review, and
Dismissal Committee)

Special education services shall be provided to eligible students in accordance with all applicable federal
law and regulations, state statutes and rules, school policies and procedures, and this Special Education
Administrative Procedures.

Eligibility Determination
To be eligible to receive special education services, a student must be a "child with a disability.” To
qualify as a “child with a disability,” a student must have been determined to:

1. have met the definition of one or more of the disabilities listed in federal regulations, state
law, or both; and

2. need special education and related services as a result of the disability or disabilities.

The provisions in this Section specify criteria to be used in determining whether a student's condition
meets one or more of the definitions in federal regulations or in state law. A student must be assessed
in all areas of suspect disability.

The student’s Admission, Review, and Dismissal Committee (ARDC) make the determination of whether
a student is eligible for special education and related services. Any evaluation or re-evaluation of a
student shall be conducted in accordance with all applicable law. The multidisciplinary team that
collects or reviews evaluation data in connection with the determination of a student's eligibility must
include, but is not limited to, the following:

1. A licensed specialist in school psychology (LSSP), an educational diagnostician, or other
appropriately certified or licensed practitioner with experience and training in the area of the
disability; or

2. Alicensed or certified professional for a specific eligibility category.

The student’s disability condition must be documented in the Full and Individual Evaluation (FIE) and in

the ARD/IEP report. There must be an Eligibility Report for each disability condition in the ARD/IEP
reports. These reports must be kept in the eligibility file as well as the file kept by the school personnel.
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Deaf/Hard of Hearing (DHH)

34 CFR § 300.8(c) (3), (5); 19 TAC §§ 89.1040(c) (3), 89.1050(b), 89.1050(c) (3) (B); TEC § 29.310(c)

A student with a hearing loss is one who has been determined to meet the criteria for deafness as
stated in 34 CFR § 300.8(c)(3), or for hard of hearing as stated in 34 CFR § 300.8(c)(5).

Deafness means a hearing loss that is so severe that the child is impaired in processing linguistic
information through hearing, with or without amplification that adversely affects a child's educational
performance.

Hard of Hearing means a loss in hearing, whether permanent or fluctuating, that adversely affects a
child's educational performance but that is not included under the definition of deafness in this section.

Evaluation Procedures
The procedures and materials used for the assessment and placement of the child who is deaf or hard
of hearing must be in the child’s preferred mode of communication.

The evaluation data reviewed by the multidisciplinary team in connection with the determination of a
student's eligibility based on an auditory impairment must include:

1. An otological examination performed by an Otolaryngologist (or by a licensed medical doctor
with documentation that an Otolaryngologist is not reasonably available);

2. An audiological evaluation by a licensed audiologist shall also be conducted; and

3. The evaluation data shall include a description of the implications of the hearing loss for the
student's hearing in a variety of circumstances with or without recommended amplification.

4. A communication assessment report provided by a speech-language pathologist, a person
certified in deaf education, or another qualified individual. The communication assessment
should determine the student’s ability to use a variety of modes of communication such as sigh
language, speech, speech reading or finger spelling.

Admissions, Review, and Dismissal Committee (ARDC)
For a student with a suspected or documented hearing loss, the ARDC must include a certified teacher
of the deaf.

Students (0-2)

For a student from birth through two years of age with visual impairments and/or hearing loss, an
individualized family services plan (IFSP) meeting must be held in place of an ARD committee meeting
in accordance with 34 CFR §§ 300.320-300.325, and the memorandum of understanding between the
Texas Education Agency and the Department of Assistive and Rehabilitative Services. For students three
years of age and older, school districts must develop an IEP.
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AUTISM (AU) OR OTHER PERVASIVE DEVELOPMENTAL DISORDER

34 CFR §300.8(c) (1); 19 TAC § 89.1040(c) (1)

Autism means a developmental disability significantly affecting verbal and nonverbal communication
and social interaction, generally evident before age three, which adversely affects a child's educational
performance. Other characteristics often associated with autism are engagement in repetitive
activities and stereotyped movements, resistance to environmental change or change in daily routines,
and unusual responses to sensory experiences. A child who manifests the characteristics of autism after
age 3 could be identified as having autism if he or she meets the other eligibility criteria. A student
does not qualify as a child with autism if his educational performance is adversely affected primarily
because the child has an educational disturbance, as defined in 34 CFR § 300.8(c)(4).

A student who has autism is one who has been determined to meet the criteria for autism as stated in
34 CFR § 300.8(c) (1) by a multidisciplinary team. Students with pervasive developmental disorders are
included under this category. Thus, the multidisciplinary team must determine that the student:

1. has a developmental disability significantly affecting verbal and nonverbal communication
and social interaction; and

2. the developmental disability affecting verbal and nonverbal communication and social
interaction must have an adverse effect on the child’s educational performance.

The team's written report of evaluation shall include specific recommendations for behavioral
interventions and strategies.

Autism does not apply if the child's educational performance is adversely affected primarily because
the child has an EMOTIONAL DISTURBANCE.

DEAF-BLINDNESS (DB)
34 CFR §300.8(c) (2); 19 TAC §§ 89.1040(c) (2), 89.1050(b), 89.1050(c) (3) (C); TEC § 29.310(c)

Deaf-blindness means concomitant hearing loss and visual impairment, the combination of which
causes such severe communication and other developmental and educational needs that they cannot
be accommodated in special education programs solely for children with deafness or children with
blindness.
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Evaluation Procedures

The procedures and materials used for the assessment and placement of the child who is deaf or hard
of hearing must be in the child’s preferred mode of communication. The evaluation data reviewed by
the ARD committee in connection with the determination of the child’s disability based on deaf-
blindness must comply with the evaluation procedures of DHH and Visual Impairment.

Eligibility Criteria

A student with deaf-blindness is one who has been determined to meet the criteria for deaf-blindness
in 34 CFR § 300.8(c) (2). A student with deaf-blindness is one who, based on the evaluations specified
in 34 CFR §§ 300.8(c) (3) (Deaf/Hard of Hearing) and 300.8(c) (12) (Visual Impairment):

1. Meets the eligibility criteria for DHH in 34 CFR § 300.8(c)(3) and visual impairment in 34 CFR
§§ 300.8(c) (12);

2. Meets the eligibility criteria for a student with a visual impairment and has a suspected hearing
loss that cannot be demonstrated conclusively, but a speech/language therapist, a certified
speech and language therapist, or a licensed speech language pathologist indicates there is no
speech at an age when speech would normally be expected;

3. Has documented hearing and visual losses that, if considered individually, may not meet the
requirements for DHH or visual impairment, but the combination of such losses adversely affects
the student's educational performance; or

4. Has a documented medical diagnosis of a progressive medical condition that will result in
concomitant hearing and visual losses that, without special education intervention, will
adversely affect the student's educational performance.

Admissions, Review, and Dismissal Committee (ARDC)

For a student with a suspected or documented deaf-blindness, the ARDC must include a certified
teacher of the deaf and a teacher certified in the education of students with visual impairments.
Students (0-2)

For a student from birth through two years of age with visual impairment and/or hearing loss, an
individualized family services plan (IFSP) meeting must be held in place of an ARD committee meeting
in accordance with 34 CFR §§ 300.320-300.325, and the memorandum of understanding between the
Texas Education Agency and the Department of Assistive and Rehabilitative Services. For students three
years of age and older, school districts must develop an IEP.
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EMOTIONAL DISTURBANCE (ED)
34 CFR § 300.8(c) (4); 19 TAC 89.1040(c) (4); 22 TAC § 465.38(1) (C); TX Occupations Code § 501.503

Emotional disturbance means a condition exhibiting one or more of the following characteristics over a
long period of time and to a marked degree that adversely affects a child's educational performance:

1. Aninability to learn that cannot be explained by intellectual, sensory, or health factors.

2. Aninability to build or maintain satisfactory interpersonal relationships with peers and teachers.
3. Inappropriate types of behavior or feelings under normal circumstances.

4. A general pervasive mood of unhappiness or depression.

5. Atendency to develop physical symptoms or fears associated with personal or school problems.

Emotional disturbance includes schizophrenia. The term does not apply to children who are socially
maladjusted, unless it is determined that they have an emotional disturbance under 34 CFR § 300.8(c)

(4) (i).

Admission, Review, and Dismissal Committee (ARDC)

The assessment of emotional or behavioral disturbance, for educational purposes, using psychological
techniques and procedures is considered the practice of psychology. A person commits an offense if
the person engages in the practice of psychology or represents that the person is a psychologist in
violation of the Occupations Code.

Evaluation Procedures
A student with an emotional disturbance is one who has been determined to meet the criteria for
emotional disturbance as stated in 34 CFR § 300.8(c) (4).

The written report of evaluation shall include specific recommendations for behavioral supports and
interventions. The written report of evaluation should also include:

1. The type and severity of the emotional disturbance;

2. The functional implications of the disability for situations involving instruction; and
The degree to which in-school and out-of-school behavior reflects symptoms consistent with the
diagnosis and identification of behavior considered to be a direct result of the emotional disability.
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INTELLECTUAL DISABILITY (ID)

34 CFR § 300.8(c) (6); 19 TAC § 89.1040(c) (5)

Intellectual Disability means significantly sub-average general intellectual functioning, existing
concurrently with deficits in adaptive behavior and manifested during the developmental period, that
adversely affects a child's educational performance.

Evaluation Procedures
The evaluation data reviewed by the ARDC must include:

1. astandardized individually administered test of cognitive ability; and

2. adaptive behavior assessment in at least two of the following areas: communication, self-care,
home living, social/interpersonal skills, use of community resources, self-direction, functional
academic skills, work, leisure, health, and safety.

Evaluation Criteria

A student with an intellectual disability is one who has been determined to meet the criteria for
intellectual disability as stated in 34 CFR § 300.8(c)(6). In meeting the criteria stated in 34 CFR §
300.8(c)(6), a student with an intellectual disability is one who has been determined to have
significantly sub-average intellectual functioning that:

1. is measured by a standardized, individually administered test of cognitive ability in which the
overall test score is at least two standard deviations below the mean, when taking into
consideration the standard error of measurement of the test; and

2. concurrently exhibits deficits in at least two of the following areas of adaptive behavior:
a. communication;
b. self-care;
home living;
social/interpersonal skills;
use of community resources;
self-direction;
functional academic skills;
work;
leisure;
health;
safety; and

AT TS @0 o0

3. is manifested during the developmental period; and
4. adversely affects the child’s educational performance.
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MULTIPLE DISABILITIES (MD)
34 CFR §300.8(c) (7); 19 TAC § 89.1040(c) (6)

Multiple disabilities means concomitant impairments (such as intellectual disability-blindness or
intellectual disability-orthopedic impairment), the combination of which causes such severe
educational needs that they cannot be accommodated in special education programs solely for one of
the impairments. Multiple disabilities do not include deaf-blindness.

A student with multiple disabilities is one who has been determined to meet the criteria for multiple
disabilities as stated in 34 CFR § 300.8(c) (7).

In meeting the criteria stated in 34 CFR 300.8(c) (7), a student with multiple disabilities is one who has
a combination of disabilities defined in 19 TAC § 89.1940 and who meets all of the following conditions:

1. the student's disability is expected to continue indefinitely; and

2. the disabilities severely impair performance in two or more of the following areas:
a. psychomotor skills;
b. self-care skills;

communication;

social and emotional development; or

cognition.

® a0

Students who have more than one of the disabilities defined in Section 89.1040 but who do not meet
the above criteria shall not be classified or reported as having multiple disabilities.

Full and Individual Evaluation (FIE) Requirements
The FIE must include the eligibility report for multiple disabilities and the specific eligibility reports for
the two or more disabilities.

NON-CATEGORICAL EARLY CHILDHOOD (NCEC)
19 TAC § 89.1040(c) (13)

Under IDEA, younger students (ages 3-9) may be eligible for special education and related services
under a broader category called “Developmental Delay.” In Texas, this category is called Non-
Categorical Early Childhood (NCEC).

Evaluation Procedures
The child must be assessed in all areas of suspected disability. The Admission, Review, and Dismissal
Committee (“ARDC”) that collects or reviews evaluation data in connection with the determination of
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the child’s eligibility based on non-categorical must include the applicable members for intellectual
disability, emotional disturbance, specific learning disability, or autism. The evaluation data reviewed
by the ARDC in connection with that determination of the child’s disability based on non-categorical
must comply with the applicable evaluation procedures of auditory impairment and visual impairment.

A student may be described as NCEC if the child:
1. is between the ages of three to five; and
2. has been evaluated as having intellectual disability, emotional disturbance, a specific learning
disability, or autism.
**If NCEC is being utilized as the eligibility criteria, it MUST be noted as the Primary Disability in the ARD
Document.

Additional FBISD Guidance

What does that mean?
In Texas, a child under the age of six that meets eligibility criteria with the disability of ID, ED, LD,
or AU could qualify for this category of disability.

When would it be used?

This criterion is typically used when a child meets the eligibility criteria, but it is the opinion of
the evaluation team that there may be other factors contributing to the child’s functioning. An
example of this is a child who is evaluated at age three and prior to the evaluation the child may
have had limited experiences outside of the home setting. Evaluation data indicates the child is
functioning in the range of an intellectual disability, however the evaluators cannot determine
the extent to which the limited experiences are contributing to the child’s current functioning.
Therefore, the evaluation team may determine that NCEC is the primary disability.

When must you reevaluate?

The eligibility criteria in 19 TAC § 89.1040(13) states that this eligibility category is only
appropriate if the child is between three and five years of age. This means that the child must
be reevaluated and have an ARD prior to the child’s sixth birthday regardless of whether the
three-year reevaluation is due.

How do | keep track of this?

You must review the student rosters at your campus and determine which students have the
non-categorical eligibility. You need to keep track of this information and make sure you get it
done! If a PEIMS report is run and a child turns six and is NCEC it will produce a fatal error. At
that point, you will be notified from the special education office that the evaluation is overdue.

Must | complete an Autism supplement if the child is non-cat AU?
Yes. The child is regarded as having the condition of autism so the supplement is required.
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ORTHOPEDIC IMPAIRMENT (Ol)
34 CFR § 300.8(c) (8); 19 TAC § 89.1040(c) (7)

Orthopedic impairment means a severe orthopedic impairment that adversely affects a child's
educational performance. The term includes impairments caused by a congenital anomaly,
impairments caused by disease (e.g., poliomyelitis, bone tuberculosis), and impairments from other
causes (e.g., cerebral palsy, amputations, and fractures or burns that cause contractures).

A student with an orthopedic impairment is one who has been determined to meet the criteria for
orthopedic impairment as stated in 34 CFR § 300.8(c)(8). The multidisciplinary team must determine
that the student: (1) has a severe orthopedic impairment (2) that adversely affects the child’s
educational performance.

Admission, Review, and Dismissal Committee (ARDC)

The multidisciplinary team that collects or reviews evaluation data in connection with the
determination of a student's eligibility based on an orthopedic impairment must include a licensed
physician.
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OTHER HEALTH IMPAIRMENT (OHI)
34 CFR § 300.8(c) (9); 19 TAC § 89.1040(c) (8)

Other health impairment means having limited strength, vitality, or alertness, including a heightened
alertness to environmental stimuli, that results in limited alertness with respect to the educational
environment, that:

1. is due to chronic or acute health problems such as asthma, attention deficit disorder or attention
deficit hyperactivity disorder, diabetes, epilepsy, a heart condition, hemophilia, lead poisoning,
leukemia, nephritis, rheumatic fever, sickle cell anemia, and Tourette syndrome; and

2. adversely affects a child's educational performance.

A student with an other health impairment is one who has been determined to meet the criteria for
other health impairment due to chronic or acute health problems such as asthma, attention deficit
disorder or attention deficit hyperactivity disorder, diabetes, epilepsy, a heart condition, hemophilia,
lead poisoning, leukemia, nephritis, rheumatic fever, sickle cell anemia, and Tourette's Disorder as
stated in 34 CFR § 300.8(c) (9).

Admission, Review, and Dismissal Committee (ARDC)

The multidisciplinary team that collects or reviews evaluation data in connection with the
determination of a student's eligibility based on other health impairment must include a licensed
physician.
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SPECIFIC LEARNING DISABILITY (SLD)

34 CFR §§ 300.8(c) (10), 300.307-300.311; 19 TAC § 89.1040(c) (9)

Specific learning disability means a disorder in one or more of the basic psychological processes
involved in understanding or in using language, spoken or written, that may manifest itself in the
imperfect ability to listen, think, speak, read, write, spell, or to do mathematical calculations, including
conditions such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and
developmental aphasia.

Disorders not included: Specific learning disability does not include learning problems that are
primarily the result of visual, hearing, or motor disabilities, of intellectual disability, of emotional
disturbance, or of environmental, cultural, or economic disadvantage.

Prior to and part of the evaluation, and in order to ensure that underachievement in a child suspected
of having a specific learning disability is not due to lack of appropriate instruction in reading or
mathematics, the following must be considered:

1. Data that demonstrates the child was provided appropriate instruction in reading (as described
in 20 USC, 6368 (3), and/or mathematics within general education settings delivered by qualified
personnel; and

2. Data-based documentation of repeated assessments of achievement at reasonable intervals
reflecting formal evaluation of student progress during instruction. Data-based documentation
of repeated assessments may include, but is not limited to, Response to Intervention (RTI)
progress monitoring results, in-class tests on grade level curriculum, or other regularly
administered assessments. Intervals are considered reasonable if consistent with the
assessment requirements of a student’s specific instructional program.

3. Astudent with a specific learning disability is one who:

a. Has been determined through a variety of assessment tools and strategies to meet the
criteria for a specific learning disability and
b. Does not achieve adequately for the child’s age or meet state-approved grade level standards
in oral expression, listening comprehension, written expression, basic reading skills, reading
fluency, reading comprehension, mathematics calculation or mathematics problem solving
when provided appropriate instruction, as indicated by performance on multiple measures
such as in class tests; grade average over time; norm or criterion referenced tests, statewide
assessments; or a process base on the child’s response to scientific, research based
intervention and
(1 does not make sufficient progress when provided a process based on the child’s
response to scientific, research based intervention (as defined in 20 USC, 7801 (37), as
indicated by the child’s performance relative to the performance of the child’s peers
on repeated, curriculum based assessments of achievement at reasonable intervals,
reflecting student progress during classroom instruction or
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(1 exhibits a pattern of strengths and weaknesses in performance, achievement, or both
relative to age, grade-level standards, or intellectual ability, as indicated by significant
variance among specific area of cognitive function, such as working memory and
verbal comprehension, or between specific areas of cognitive function and academic
achievement.

Fort Bend ISD Criteria for Specific Learning Disabilities

Fort Bend ISD has adopted the Modern Operational Definition and the “Dual Discrepancy/Consistency
Model” of SLD (both of which are featured in Flanagan, D.P., Ortiz, S.0., & Alfonso, V.C. (2013)
Essentials of Cross Battery Assessment 3™ edition, Wiley and Sons). This model is widely accepted as a
best practice in the identification of SLD and is based on multiple sources of literature and research
(e.g., Kavale & Forness, 2000; Kavale et al., 2009; Berninger. 2001; Feifer 2012; Fletcher - Janzen & et
al., 2001; Geary, Hoard, & Bailey, 2001); Hale & Fiorello, 2004; Hale et al., 2011; McClosky et al., 2012;
Naglieri, 2011; Reynlods & Shaywitz, 2009; Siegal, 199; Stanovich, 1999; Vellutino, Scanlon, & Lyon,
2000).

There are six (6) diagnostic markers for SLD. Each one of the following markers needs to be present to
make a SLD edibility determination.

1. A significant academic impairment. The student needs to have significant difficulties in an
academic area of eligibility based on multiple sources. While a deficient standardized score is
necessary, other supporting data is necessary to corroborate the difficulty (grades, STAAR, CBA,
data from supplemental interventions etc.).

2. Asignificant cognitive impairment. According to IDEA, SLD is defined as “A disorder in one or
more of the basic psychological processes” (300.8(c) (10) (i)). According to the CHC Theory of
Human Cognitive Abilities, there are seven (7) broad cognitive areas (Gs): Fluid Reasoning,
Long Term Retrieval, Short Term Retrieval, Processing Speed, Crystallized Intelligence, Visual-
Spatial, and auditory processing.

3. Generally average ability to think and reason. Individuals with SLD are of average or better
overall cognitive ability, but have a “specific” area of disability. SLD is not an appropriate
eligibility for those students who have learning difficulties for reasons other than specific
cognitive dysfunction. Global Learning Deficit has never been an eligibility category in Texas. A
student with SLD should be able to perform academically at a level close to her/her typically
achieving peers when provided with individualized instruction, as well as appropriate
accommodations and instructional modification. Additionally, students with SLD should possess
the ability to learn compensatory strategies and apply them independently, which often requires
higher level thinking and reasoning. Specific software tools are utilized for the process of
determining this marker. Overall, it must be determined that he student has a generally average
ability to think and reason. This also could be evidenced by typical performance in areas outside
of those under consideration for SLD.
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4. Consistency between academic and cognitive impairments. This is where the determination is
made that the cognitive impairment (marker #2) is likely the primary cause of the academic
impairment (marker #1). For example, Ga (phonetic coding) links to a disability in basic reading
but not math calculation. However, a deficit in auditory processing could be a likely cause of
impairment in Basic Reading Skills, as research and data strongly support a linkage between
those two areas. This consistency would be further supported by classroom data and evidence
pointing towards the primary cause.

5. The cognitive impairment is domain specific. SLD is a vertical problem, not horizontal. The
cognitive impairment (marker #2) is different from the other cognitive areas, and stands out.
We must determine whether the cognitive impairment is significantly different from the intact
abilities and if the degree of the difference is rare and unusual.

6. Evidence of unexpected underachievement. The area of academic impairment is significantly
different from what would be expected considering the overall cognitive ability of the student.

Exclusionary Criteria
The eligibility team is required to take into consideration the effects of what are commonly referred to
as “exclusionary” factors.

Federal Regulations, require that the multidisciplinary team determine that its findings (that address
the criteria for SLD) are not PRIMARILY the result of — “visual, hearing, or motor disabilities; intellectual
disability; emotional disturbance; cultural factors; environmental or economic disadvantage; or limited
English proficiency.”

Some factors to consider are the student’s attendance history, the impact of the student’s
language/culture, sociological factors, trauma, and behaviors.

Role of the Evaluation Staff

Diagnostician/LSSP/SLP: trained to interpret test results. While tests provide a lot of necessary
information, they are not the only factor in determining eligibility.

Teachers: provide ecological data and information not again from standardized measures.
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SPEECH IMPAIRMENT (SI)

34 CFR, §300.8(c) (11) (Speech or Language Impairment); 19 TAC § 89.1040(c) (10) (Speech
Impairment)

Speech or language impairment means a communication disorder, such as stuttering, impaired
articulation, language impairment, or a voice impairment, that adversely affects a child's educational
performance.

A student with a speech impairment is one who has been determined to meet the criteria for speech
or language impairment as stated in 34 CFR §300.8(c) (11).

Admission, Review, and Dismissal Committee (ARDC)
The multidisciplinary team that collects or reviews evaluation data in connection with the
determination of a student's eligibility based on a speech impairment must include:

a. a certified speech and hearing therapist;

b. a certified speech and language therapist; or
c. alicensed speech/language pathologist.

2015 Special Education Administrative Procedures, 2020-21
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TRAUMATIC BRAIN INJURY (TBI)
34 CFR § 300.8(c) (12); 19 TAC § 89.1040(c) (11)

Traumatic brain injury means an acquired injury to the brain caused by an external physical force,
resulting in total or partial functional disability or psychosocial impairment, or both, that adversely
affects a child's educational performance. Traumatic brain injury applies to open or closed head injuries
resulting in impairments in one or more areas, such as cognition; language; memory; attention;
reasoning; abstract thinking; judgment; problem-solving; sensory, perceptual, and motor abilities;
psychosocial behavior; physical functions; information processing; and speech. Traumatic brain injury
does not apply to brain injuries that are congenital or degenerative, or to brain injuries induced by birth
trauma.

A student with a traumatic brain injury is one who has been determined to meet the criteria for
traumatic brain injury as stated in 34 CFR § 300.8(c) (12).

Admission, Review, and Dismissal Committee (ARDC)

The multidisciplinary team that collects or reviews evaluation data in connection with the
determination of a student's eligibility based on a traumatic brain injury must include a licensed
physician, in addition to the licensed or certified practitioners specified in 19 TAC § 89.1040(b)(1).}

119 TAC 89.1040(b)(1) provides, in part, that the “multidisciplinary team that collects or reviews evaluation data in connection with
the determination of a student’s eligibility must include, but is not limited to, the following: (1) a licensed specialist in school
psychology (LSSP), an educational diagnostician, or other appropriately certified practitioner with experience and training in the area
of the disability; or (2) a licensed or certified professional for a specific eligibility category... .”
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VISUAL IMPAIRMENT (V1)
34 CFR § 300.8(c) (13); 19 TAC §§ 89.1040(c) (12), 89.1050(b), 89.1050(c) (3) (A); TEC § 30.002(c-1) (2)

Visual impairment including blindness means an impairment in vision that, even with correction,
adversely affects a child's educational performance. The term includes both partial sight and blindness.

Evaluation Procedures

A student with a visual impairment is one who has been determined to meet the criteria for visual
impairment as stated in 34 CFR § 300.8(c) (13). The visual loss should be stated in exact measures of
visual field and corrected visual acuity at a distance and at close range in each eye in a report by a
licensed ophthalmologist or optometrist. The report should also include prognosis whenever possible.
If exact measures cannot be obtained, the eye specialist must so state and provide best estimates.

In meeting the criteria stated in 34 CFR 300.8(c) (13), a student with a visual impairment is one who:
1. has been determined by a licensed ophthalmologist or optometrist:
a. to have no vision or to have a serious visual loss after correction; or

b. to have a progressive medical condition that will result in no vision or a serious visual loss
after correction; and

2. has been determined by the following evaluations to have a need for special services:

a. afunctional vision evaluation by a professional certified in the education of students with
visual impairments or a certified orientation and mobility specialist;

i. The evaluation must include:

e the performance of tasks in a variety of environments requiring the use of
both near and distance vision; and

e recommendations concerning the need for a clinical low vision evaluation.

b. alearning media assessment by a professional certified in the education of students with
visual impairments; and

i. The learning media assessment must include:

e recommendations concerning which specific visual, tactual, and/or auditory
learning media are appropriate for the student; and
e whether or not there is a need for ongoing evaluation in this area.

2017 Special Education Administrative Procedures, 2020-21
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c. an orientation and mobility evaluation conducted by a person who is appropriately
certified as an orientation and mobility specialist.?

i. The orientation and mobility evaluation must be conducted in a variety of lighting
conditions and in a variety of settings including the student’s home, school, and
community and in settings unfamiliar to the student

Functionally Blind

A student with a visual impairment is one who has been determined to meet the criteria for visual
impairment as stated in 34 CFR § 300.8(c) (13) based upon the preceding evaluations. A student with a
visual impairment is functionally blind if, based on the functional vision evaluation and the learning
media assessment, the student will use tactual media (which includes Braille) as a primary tool for
learning to be able to communicate in both reading and writing at the same level of proficiency as other
students of comparable ability.

Admission, Review, and Dismissal Committee (ARDC)

A person who is appropriately certified as an orientation and mobility specialist must participate, as
part of a multidisciplinary team, in evaluating data used in making the determination of the student’s
eligibility as a student with a visual impairment. In addition, for a student with a suspected or
documented visual impairment, the ARDC must include a teacher who is certified in the education of
students with visual impairments.

Re-evaluation Requirements

The scope of any re-evaluation of a student who has been determined, after the full and individual
evaluation, to be eligible for the district’s special education program on the basis of a visual impairment
must be determined, in accordance with 34 CFR §§ 300.303-300.311, by a multidisciplinary team that
includes an appropriately certified orientation and mobility specialist.

Students (0-2)

For a student from birth through two years of age with visual impairment and/or hearing loss, an
individualized family services plan (IFSP) meeting must be held in place of an ARD committee meeting
in accordance with 34 CFR §§ 300.320-300.325, and the memorandum of understanding between the
Texas Education Agency and the Department of Assistive and Rehabilitative Services. For students three
years of age and older, school districts must develop an IEP.

2 This requirement along with the requirements in the “Admission, Review, and Dismissal Committee (ARDC)” as well as the
requirements involving an appropriately certified orientation mobility specialist found in the “Re-Evaluation Requirements” Section
herein took effect beginning with the 2014-2015 school year. See 19 TAC § 89.1040(B)-(E).
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INSPIRE*EQUIPIMAGINE

FBISD

INSPIRE*EQUIP*IMAGINE

The Fort Bend Independent School District, an Equal Opportunity Educational Provider and Employer, does not discriminate on the basis of race, color, religion,
gender, sex, national origin, disability and/or age, military status, genetic information, or any other basis prohibited by law in educational programs or activities
that it operates or in employment decisions. Additionally, the District does not discriminate against an employee or applicant who acts to oppose such
discrimination or participates in the investigation of a com plaint related to a discriminatory employment practice. Employment decisions will be made on the

basis of each applicant’s job qualifications, experience, and abilities. Policies DAA, DIA




Il — Related & Instructional Services

Table of Contents

TABLE OF CONTENTS ..ccciiiiiiiiiiiiiieiieieieieeieeesessisessiessssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssnnnssnsssnnssnnsennnes 3001
GENERAL INFORMATION ....coiiiiiiiiiiiiiiisiiisssisssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssnsans 3003
RELATED SERVICES DEFINED.........cccuetesiieeieeeieeeieesteesit sttt ettt st s e st e st e s ataesste e sate e bt s s st e sabessabaasaseesataenaseensteeseasssasnseenase 3003
DY) A T=d Lo L= IR Y= 4 Lol=X TSR 3003
3o [V o 13 PSRN 3004
INEEU O REIGLEA SEIVICES ...ttt ettt ettt e et ettt e st e ettt s st e e st e s bt e s st e sateenateeasseenseaebeaenseenane 3004
REIALIONSRIPD TO IDEA ElIGIDIIItY ....oeeeonnneeeeeeeee ettt e ettt e e e e ettt e e e e e e ettt a e e e e s aatataeaaaeeaaasssseaaaaeaassssesaaesesssssssaaaaeaaias 3004
L 2o TV =14 1= 1 PP PPPPUPPPUPPPPP 3004
AMOUNT Of SEIVICES ..ottt e ee ettt e ettt e et e e ettt e e e e tte s e e asaa e e asssaeastsaseaasseaeaasseaeaatsaseaasssaeaasssaaanssasansssssssssaaaassenanans 3004
=2 e ot o ol =X PP RRPP 3005
RELATED SERVICES .....ccuuveeueeemeeemeeemmeemmmeemmeemeeesseemmmeemmesmmmmmmmmmmmmmmmemsmimeiieesimesisessiessissssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssnss 3006
AAUDIOLOGICAL SERVICES....tttteteeeuuuteteeesssaiuutteeeesssasuuntaeesesssassstaasssssassssseeesssssassssseesssssassssseeessssssssssseesssesansseseeesssssssseseeesssnsssseasesssnnsnnnees 3007
FreqUENtlY ASKEA QUESTIONS ........cccueeeeeeeieieeeeee ettt ettt ettt e e e et e at e at e ettt e st e e st e s bt e s st e sateenaseensteenseasbeaenseenane 3007
COUNSELING SERVICES........cccceeeeeriesrrsssrsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssessesesesessseseeeeseeessesseeseseesesessseesssessaessnens 3012
COUNSEIING EVAIUGLIONS ........vevveeeeeeeeee ettt e ettt e e ettt e e e e et e e e e e e s e tss s e e e e ee s sssasesaaeaeaassssssaassaasssssssaassaasssssnnaaeesassssens 3012
Developing and IMPIEMENTING IEPS ..............ueeeeeeeeeeeeeeeeeee e e ettt e e ettt e et tae e et taeaaesttaseeasssaseassasaaastasaeasssasaassssaeassssssassaasassnanas 3012
1001 o l 6o )| [-Tox 1 [ AP SUSSPRR 3012
ENtering DAtA iNTO SUCCESS El.......uoveeeeeeeeeiieeeeeee e eee et e et e ettt a e ettt e e et e e e s ataeaeaasteaeasseaesasseaeassesesssaaeasseaaassesanansnasssssenanns 3012
FreqUENtIY ASKEA QUESTIONS .......cccueeeeeieeiie ettt ettt ettt ettt ettt et e st e st e e s ate e s ate et s e st e s st s sabeasabeesataenaseesstesnssaebsesnseenase 3012
EARLY IDENTIFICATION AND ASSESSMENT OF DISABILITIES IN CHILDREN.......cccccettuiitniiencienncrenierensssnscssssssnssssnssssnssssssssansesanss 3013
SCHOOL HEALTH SERVICES .iuitititeteeeieititeeeeeeseeittteeeesesaibtteeeesssasbataeeeesasassbaaaeeesesasbaaaeeessassssbaaeeessansssbaaaeesssaassbaaeesssassssaaeeeessassnnsaneens 3014
REFEITAI FOI EVAIUGTION. ...ttt e ettt e ettt e e ettt e e e et e e e et s e e e tts e e e e assa e e assaaeatsaaeeatsaaeaatssaeasssasensssaeasssnaaans 3014
Referral of a student NOt iN SPECIAI EQUCALION. ............oeecuveeeeeeeeeceeeeeeeee e e ettt e e ettt e e e tea e et seeaestsesesssssasestssaasassesasssssasssssesann 3014
Referral of a student in the evaluation process or a student already served in special education..................cccceeevvuveeecvveneanns 3014
WY LTV e Yt DY L= =2 [ Lo K SRS
IN-HOME/COMMUNITY-BASED/PARENT TRAINING (IH/CB/PT) SERVICES
Parent COUNSEIING ONG TIQINING.........ccueeiiieeeeee ettt ettt et e st e e s at e e s e ettt e st e e st e s bt e e st e sateesaneesuteenstaebeaenseenane
In Home/Community BASEA TIQINING..........ccveveeuesiesiesiesieseseetestetieetetestestestestessessessessesseestessessansessessessessessessessseseenssnsessnsansenes
Parent/FAMily TrQINING QNG SUDPOIT .......c.veeeeeeeeeeeeeeeeeeeeeeteeeieeeeeteeeteeeteeeesettveessseesseeesssessesessesassesssseessseesssesssssessssssssssenssseins
ROIC Of ARD COMIMUTTLEE ...t e et e et e e et e e e et e e e et e e e e ttaaaeeats e e e e ssaaeaasssaaaatsaseeassaaeaatssaeessasensssaessssnaaans
THYCB/PT EVAIUGLIONS. .....occoceeeeeeeee ettt e ettt et e st e e et e e sttt eseaat e s ettt e e st e s saatassaateeesesasassaaasessasassssansnessaseeasans
Procedures fOr ProViding IH/CB/PT SEIVICES ........c.cvueeeeeeeeeeeeeereeireeieeeseeiseeiseesesssesssessssssssssesssesssesssssssssssssssssssssssssssssssssssssssenns
Parent Training Service DIIVErY ...........ueecceeeeeiireeeeieeesiieeesiiieeeiieaesnns
Documenting Progress toward In-Home/Community Based/Parent Training IEPS and SErvices.............c.ccocuvvvrvvrvvrvveevesvennenn. 3018
INTERPRETING SERVICES ....uvttttteteieuuttteeeesssauturteeeesasauusaneeessssssnseneeesssasssstasaeesssssssssaesesssassssseesesssssnsssseesssssassssseeesssssssssseeessssnssseesesssnssnsnens 3019
ProViSiON Of INTEIPIETING SEIVICES ........ueeeeeeeeeeeeee et ee e e ettt e e ettt e e ettt e e ettt e e e stteseeaassaeeatssaaeattaseeaassaeeatsssaeasssseenssssaeassnaens 3019
TYPS Of INTEIPIELING ... e et e e e etee e ettt e e ettt e e e et e e ettt e e e e tteseeaassaeetseaaetssseesssaeetsasaesssseesssaeeasssaaaasseseenssneas 3019
OCCUPATIONAL THERAPY & PHYSICAL THERAPY .....cuuiiiiiiiiiiiiississsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssns 3023
(0 olalY Lo 1 a oY Lo I N T=T oo SRR 3023
L ) (oo Y =T oo O PRSP P POPRPP 3023
Purpose of Occupational and Physical Therapy in the SCROOI SEttING ..........coccueevuverieesiiesiieeie ettt 3023
School-Based Therapy VS. ClINICAI TREIGPY .......coeeueeeeeeee et ettt s e e et e e e etee e sttt e e s suteaesasteaesasseaesasseaesanseaesassenesssenasnans 3023
RESEITQIS fOI TROIQPY SEIVICES ...t eee ettt e e ettt e e ettt e e e as e e e tseaeeaassaeetssaeeatteseeatssaeeatsssaeassssaeasssasenssenaans 3024
RY=1 0 (o= D=1 1 =T o USSR 3024
OT /PT SCIEONINGS ..veuvveeveeeteesteeeeeestteeeteeeeteeeeseestteeeaseestseeesssatsseasseeaseseasseeasaesaseaeass e ssaesssessaeaseseasaaesssaassaeasssetssensseeasesesnenases 3025
EVGIUGTION PPOCESS ...cc.vvveeieesiieeiiesieessteesttesite e sttt e st e st e st e st esateasataesste e st s eabeaaaseesa e e sasaaaateasasaanssasnsteaasessassasasessataenasaesssesnsnesnses 3025
e TR =Ty 17 Lo [=3 £ 1 X3RS 3025
WY D 1Y =4 o [ Lo KU UPPPPNE 3026

3001 Special Education Administrative Procedures, 2020-21



Il — Related & Instructional Services

I TR L oY Y =T 4 [ =SS
RECREATION ..iiieiiieieieieeeeee ettt ettt ettt ettt ettt ettt ettt et et et e e e e e e e e s e s e s e s e s et e s e e aaaaaaaaaaanaaasasaaasasasesesasesssasasasesasesessseessesesesanaeseesererererarareraeens
REHABILITATION COUNSELING SERVICES .....ccoeieieieiiieeeee ettt ettt ettt ettt s e e et e s e s e s a e s s aasasassassssssssnsasasananarens
SOCIAL WORK SERVICES IN SCHOOLS.......eeeititeiteeeieeeiteesteesteestteestteesteesbaessessateassseessseassseessasesssesnsesessesssessnsessssessssesssesensesensessses
TRANSPORTATION ...eiutieiieesittesiteestte ettt et e steesteesateesaseessesessseesseeessseanseesabaeesseesaseessseesseesseensaesnseesasessnbeessseesaseensseessseensesenseesnsesnnse

I LT=e B (o TR Y =T Lol -SSR

I TR T oY Y =1 [ =2 RN

Lo Lol =T [V =X PSP RPUPPPP

(01 JoTaTo o) Yo [o [ =X O OO UOPOPPPRUPPPPI

INSTRUCTIONAL SERVICES.....ccutiiiiiiiinntitiiiiiiiinntiteiiiisisessseessissssssssssssssssssssssssesssssssssssssesssssssssssssesssssssssssssasessssssssssssessssssssans

ADAPTED PHYSICAL EDUCATION (ADPE) SERVICES .....cutttitteeieeeieesteesteesiteesitesstessteesatessateessseessseansessnseasssessnsessssesssssensessssesensesnnne
GENEIAI IDEA REQUITEIMENLS.......eeeeeeeeeeeees et e e e e ettt e e e e e ettt a e e e e ettt saaeesaaaassseaaaeesassaseaaaeeesassssseaaaaeasassssesaseeasasssssaaaenaaias
L}V ol [ I o [V ol [ 1 o H SRR
Purpose of Adapted Physical EQUCALION (AGPE) SEIVICES .....cc..ueeeeeeeeeeieeeeeteeeetee et tte e ettt e ettt e e et a e s ataaessssaaaessseaanansesessnsees
L (A 1R (e Yo Lo Y= 4] Lol = 3SR
SEIVICE DIIVETY ...ttt ettt ettt ettt e e e e at e st ettt et e et e st e e at e e s st e eaate e bt e e st e st e e bt e s bt e s beenaseenaneenanen
Student not identified with SPecial EQUCALION SEIVICES .........ccccueiiueeeiiesieeee ettt ettt ettt sateesaeeenaeeeseas
Referral for a student in the iNitial @VAIUGTLION PrOCESS...........c.ueeeeeueeeeeieeeeeeeeeeeteee et e et ttee e eettee e e et e e eettsaa et itesaeesssasessssaseasssnaan
SEANA-AIONE QUAIUGLION. ......coeoeeieeeeiiseeee ettt ettt e et e ettt e e sttt e s s aata e e st e e e s atte e s sstaessusaaesastaaesasssaasasseaesnatenennases
TAIEE YOOI REEVAIUGLIONS .....c..vveeveeiiieieeiet ettt st s e s et e st e st e st e st esate e s ateeste e stesateesasaesateesasaeastaesstaasessnssesasassasaanaseens
L LR (=R 17 Lo [ £ 1 XS USRS
WY D 1Y =T o [ Lo KU UPPPRN
I TR T oY Y =T [ =SS

AUDITORY IMPAIRMENT (Al) INSTRUCTION ... utteeuveesuteesteesureesseeasseeasseesseeasseessseesssessssesssssnsssanssssnsessasesssssssssessssssssseesssssssesssssssssessnsessssessns
Purpose of Instructional Services for Students with AUItOry IMPAIrMENT ..............ocecueeeeeceeeeeiieeeeseeeeeieeeeeeeeeeiteeeeeaeeeeeneas
REfErrQlS QNG SCrEENINGS fOI Al......ooeeeeeeeeeeeeeeee ettt e e ettt e e ettt e e et a e ettt e e e aata e e e atsaaeeattaseeasssaesatssaaeassesesasssasenasenaans
Continuum of Services for Students With AUdItOry IMPGITMENTS ............oeeeueeeeeeieeecieeeesee e eceeeestee e e s ttaaeesreeeesteeeesasaeesseeaaas
INFOIMQEION FOI Al ARDS ...ttt e et e ettt e e ettt e e e ettt e e et e e e e assaaeasts e e eeassaaeaassaaeastsaseaassaaeaatssaaasssesanssnaesssseaaans

SPEECH-LANGUAGE THERAPY ....ctitttittteitte ettt sttt st sit e e st e e stt e s bt e s bt e sabeesaseesabeesateebee e aeesabeesabeesabeesabaesabeesabeesee e beeensaesabaesnseesares
Purpose of Speech- Language therapy in the SCROOI SETLING.............ueeecuveeeeeee e ee st e e e e ee e e sae e e staeaesteaaessasaessees
Examples of Types of SPeeCh-LaANGUAGE DiSOIUEIS ..........cc.eeecueeesueeeieieeeeieeeteeeie ettt ettt e e ste s teesat e sateesseessaeessee e
ContinuUM Of SPEECH TREIAPY SEIVICES .........eeeueeeeieeeieeeeeee ettt ettt et ettt ettt et e st e st e s ase e suteesaesebe e e st e eateesseenanes
DiSMISSQAI frOM SPEECH TRCIAPY ...t e ettt e e ettt e e ettt e e e taaaeettse s e eaassaeetsaaaeatseseeasssaeeatsssaesssssesasssaseassenaans

VISUALLY IMPAIRED (VI) INSTRUCTION.......ccetiiiuriiiisneeiissnneiissseeiesssresisssstessssssesssssssesessssessessssessssssesssssssesesssnessessssesssssnsssssssnens

Purpose of Instructional Services for students with Visually Impairments (V1)............c.ueeecueeeecieeeesieeeeeiieeeeiieeescieeeesvsaeeans
L (A 1 (e R e O 1Y BT 4 [ =2 RN
Y=ol = D=1 11 RS
Ordering Textbooks for the Visually Impaired (Large Print GNd Braille) .............ccoecueeuesiesieseeieeieseesie ettt eie e
Referral for a Student in the Initial Evaluation Process (VI GNd O&M) ..........c.coceeveereeoeeieeieseesieeiesite sttt ee e
SEANAAIONE EVAIUGLION ...ttt ettt e ettt e ettt e e e st e e s asta e e st e e e satteaeastaeesasseaessteaseasssassasseaessatenennases
Ll (e T AT=T e L[V o 1 Lo PSPPI
L TaRS (=R Y 1 Lo [ £ 1 XS USSR
ARD IMEETINGS ...ttt sttt s 4ttt 4ttt 4ttt et et e et et et e e e s et aa e e e e aa e e e e e e e e e e e e e e e aaaaaaaaaaaaaaaaaaaaaaaaaaaaaaeaeees
I TR T oY Y =T [ =SS
10 TR Tl o Yol =X XSSP

3002 Special Education Administrative Procedures, 2020-21



Il — Related & Instructional Services

GENERAL INFORMATION
34 CFR § 300.34; TEC § 29.002

"Related services are a support to the commitment that all students with disabilities have available to
them a free appropriate public education with special education services designed to meet their specific
needs. Some students may need related services to meet their individually designed special education
goals. The need for related services is considered during the student's admission, review, and dismissal
(ARD) in the review and discussion of the student's evaluation and ongoing assessment data. An ARD
committee's decisions regarding the need for related services to support educational goals must be
clearly identified in the student's individualized education program (IEP)." - Texas Education Agency

RELATED SERVICES DEFINED

34 CFR § 300.34(a); TEC § 29.002

The Individuals with Disabilities Education Act (IDEA) defines “related services” as developmental,
corrective, and other supportive services that are required to assist a child with a disability to benefit
from special education (300.34).

The Texas Education Code defines “special services” as:

(1) special education instruction, which may be provided by professional and supported by
paraprofessional personnel in the regular classroom or in an instructional arrangement
described by Section 42.151; and

(2) related services, which are developmental, corrective, supportive, or evaluative services, not
instructional in nature, that may be required for the student to benefit from special education
instruction and for implementation of a student's individualized education program.

Types of Related Services
34 CFR § 300.34(a)
Related services include, but are not limited to:
e Interpreting services;
e Physical and occupational therapy;
e Recreation, including therapeutic recreation;
e Early identification and assessment of disabilities in children;
e Counseling services, including rehabilitation counseling;
e COrientation and mobility services;
e Medical services for diagnostic or evaluation purposes;
e School health services and school nurse services;
e Social work services in schools; and
e Parent counseling and training.

Services not mentioned above may qualify as related services if they are necessary for a child to benefit
from special education. 71 Fed. Reg. 46,569 (2006).
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Exclusions

34 CFR § 300.34(b)

The IDEA specifically excludes from related services a medical device that is surgically implanted (e.g.,
cochlear implant), the optimization of that device’s functioning (e.g., mapping), maintenance of that
device, or the replacement of that device.

However, this exclusion does not:

e Limit the right of a child with a surgically implanted device to receive related services that are
determined by the ARD Committee to be necessary for the child to receive FAPE;

e Limit the responsibility of the District to appropriately monitor and maintain medical devices
that are needed to maintain the health and safety of the child, including breathing, nutrition, or
operation of other bodily functions, while the child is transported to and from school or is at
school; or

e Prevent the routine checking of an external component of a surgically implanted device to make
sure it’s functioning properly, as required by 34 CFR § 113(b).

Need for Related Services

Each child’s need for related services must be determined on an individual basis as part of the IEP
process and must be based on an assessment of the child’s individual needs. See Letter to Ackerhalt, 60
IDELR 21 (OSEP 2012). The ARD Committee must include a particular service as a related service in an
IEP when that service is necessary for the student to benefit from special education.

Relationship to IDEA Eligibility

34 CFR 300.8(a)(2)(i)

A student who needs only related services and not special education is not eligible under the IDEA as a
child with a disability.

IEP Requirements
34 CFR 300.320(a)(4), (a)(7)
An IEP must contain a description of the special education and related services and supplementary aids
and services. The statement of related services must be “based on peer-reviewed research to the extent
practicable, to be provided to the child, or on behalf of the child, and a statement of the program
modifications or supports for school personnel that will be provided to enable the child:
e To advance appropriately toward attaining the annual goals;
e To be involved in and make progress in the general curriculum in accordance with 34 CFR
300.320(a)(1), and to participate in extracurricular and other nonacademic activities; and
e To be educated and participate with other children with disabilities and nondisabled children
in the activities described in this section.”

Amount of Services

The IEP must include a statement of the anticipated frequency, location, and duration of related
services that will be provided.
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All services that are agreed on by the ARD committee, both instructional, such as Speech, and/or related
services such as counseling or OT/PT, must be completed in the designated frequency and duration that
the ARD specifies. This includes instances where the student is unable to participate in the service due
to current behaviors or absences, which should be documented on session or in-class support logs. The
LEA must ensure that the services are fulfilled and documentation is completed to show they were
provided. If the student is consistently unable to participate in the session, an ARD should be held to
discuss current challenges to the service being completed and adjust services as needed.

“Best Practices”
Fort Bend ISD has determined that the following are “best practice” models for all related services
implemented in our district:

e Related services are a collaborative, integrative service with a focus on early intervention to
minimize deficits and diminish the need for services in later years.

e Related service providers are members of the collaborative team, providing needed support to
the student, teacher, and other team members.

e Evaluations are conducted in natural environments during daily activities and focus on the
barriers to learning and participation.

e |EP goals and objectives are expressed in terms of desired educational outcomes and all team
members will implement (collaborative IEPs).

e Service delivery will be provided through a continuum of available options.

e Related Service intervention is provided in natural settings during daily routines as the problems
are occurring. This allows the Related Service provider to model strategies/solutions for
classroom personnel.

e Teachers are the foundation of the integrated model and will incorporate the suggestions of
the related service providers throughout the school day.

When considering a related service, the service provider will conduct an evaluation, make
recommendations about the need for the service and for service delivery. The evaluation will be in
context of the Full Individual Evaluation and will focus on accessing instruction. After considering the
need for intensive intervention, the age and developmental level of the student, and the student’s
effort, attitude, and motivation, the ARD committee determines whether or not the student is eligible
for the related service.

In addition to the evaluation and determination of need, the service provider will provide
recommendations for services. Service delivery options include: monitoring; consultation; classroom-
based; or pull out in an individual or group setting; community-based; or a combination of these
options. It is critical that the ARD committee clarify the service delivery model as direct services
(provided directly to the student by the service provider regardless of the setting) or indirect
services/consultation (services provided to teachers or other staff, regardless of setting, to assist the
child in accessing the curriculum). Recommendations will also include goals and objectives, and
frequency, duration, and location of sessions.
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Related Services Process Flowchart

Student is currently receiving Special Education Services and it is not time for the three-year reevaluation; however, there are
concerns about student's ability to progress on the IEP and Related Services may be considered.

y
The concern is brought to the campus evaluation staff member/CCC/ARD Facilitator who schedules a SCORE meeting.

\4
The SCORE team reviews data to determine the need for the Related Services evaluation. A screening may be

warranted to gain additional information prior to the evaluation. If so, the campus CCC/ARD Facilitator obtains
consent for screening. If no screening is warranted, go to Recommend an Evaluation.

v

Related services staff completes screening and notifies campus CCC/ARD Facilitator. The screening will result in
three possible recommendations.
e Recommend Evaluation
e Recommend interventions to be implemented
e No further evaluation recommended

l l l

Recommend No further
Recommgnd interventions to evaluation
Evaluation be implemented recommended

¢ N\ /

Campus evaluation staff member will:
e Obtain notice and consent for evaluation
e Upload notice and consent to Success Ed
o Notify relevant campus related service
provider to begin evaluation. l

Related services provider uploads completed screening
report to Success Ed and notifies campus CCC/ARD
Facilitator.

Campus holds ARD meeting to review screening and make

Related services changes to the IEP if necessary.

provider completes
written evaluation in a
'stand-alone’ report if
that is the only type of
eval being completed
and the report will be
an addendum to the
FIE.

N

If an FIE is in progress,
related services
provider completes
written evaluation
within the appropriate
section of the FIE
report.

Campus holds ARD
meeting to review
evaluation.

3006

Special Education Administrative Procedures, 2020-21




Il — Related & Instructional Services

RELATED SERVICES
34 CFR § 300.34(c)(1)

Audiological Services
Under the IDEA, “audiology” includes:
e |dentification of children with hearing loss;
e Determination of the range, nature, and degree of hearing loss, including referral for medical or
other professional attention for the habilitation of hearing;
e Provision of habilitative activities, such as language habilitation, auditory training, speech
reading (lip-reading), hearing evaluation, and speech conservation;
e Creation and administration of programs for prevention of hearing loss;
e Counseling and guidance of children, parents, and teachers regarding hearing loss; and
e Determination of children’s needs for group and individual amplification, selecting and fitting an
appropriate aid, and evaluating the effectiveness of amplification.

Audiological services means that an Audiologist is providing services for a student. Many times, this
service involves adjustments to hearing aids. If you have a student that you believe may need
audiological services, please contact the District’s RDSPD teacher of the deaf working with the student
to discuss recommending this in an ARD.

Frequently Asked Questions

Individual Education Plan (IEP)

1. Which student should have an audiological maintenance IEP?

Any student who has amplification, a cochlear implant, or uses an assistive listening device
as a part of the IEP and needs a plan for successful use of the device must have an IEP.

2. Who should draft the audiological maintenance IEP?
The special education classroom teacher or teacher of the deaf.
3. Who should implement the audiological maintenance IEP?

Each instructional and/or related service provider shares the responsibility of monitoring the
student’s use of the amplification or listening device.

4. Who should update the audiological maintenance IEP?

Any instructional service provider knowledgeable about the student’s progress toward
mastery of the IEP objectives. Usually the student’s monitoring special education teacher.
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5. When a student needs the related service of interpreter for the deaf, who should draft the
interpreter IEP?

The special education teacher or teacher of the deaf.
6. Who should implement the interpreter IEP?

The special education and general education teachers should monitor implementation of the
interpreter IEP.

7. Who should update the interpreter IEP?

The special education teacher in collaboration with the general education teacher and
interpreter.

Accommodations and Modifications
8. What should be written on the schedule of service page regarding amplification, cochlear
implants, or assistive listening devices (ALD)?

e Hearing aids provided by the parent

e Cochlear Implant provided by the parent
e ALD provided by special education

e ALD provided by the RDSPD

e ALD provided by the parent

9. Should general education and special education classes be listed on the schedule of service
page?

Yes

Service
10. Which students are eligible for services through the RDSPD?

Students who the ARD Committee determines need direct instruction by a teacher of the
deaf.

11. What services are available through the RDSPD?
e Parent infant (ages 0-2)

e Early Childhood Special Education Services
e Self-contained classroom for the deaf
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¢ Inclusive and resource services at site campus locations

e |tinerant Teacher

e Audiological services for itinerant and site location students
e Speech Therapy at cluster site campus locations

e Diagnostic services at cluster site campus locations

e Counseling services at cluster site campus locations

12. What is the role of theDHH Itinerant Teacher?

The itinerant teacher can focus on any of the following areas based upon the needs of the
student:

e Vocabulary development

e Language development

e Audition

e Communication

e Advocacy skills

13. Should the DHH itinerant service be listed as an instructional or related service?
Instructional service.

14. How much time is theDHH itinerant service?

The ARD/IEP committee determines the amount of time needed. DHH itinerant service must
be a minimum of 45 minutes per week to code in PEIMS as a member of the RDSPD program.
However, it is up to the ARD committee to determine service amount time.

15. What is the difference between DHH itinerant and consult or monitoring service?

Itinerant service is instruction provided directly to the student. Consultation/monitoring
service is for the teachers or campus on behalf of the student.

Hearing Technology
16. What type of listening device is considered to be assistive technology?
Any Assistive Listening Device (ALD) (i.e., various brands of FM amplification, room amplifier,

sound field amplification, toteable, etc.). Note: Hearing aids and Cochlear Implants are not
considered to be assistive technology.
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17. Who provides the equipment when the ARD/IEP committee recommends an Assistive
Listening Device (ALD)?

If the student is a member in the RDSPD (site or itinerant), the RDSPD will provide the
equipment. If the student is not a member in the RDSPD, the equipment should be provided
by the home district special education department.

18. Should the campus allow a student to stop wearing a listening device such as hearing aid(s)
or Cochlear Implant (s) and/or ALD if he/she wants to?

No. Only the ARD Committee, along with the parent, should make this decision. If the
Audiologist recommended that a hearing aid or Cochlear Implant (Cl) be used, the Committee
should continue this recommendation in order for the student to have access to sound. If
the Audiologist recommended that an ALD be used, the Committee should consider the
benefits of the device for the student in the educational setting. The parent has the right to
refuse a service. Any such refusal should be documented on a daily basis as well as in an
ARD/IEP meeting in the ARD deliberations along with the committee recommendations.

19. Who will provide training for campus staff regarding the DHH student’s hearing loss and
use of the student’s listening device?

The itinerant teacher of the deaf or another knowledgeable representative from the RDSPD
or the respective district will provide training for campus staff.

20. When will the training take place?
As soon as possible after the beginning of the school year or after DHH services are
recommended, and at a mutually agreeable time for the campus staff members and the

RDSPD staff teacher or representative.

ARD/IEP Procedures and Paperwork
21. To which ARD/IEP meetings should aDHHrepresentative be invited?

All ARD/IEP meetings of a student who meet the guidelines for the DHH eligibility. This
includes transfer and pre-assessment ARD/IEP meetings if any reference to the student’s
auditory impairment hearing loss will be discussed.

22. Should a DHHrepresentative be invited to staffings?

Yes. If any reference to the student’s hearing loss will be discussed, the teacher of the deaf
should be invited.
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Infants
23. Should infants (0-2 years) who are receiving service via the RDSPD be enrolled in the home
school?

Yes. The same enrollment procedures for school-aged children are required of infants served
by the RDSPD through an Early Childhood Intervention (ECI) agency.

24. What is the process for transitioning infants from Early Childhood Intervention (ECI) to
Special Education?

e A Transition Conference may be convened not fewer than 90 days, not more than
nine months before child’s third birthday

e Transition plans must be convened not fewer than 90 days, not more than nine
months before child’s third birthday with the district, ECI representative, parent, and
RDSPD teacher

e ECI makes the referral and provides the district with appropriate records

e Referral and Full Individual Evaluation is completed by the school district

e The FIE team should include a RDSPD representative

e Staffing and ARD/IEP meetings are held

e Services begin according to IEP

Miscellaneous
25. Where are the site campuses for the RDSPD located?

There are three (3) campuses in Fort Bend ISD (Settler’s Way Elementary, First Colony
Middle School, and John Foster Dulles High School).
26. How many districts comprise the RDSPD?

Eleven (Alief, Angleton, Brazosport, Columbia-Brazoria, Damon, Danbury, Fort Bend, Lamar
Consolidated, Needville, Stafford, and Sweeny).

27.What is the age range of students served by the RDSPD?

Birth to age 22
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COUNSELING SERVICES

IDEA 34 CFR Part 300, §300.34(c)(2)

The IDEA defines “counseling services” as services provided by qualified social workers, psychologists,
guidance counselors, or other qualified personnel to include Licensed Professional Counselors (LPCs).

Counseling Evaluations
The LSSP is responsible for conducting the evaluations and drafting proposed IEP Goals & Objectives
for Counseling as a related service.

Developing and Implementing IEPs

As always IEP goals should be developed on a case-by-case basis taking into consideration the student’s
unique needs.

1. Option 1: Based on the Full Individual Evaluation results, the LSSP/LPC can develop and implement

IEP goals (pulling the student out of the classroom and working on IEPs individually or in group, or
working with the student in the classroom). This option is a direct service from the LSSP/LPC.

2. Option 2: Based on the Full Individual Evaluation results, the LSSP/LPC and the general education
counselor can collaboratively develop IEPs and the general education counselor can implement the

IEPs (pulling the student out of the classroom and working on IEPs individually or in group, or
working with the student in the classroom). This option is an indirect/consultation service. If this
option is determined, the general education counselor must be involved in the development of the
proposed IEP prior to the ARD.

3. Option 3: Based on the Full Individual Evaluation results, the LSSP/LPC and the teacher can
collaboratively develop IEPs and the teacher can implement the IEPs in the classroom. This option
is an indirect/consultation service.

Data Collection
The person implementing the IEPs collects the data. This may be the LSSP/LPC, General Education
Counselor, Special Education Teacher, etc.

Entering Data into Success Ed

Regardless of who implements the IEP, the LSSP/LPC is responsible for entering the collected data into
Success Ed for IEP Goals & Objectives updates. Direct/indirect services must be delineated on the
schedule of services page in the ARD. The amount of time must be listed in the Related Services section
if the services are direct or indirect.

Frequently Asked Questions
1. Does a LSSP/LPC always have to have some involvement with students who have counseling
as a related service?
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Yes. The LSSP/LPC is required to provide counseling as a related service but may provide
direct services or indirect services. If the LSSP/LPC provides indirect services, the LSSP/LPC
must continue to update the counseling IEP progress on Success Ed.

2. Ifthe general education counselor or teacher is the primary implementer of the student’s IEP,
who decides whether to continue/discontinue services and/or develop/keeps IEPs for the
anniversary ARD?

A staffing should be held and include the primary implementer and the LSSP/LPC to discuss
the child’s progress and develop/change IEP goals. Once those |IEPs are agreed upon, the
LSSP/LPC will update the child’s progress and changes in Success Ed.

3. What is the difference between counseling as a related service and counseling?
Counseling as a related service is based on the student’s Full Individual Evaluation and
requires IEP goals and objectives that are linked to the child’s disability. For counseling, see

question 4.

4. Can a student receiving special education services receive counseling but not as a related
service?

Yes. Special education students may also receive counseling from the general education
counselor as any other student would receive.

EARLY IDENTIFICATION AND ASSESSMENT OF DISABILITIES IN CHILDREN

§300.34(c)(3)

The IDEA defines early identification and assessment of disabilities in children as the implementation of
a formal plan of identifying a disability as early as possible in a child’s life.

Do not confuse the related service of early identification and assessment of disabilities in children with

the District’s child find duties. As a related service, early identification and assessment of disabilities
applies to an individual child and is a component of that child’s IEP.
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School Health Services
IDEA 34 CFR Part 300, §300.24(b) (12)

School Health Services are a related service available to students served in special education and are
provided by the school nurse or other qualified person.

Referral for Evaluation

An evaluation is necessary before School Health Services as a related service can be recommended.
School health services evaluations are to be completed by a Fort Bend ISD Campus evaluation specialist
in conjunction with the school nurse.

Referral of a student not in Special Education

If a student is not in special education or is not in the referral process, the school nurse should be
involved in the case and handle the situation according to general education procedures. Related
services are those services defined in federal regulations (300.34) that are required to assist a child with
a disability to benefit from special education.

Referral of a student in the evaluation process or a student already served in special education

1. If a student is in the evaluation process and the concerns expressed by the SST do not
indicate any medical concerns, a school health services evaluation is not likely
appropriate.

2. Ifastudentisin the evaluation process and there are medical needs, the evaluator should
involve the school nurse in the evaluation process. The results of the school health
services evaluation will be incorporated into the Full Individual Evaluation.

3. If a school health services evaluation is recommended and it is not time to consider a
three-year-reevaluation, the school nurse can contact the campus evaluation specialist to
consider a standalone evaluation for school health services.

4. |fthe evaluation determines a need for school health services, the Determination of Need
for Related Services form must be completed in Success Ed. The campus evaluation
specialist can assist the nurses in completing the form.

Annual ARD Meetings
If School Health Services are in a student’s IEP, it will be addressed at the annual ARD. The school nurse
who is the service provider will provide the following information prior to the ARD:

Continuing the Service
1. If the service provider recommends continuing the service, then the ARD Committee must
agree to the services and the following must be documented in the deliberations:
a. School health services which will be provided — including frequency, duration, and
location.
b. Training which may be required — ARD should document who will provide the
training, including the frequency the training is needed.

3014 Special Education Administrative Procedures, 2020-21



Il — Related & Instructional Services

Although the school nurse is required to complete the Individual Health Plan for a student, for a student
receiving special education services, this document must be discussed and included in the ARD
documentation as an attachment or incorporated into the ARD document.

Discontinuing the Service
School Health Services cannot be discontinued without an evaluation. Therefore, the following
process should be followed to give notice and gain consent for the evaluation.

1. A SCORE meeting should be held to determine the scope of the reevaluation. The nurse
should contact the campus evaluation specialist who will facilitate this process.

2. A Notice of Evaluation should be provided to the parent and Consent for Evaluation
obtained.

3. If School Health is the only evaluation necessary, the evaluation report can be completed
as a Full Individual Evaluation Addendum. If other testing has been recommended,
incorporate the evaluation data into one report.

4. If the evaluation for School Health Services as a related service is not completed by the
date of the Annual ARD meeting, Individual Health Plan (IHP) Review ARD should be held
to discuss the evaluation report. And, the ARD Committee should determine whether or
not School Health Services as a related service should continue for the student.

The evaluation is not a formal report. It is information gathered from the nurse (i.e. doctor’s report,
observation, records review, etc.) which is added to the Full Individual Evaluation by the campus
evaluation specialist.

IN-HOME/COMMUNITY-BASED/PARENT TRAINING (IH/CB/PT) SERVICES

Parent Counseling and Training
34 CFR § 300.34(c)(8)

The IDEA defines “parent counseling and training” as:
e Assisting parents in understanding the special needs of their child;
e Providing parents with information about child development; and
e Helping parents to acquire the necessary skills that will allow them to support the
implementation of their child’s IEP or IFSP.

OSEP explains a related service provided to parents must help the child in developing skills needed to
benefit from special education or correct conditions interfering with his or her progress towards the
goals and objectives in the child’s IEP. Letter to Dagley, 17 IDELR 1107 (OSEP 1991). Parent counseling
and training functions to provide support and information to the parents in order to better equip the
parents to participate in their child’s educational program. 71 Fed. Reg. 46,573 (2006).
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In Home/Community Based Training

These services include in-home and community-based training or viable alternatives that assist the
student with acquisition of critical skills (i.e., communication, social, behavior, self-care). The goal of
this service is to facilitate maintenance and generalization of such skills from home to school, school to
home, home to community, and school to community.

Parent/Family Training and Support
These services are provided by qualified personnel with experience in Autism Spectrum Disorders (ASD)
or other specialty areas as appropriate to the student need. The qualified personnel may:

1. Provide a family with skills necessary for a child to succeed in the home/community setting;

2. Provide information regarding resources, e.g., parent support groups, workshops, videos,
conferences, and materials designed to increase parent knowledge of specific
teaching/management techniques related to the child's curriculum; and/or

3. Facilitate parental carryover of in-home training, e.g., strategies for behavior management
and developing structured home environments and/or communication training so that
parents are active participants in promoting the continuity of interventions across all
settings.

Role of ARD Committee

The ARD Committee considers the need for In-Home / Community-Based / Parent Training (IH/CB/PT).
If there is a possible need for any or all of these components, the campus evaluation specialist must
obtain Notice and Consent for IH/CB/PT Evaluation.

IH/CB/PT Evaluations

The LSSP is responsible for conducting the evaluations and drafting proposed IEP Goals and Objectives
for IH/CB services. The LSSP should collaborate with appropriate staff (Special Education Teacher,
General Education Teacher, etc.) when creating a recommendation regarding services.

IEP goals and objectives do not have to be created for parent training services. A parent training plan
can be developed that addresses topic areas, time recommended, and the position/title of the staff
member(s) who will deliver the service. If the evaluation is for a student with autism, the recommended
service is to be placed on the AU supplement under the Parent/Family Training section and explained
within the ARD deliberations. Do not note the name of the staff member. Instead, list the position (e.g.
LSSP, Teacher, etc.) If additional information is needed, information regarding the need of parent
training should be uploaded onto the current ARD in Success Ed and documented within the ARD
deliberations.

Components of IH/CB/PT Evaluation
1. Parent Interview
2. Teacher Interview
3. In-home Observation
4. Evaluation Summary Report
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Critical Skill Deficits for a student that May Benefit from IH/CB/PT
1. Communication
2. Self-Care
3. Social-Behavioral

Procedures for Considering IH/CB/PT Services
1. The ARD Committee will review the evaluation report and determine need for IH/CB/PT.

2. |EP goals and objectives based on the current IH/CB/PT evaluation will be established for any
training services determined appropriate by the ARD Committee.

3. The ARD Committee determines the amount of training time necessary for mastery of the IEP
goals and objectives for IH/CB and parent training plan. The proposed time for IHT should be
documented within the “related services” box of the schedule page within the ARD document.
Parent Training, if deemed necessary for the student to make appropriate progress, should be
documented within the “related services” box on the schedule page of the ARD document.
Area of need as well as recommended service times are documented on the Autism
Supplement and in the ARD deliberations.

Procedures for Providing IH/CB/PT Services

Once services are deemed necessary and the ARD Committee agrees upon amount and type of services,
The CCC/ARD Facilitator/Evaluation Specialist conducting the ARD must notify the Program manager
for Autism Services. The Program Manager for Autism Services will assign a trainer.

The trainer is responsible for scheduling the sessions with the parent. He/she is also responsible for
collecting data on the in-home, community-based, and/or parent training goals and objectives.

The trainer assigned to the student’s service is responsible for providing the student’s ARD committee
with a progress update, documentation and collected data on IEP goal and objectives on a regular 9
week schedule.

Parent Training Service Delivery

Parent training may be provided in a variety of service delivery models (i.e., district level trainings,
campus-based trainings, direct services to parent in home, or out of district staff
development/conferences, etc.).

1. District level trainings are provided on a monthly basis on a FBISD campus in the evenings. (See
Parent Education Workshop schedule for the current school year on the Special Education page
of the FBISD website).

2. Campus-based trainings are provided on campus by the special education teacher, licensed
specialist in school psychology, and/or speech language pathologist, as appropriate. A Session
Summary Sheet (See Appendix) will need to be completed and uploaded to Success Ed in the
upcoming ARD after each session. See the IH/CB/PT Viable Alternatives for possible campus
based training topics.

3. Direct in-home services to parent consist of a FBISD staff member going to the home of the
parent to provide direct parent training services.
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4. Out of district staff development/conferences are considered when additional resources and
training are completed.

At the annual ARD after the provision of the IH/CB/PT services, the progress will be reviewed and the
ARD committee will determine if further training is needed.

Documenting Progress toward In-Home/Community Based/Parent Training IEPS and Services

Once services are deemed necessary and the ARD committee agrees upon amount and types of
services, the Program Manager for Autism Services will assign a trainer. The trainer is responsible for
scheduling the sessions with the parent. He/she is also responsible for collecting data on the in-home,
community based and/or parent training goals and objectives. The trainer assigned to the student’s
services is responsible for providing all documents related to progress to include data logs/charts, etc.
to the student’s case manager at the end of each progress reporting period (9 weeks). The trainer must
also provide a copy to the Program Manager for Autism Services at the end of each progress reporting
period (9 weeks).
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Interpreting Services
34 CFR § 300.34(c)(4)

Under the IDEA, “interpreting services” includes:

e When used with respect to children who are deaf or hard of hearing: oral transliteration services,
cued language transliteration services, sign language transliteration and interpreting services,
and transcription services such as communication access real-time translation (CART), C-Print,
and TypeWell; and

e Special interpreting services for children who are deaf-blind.

Provision of Interpreting Services

Interpreting services for deaf and hard-of-hearing students must be provided by certified personnel if
certified personnel is available. An interpreter may be certified by the Texas Board for Evaluation of
Interpreters (BEI), Texas Department of Assistive and Rehabilitative Services (DARS), Office for Deaf and
Hard-of-Hearing Services (DHHS), or the Registry of Interpreters for the Deaf (RID). Personnel providing
transcriptions services such as Communication Access Real-time Translation (CART), C-Print, or Type
Well must document appropriate training and demonstrate appropriate skills.

Types of Interpreting

The following pages give a brief description of each of the Interpreting types listed in Federal
Regulations, State Law and PEIMS. District personnel may use this form to assist in determining which
type of interpreting is being provided.

01 Oral Transliteration
The Oral Transliterator silently “mouths” a transliteration or paraphrase of a message spoken in
English to a more visible form for the benefit of a person who reads the lips of the oral
transliterator. Sign language is not used, but natural gestures may be included. The Oral
Transliterator may also “voice” for the deaf student as needed.

Oral Transliteration includes:
1. Accurate reception and production of the spoken message.
2. Articulation that is easily understood.
3. Facial expression that matches the message’s intent.
4. Natural gestures that are subtle and support the meaning.

The Oral Transliterator may also:
1. Rephrase sentences or substitute words to facilitate speech reading.
2. Use mime-like gestures to clarify words that are difficult to speech read.

Certification Requirements
An interpreter may be certified by the Texas Department of Assistive and Rehabilitative Services
(DARS) or the Registry of Interpreters for the Deaf (RID).
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02 Cued Language Transliteration

Cued Language is also known as Cued Speech. Cued Speech uses speech reading, various hand
shapes, and hand positions near the face to allow the student to distinguish the different
phonemes of spoken English.

1. Eight hand shapes distinguish all the consonant phonemes.

2. Four hand locations near the mouth distinguish the vowel phonemes.

3. A hand shape and a location together cue a syllable.

4. The cued language Transliterator must voice or silently mouth the source language while

cueing.

Certification Requirements
There is no state (Texas) approved or recognized certification for Cued Language Transliteration,
however a provider should document appropriate training and demonstrate appropriate skills.

03 Sign Language Transliteration (Typically provided in RDSPD site classrooms)

The provider transliterates spoken English into a manual form of English. The Transliterator
works in two forms of one language: English and Manually Coded English. The Transliterator
incorporates the following as appropriate to the discourse:

e Signsin English word order

e Uses verb tense marker as each word is signed (talked, working, looks, etc.)

e Mouths each English word as it is signed

e May use a variety of affixes (‘s, -ing, -ly, dis- un-, etc.)

e Uses a few Non-manual Markers

e Follows the rules of the selected sign system (SEE, MSS, Signed English, etc.)

Certification Requirements
An interpreter may be certified by the Texas Department of Assistive and Rehabilitative Services
(DARS) or the Registry of Interpreters for the Deaf (RID).

04 Sign Language Interpreting

The Interpreter works in two languages: English and American Sign Language (ASL). The provider
changes spoken English to ASL. The Interpreter uses a variety of the following components of
American Sign Language, incorporating them in as appropriate to the discourse.

e Indexing

e Directionality

e C(lassifiers

e Listing

e Incorporation of Numbers

e Number Systems

e Role Shift

e Signing space
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e Topicalization

e Expansions

e Modulation

e Spatial Organization

e Non-manual Markers
e Plurality by reiteration
e Time Sequence

Certification Requirements
An interpreter may be certified by the Texas Department of Assistive and Rehabilitative Services
(DARS) or the Registry of Interpreters for the Deaf (RID).

05 Communication Access Real-time Transcription (CART)
CART requires a trained court reporter, a steno machine, notebook computer, and real-time
software. A second notebook computer or projector is required for the student(s). CART
provides a word-for-word transcription of all spoken information.

Certification Requirements
Personnel providing transcription services such as communication access real-time translation
(CART) must document appropriate training and demonstrate appropriate skills.

06 C-Print
The C-Print transcriber provides a meaning-for-meaning text display of the spoken message. The
transcriber produces text of spoken information using a software application called C-Print Pro. The
captionist generally provides a meaning-for-meaning (not verbatim) translation of the spoken
English content.
e C-Print requires a trained individual, (training is provided online), a laptop computer and
special software. A second laptop or projector is required for the student(s).
e C-Print captionists include as much information as possible, generally providing a
meaning-for-meaning (not verbatim) translation of the spoken English.
e The text can be displayed simultaneously to one or more students in different ways,
including additional computers (laptops) or display monitors.

Certification Requirements
Personnel providing transcription services such as C-Print ...must document appropriate training
and demonstrate appropriate skills.

07 TypeWell
The C-Print transcriber provides a meaning-for-meaning text display of the spoken message. The

transcriber uses a laptop computer with the TypeWell abbreviation software to transcribe meaning-
for-meaning what is said in lectures and discussion.
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e TypeWell requires a trained individual, (training is provided online), a laptop computer
and special software. A second laptop or projector is required for the student(s).

e TypeWell captionists include as much information as possible, generally providing a
meaning-for-meaning (not verbatim) translation of the spoken English.

e The text can be displayed simultaneously to one or more students in different ways,
including additional computers (laptops) or display monitors.

Certification Requirements
Personnel providing transcription services such as TypeWell must document appropriate training
and demonstrate appropriate skills.

08 Deaf-Blind Interpreting

The interpreter conveys a message in American Sign Language or Manually Coded English in a way
that is accessible to a student whose visual impairment necessitates adaptations of traditional sign
language interpreting or transliterating. There are many types of interpreting services for children
who are deaf-blind, in addition to tactile and close vision interpreting services. (CFR 2006,
comments, page 46572) The following techniques and considerations may be used as appropriate.

3022

e Tactile one-handed signing

e Tactile two-handed signing

e Tactile finger spelling

e Varied proximity to the client to accommodate his distance vision

e Varied proximity to the client to accommodate his field of vision

e Interpreter may sit to the side of client with eccentric viewing

e Reduced signing space

e Reduced range of movement of signs

e Alternate methods of conveying information that is usually shown with non-manual
signals.

e Special attention to lighting and seating arrangements.

e Use of finger spelling in place of lip reading to distinguish multiple meanings of signs.

Certification Requirements

An interpreter may be certified by the Texas Department of Assistive and Rehabilitative Services
(DARS) or the Registry of Interpreters for the Deaf (RID). The interpreter should also document
appropriate training for deaf-blind interpreting.

Only one type of Interpreting may be reported in PEIMS for any individual student. If more than
one type is provided, local ARD/IEP teams should decide which one type is to be reported as the
primary interpreting service Interpreting services are recorded in Success Ed on the
Communication Needs Supplement page for Deaf and Hard of Hearing.
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OCCUPATIONAL THERAPY & PHYSICAL THERAPY
34 CFR § 300.24(c)(6), (c)(9)

Occupational Therapy
Occupational therapy focuses on the students’ performance in the areas of fine motor skills, self-care,
social skills, and play/leisure skills. The Occupational Therapist may:
1. Observe a student engaging in an activity and provide strategies to facilitate the student’s
full participation
Reduce barriers that limit student participation within the school environment
Utilize assistive technology to support student success
Help identify long term goals for post-school outcomes
Help plan relevant instructional activities for ongoing implementation in the classroom

e wN

Physical Therapy
Physical therapy address the ability of the student to move parts of the body, to assume and maintain
postures, and organize movements into functional gross motor skills. Physical Therapists’ interventions
are designed to:

1. Enable the student to travel through the school environment

2. Participate in classroom activities

3. Maintain and change positions in the classroom

4. Manage stairs, restrooms, cafeterias or the school bus.

Purpose of Occupational and Physical Therapy in the School Setting

Occupational and Physical Therapy specialize in school-based evaluations, consultation, and therapy
services for students with disabilities for the purpose of improving functional performance and
independence in the educational setting. Educationally based Occupational Therapy (OT) or Physical
Therapy (PT) differs from medically necessary OT or PT. Both Federal and State law dictate that
educational services concentrate on a child’s ability to function in and receive benefit from their
education in the school setting, “to attain a free and appropriate education.” Evaluations and therapies
are designed in consideration of the child’s diagnosis or disability as related to academic issues and
function. The therapists identify areas of deficits then design and implement strategies and reasonable
accommodations as appropriate for the school environment.

School-Based Therapy vs. Clinical Therapy

Therapists in the medical community direct their attention primarily toward the child’s impairments,
whereas the education-based therapists direct their attention toward removing barriers from the
student’s school environment and assisting the educational staff to understand the different
considerations that must be given to children with disabilities.

According to best practice, The American Occupational Therapy Association website offers the

following quote: “It is important to understand that after a child becomes eligible for special education,
the school district is not required to provide any and all Occupational Therapy services. The District is
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responsible only for related services, which IDEA defines as those services necessary for the student to
benefit from his or her special education program.

OT and PT with students in the school must be educationally relevant. Educationally relevant can be
defined as therapy directly related to performance in the educational environment. Therapists work
with students and teachers to help each student acquire the functional abilities needed to access his or
her educational materials and move about the school. Therapists may work with a student to find
alternative methods for participating in school activities or adapt equipment so that he/she can
function better while at school. Assistance may occur in areas such as the classroom, lunchroom, or
restroom. Therapists can help the student participate in activities on the playground, on field trips and
at school sports events, if appropriate.

Referrals for Therapy Services

When considering Occupational and/or Physical Therapy as a related service,

the CCC/ARD Facilitator/Campus Evaluation Specialist should be contacted to schedule a SCORE
meeting. The SCORE team reviews data to determine the need for the Related Services evaluation. A
screening may be warranted to gain additional information prior to the evaluation. If so, the campus
CCC/ARD Facilitator obtains consent for screening. If no screening is warranted, consent for the
Evaluation will be obtained.

The evaluation will either be in the context of the Full Individual Evaluation or a standalone report that
is an addendum to the Full Individual Evaluation. Based on the results of the evaluation, the service
provider will make recommendations about the need for service and make recommendations for
service delivery time, and frequency and duration of services. After taking into consideration the
recommendations made by the therapy service providers, the ARD committee will determine whether
or not the student is eligible for the related service.

Service Delivery

Once the ARD Committee determines the need for service, service delivery options may include
consultation, classroom-based intervention, individual or group activities, community-based activities,
or a combination of these options. |EP goals and objectives addressed by OT and PT will be collaborative
with classroom teachers’ goals and objectives.

A student’s need for OT or PT services may vary over time. A student’s therapy needs differ in intensity
and in focus during the student’s school years. These fluctuations are reflected in the IEP plan and
should be fluid and flexible, based on immediate educational needs at any time during the student’s
educational process. Consideration for services may be especially necessary during periods of
transition between schools or into community activities. Other considerations are when there are
significant changes to the IEP and/or vocational considerations.

Service time recommendations will be recorded in frequency, location and duration of services. The
service delivery model must delineate in the ARD if the service is a direct service (directly to the student)
or indirect (typically this consists of providing consultation or training to the teacher(s) and or staff
members that work with the student).
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OT/PT Screenings
1. General education student: Related services are those services defined in federal regulations
(300.24) that are required to assist a child with a disability to benefit from special education. OT
and PT services are only available to students served in special education.
2. Request for screening for a student currently served in special education:
a. The campus has a SCORE meeting and reviews data indicating the need for a screening.
b. The campus CCC/ARD Facilitator obtains consent for screening and uploads the Consent for
Screening form in Success Ed.
c. The campus CCC/ARD Facilitator notifies the campus OT/PT that consent for screening was
obtained.
d. The service providers should complete the screenings within 30 calendar days. If other
timelines apply, make sure that information is communicated with the service provider.
e. The screening will have one of three outcomes as outlined in the screening procedures
section of the handbook.

Evaluation Process
1. Initial evaluation when a Full Individual Evaluation is being completed
a. A screening may have been completed by the service provider who recommended the
evaluation.
b. The Consent for Evaluation signed by the parent for the Full Individual Evaluation is sufficient
for the OT and/or PT evaluation.
c. OTand PT will incorporate their evaluation data into the integrated Full Individual Evaluation
report.
2. Stand Alone Report (special request/not part of reevaluation)
a. Ascreening should be completed by the service provider who recommended the evaluation.
b. The campus evaluation specialist will complete the SCORE process and obtain consent. The
campus evaluation specialist must upload notice and consent for evaluation obtained from
the parent.
c. The related services report will be completed as an addendum to the Full Individual
Evaluation.
d. Areview ARD must be held upon completion of the evaluation.
3. Three Year Reevaluations
a. The campus evaluation staff should include the OT and PT therapists in the SCORE process.
b. The therapists will make recommendations to the scope of the evaluation.
c. Consent for Re-evaluation signed by the parent for FIE is sufficient for the OT/PT evaluation
portion.
d. The evaluation information will be incorporated into the integrated Full Individual Evaluation
report.

Transfer Students
1. Campus evaluation specialist /CCC/ARD Facilitator will hold transfer ARD.
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Document the OT and/or PT service recommendation time(s) from the prior district in the transfer
ARD paperwork.

If there is no current medical (i.e., dated within a calendar year from the current date), the Campus-
based Evaluation Staff (CBE) or therapist will provide the parent with the Medical Referral for OT
and/or PT at School form. Without a current medical in place, services (i.e., evaluation) can be
provided only until the placement ARD occurs. For services to continue after the placement ARD, a
current medical must be provided by the parent.

If the records from the prior district do not include an OT and/or PT evaluation, campus staff should
contact the district and specifically ask for a copy of the records.

During the 30-school day period, the OT and PT services that were provided in the previous district
will continue. If the OT or PT believe there is a need to re-evaluate prior to the Placement/Annual
ARD, the CBE should be contacted to discuss a SCORE meeting.

ARD Meetings

1.

Campus Evaluation Specialist, CCC, or Middle School Department Chairs, and High School ARD
Facilitators will notify therapists of the date and time as soon as possible.

The therapist(s) will collaborate with the classroom teacher to update the IEP Goals & Objectives
and propose new IEP Goals & Objectives. The therapist will also make recommendations for service
time.

Goals and objectives are to be co-implemented with the teacher. There is not a separate IEP.
Occupational or Physical Therapy staff members are responsible for indicating on the goal/objective
form which specific IEP objectives that he/she will be working on collaboratively with the teacher
on the objective form. OT and/or PT will be designated as implementers on the goals and objective
page as well.

Dismissal from Services

A Re-evaluation must be completed to determine if a student no longer meets the need for
Occupational or Physical Therapy. The therapist will communicate the need for a SCORE meeting to
the campus evaluation staff. If no other area is being evaluated, a standalone report will be completed
as an addendum to the Full Individual Evaluation. If other areas are being evaluated and there will be
a new Full Individual Evaluation, the therapist will add their evaluation information into the integrated
Full Individual Evaluation report. Upon completion of the FIE or addendum to the FIE, an ARD meeting
will be held to review the FIE and discuss recommendations, including dismissal of services.
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RECREATION
34 CFR § 300.34(c) (11)

“Recreation” includes:
e Assessment of leisure function;
e Therapeutic recreation services;
e Recreation programs in schools and community agencies; and
e Leisure education.

REHABILITATION COUNSELING SERVICES
34 CFR § 300.34(c) (12)

“Rehabilitation counseling services” means services provided by qualified personnel in individual or
group sessions that focus specifically on career development, employment preparation, achieving
independence, and integration in the workplace and community of a student with a disability. The term
also includes vocational rehabilitation services provided to a student with a disability by vocational
rehabilitation programs funded under the Rehabilitation Act of 1973, as amended, 29 U.S.C. 701 et seq.

SOCIAL WORK SERVICES IN SCHOOLS
34 CFR § 300.34(c) (14)

Social work services in schools includes—

e Preparing a social or developmental history on a child with a disability;

e Group and individual counseling with the child and family;

e Working in partnership with parents and others on those problems in a child's living situation
(home, school, and community) that affect the child's adjustment in school;

e Mobilizing school and community resources to enable the child to learn as effectively as
possible in his or her educational program; and

e Assisting in developing positive behavioral intervention strategies.

TRANSPORTATION
34 CFR § 300.34(c) (16)

Transportation includes--
1. Travel to and from school and between schools;
2. Travel in and around school buildings; and
3. Specialized equipment (such as special or adapted buses, lifts, and ramps), if required to
provide special transportation for a child with a disability.
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Need for Service

The ARD Committee is responsible for determining whether transportation services are required to
assist a child with a disability to benefit from special education and related services, and how the
transportation services should be implemented, see Questions and Answers on Serving Children with
Disabilities Eligible for Transportation, 53 IDELR 268 (OSERS 2009). The IDEA’s definition is broad and
allows the ARD Committee to make transportation decisions on case-by-case basis. If a child is in need
of special transportation, or there is a concern he or she might need special transportation, the ARD
Committee must take the circumstances into consideration, make a recommendation, and establish
eligibility. Transportation services are required when necessary for the student to benefit from special
education.

Dismissal from Service
If a child no longer needs special transportation, an ARD committee must take the circumstances into
consideration and make a recommendation for dismissal.

Procedures

In order to establish eligibility for special transportation, the ARD Committee must bring forward the
recommendation and the Eligibility: Transportation Form must be completed in Success Ed. The
Campus Compliance Coordinator (CCC), Middle School Department Head, or High School ARD
Facilitator will also complete a Transportation Information form in Success Ed which includes
information such as pick up and drop off address; specialized program; PPCD/ECSE time; attending
school; parent contact information, etc. Electronic signatures in Success Ed should be used for LEA
representatives and parents to sign the Transportation Information form. However, if the form is not
signed electronically, then a copy should be uploaded into Success Ed. Transportation staff have been
trained on how to retrieve the forms from Success Ed in order to appropriately route students on the
bus. However, in order to expedite the routing process, the CCC/ARD Facilitator or Department Head
should email the transportation form to the appropriate transportation supervisor. If a specialized
program is being considered, and the program campus is not one closest to the student’s home, the
CCC/ARD Facilitator or Department Head should notify the transportation supervisor to begin drafting
a route for the student.

Change of Address

If there is a change of address, the Transportation Information form will need to be updated by the
Campus Compliance Coordinator (CCC), ARD Facilitator or Department Head in Success Ed. The parent
should contact the Campus Compliance Coordinator (CCC), Department Head, or ARD Facilitator about
the change. At that time, the registrar will also need to verify the new address is in the current
attendance zone as well as change the information in Skyward. If the student is in a different
attendance zone and is in a specialized program, the Program Manager should be notified to determine
if there is a program closer to the student’s new address and if the student requires a campus location
change.
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At no point should the parent contact the Transportation Department with a change in address. The
Transportation Department will refer the parent to the campus to facilitate transportation as a related
service in the event of a change in address.
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INSTRUCTIONAL SERVICES

ADAPTED PHYSICAL EDUCATION (AdPE) SERVICES
34 CFR §§ 300.39, 300.108; 19 TAC § 89.1131(b)(5)

General IDEA Requirements
The IDEA includes instruction in physical education within the definition of special education (34 CFR §
300.39):
“Special education means specially designed instruction, at no cost to the parents, to meet the
unique needs of a child with a disability, including— ...instruction in physical education.”
“Physical education means the development of:
e Physical and motor fitness;
e Fundamental motor skills and patterns; and
e Skills in aquatics, dance, and individual and group games and sports (including
intramural and lifetime sports); and
e Includes special physical education, adapted physical education, movement education,
and motor development.”

“Specially designed instruction means adapting, as appropriate to the needs of an eligible child
under this part, the content, methodology, or delivery of instruction—
e To address the unique needs of the child that result from the child's disability; and
e To ensure access of the child to the general curriculum, so that the child can meet the
educational standards within the jurisdiction of the public agency that apply to all
children.

Physical Education
34 CFR § 300.108

The State must ensure that public agencies in the State comply with the following:
(a) General. Physical education services, specially designed if necessary, must be made available to
every child with a disability receiving FAPE, unless the public agency enrolls children without
disabilities and does not provide physical education to children without disabilities in the same
grades.
(b) Regular physical education. Each child with a disability must be afforded the opportunity to
participate in the regular physical education program available to nondisabled children unless—

(1) The child is enrolled full time in a separate facility; or

(2) The child needs specially designed physical education, as prescribed in the child's IEP.
(c) Special physical education. If specially designed physical education is prescribed in a child's IEP, the
public agency responsible for the education of that child must provide the services directly or make
arrangements for those services to be provided through other public or private programs.
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(d) Education in separate facilities. The public agency responsible for the education of a child with a
disability who is enrolled in a separate facility must ensure that the child receives appropriate physical
education services in compliance with this section.

Purpose of Adapted Physical Education (AdPE) Services

Adapted PE is an individualized service comprised of developmental activities, games, sports, and
rhythmical movements suited to the interests, capacities and limitations of students with disabilities
who may or may not safely or successfully engage in the activities of a general physical education
program. Instructional, consultative, and/or monitoring services are provided to students in the least
restrictive environment.

Adapted physical education instruction is specified in an individualized education program (IEP) and
shall meet the standards of the TEKS. Its purpose is to provide a physical education program in which
the activities and teaching procedures are adapted to the specific strengths and limitations of students
with disabilities who cannot participate in the general physical education program or who need
adaptations for safe and successful participation.

Referrals for AdPE Services

If a student is not making progress in physical education, the student’s case manager should be
contacted to review the current IEP and ensure appropriate accommodations and other services are
implemented as necessary (AT, BIP, etc.), If the student requires additional support, the CCC/ARD
Facilitator/Campus Evaluation Specialist should be contacted to schedule a SCORE meeting. The SCORE
team reviews data to determine the need for the additional evaluation. A screening may be warranted
to gain additional information prior to the evaluation. If so, the campus CCC/ARD Facilitator obtains
consent for screening. If no screening is warranted, consent for the Evaluation will be obtained.

The evaluation will be in the context of the Full Individual Evaluation. Based on the results of the
evaluation, the service provider will make recommendations about the need for service and make
recommendations for service delivery time, and frequency and duration of services. After taking into
consideration the recommendations made by the service providers, the ARD committee will determine
whether the student is eligible for the service.

Service Delivery

Once the ARD committee determines the need for service, service delivery options may include
consultation, direct service, community-based activities, or a combination of these options. IEP goals
and objectives addressed by AdPE might be standalone, or collaborative with classroom teachers’ goals
and objectives.

Service time recommendations will be recorded in frequency, location and duration of services.

Service time recommendations will be recorded in frequency, location and duration of services. The
service delivery model must delineate in the ARD if the service is a direct service (directly to the
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student) or indirect (typically this consists of providing consultation or training to the teacher(s) and

or staff members that work with the student).

Student not identified with Special Education Services
AdPE is an instructional service and only available to students served in special education.

Referral for a student in the initial evaluation process

1.

The Evaluation Staff Member will notify the AdPE service provider that AdPE services will
be addressed in an initial evaluation. Consent will have already been obtained by the
campus-based evaluation (CBE) staff.

The AdPE service provider will complete will conduct the evaluation as appropriate, and
incorporate their information into the integrated Full and Individual Evaluation report in
the respective sections.

Stand-alone evaluation

1.

There are no stand-alone evaluations for instructional services. If an evaluation is needed,
the campus-based evaluation staff will conduct a SCORE meeting and an FIE will be
completed.

Three Year Reevaluations

1.

The campus evaluation staff should obtain the AdPE service provider’s recommendations
prior to the SCORE meeting. AdPE service providers do not routinely attend SCORE
meetings.

The service provider will make recommendations to the scope of the evaluation.

The evaluation information will be incorporated into the integrated Full Individual
Evaluation report.

Transfer Students

1.
2.
3.

Campus evaluation specialist will hold the transfer ARD.

Document the AdPE instructional time(s) from the prior district in the transfer ARD paperwork.
During the 30-school day period, the AdPE services that were provided in the previous district
will continue. If the AdPE service provider believes there is a need to re-evaluate prior to the
Placement/Annual ARD, the campus evaluation specialist should be contacted to discuss a
SCORE meeting.

ARD Meetings

1. Campus Compliance Coordinator, Diagnostician and/or High School Department Chair/ARD
Facilitator will notify AdPE service provider of the date and time as soon as possible. The AdPE
service provider does not routinely attend ARD meetings. If there is a need for the AdPE service
provider to attend the ARD, please contact the teacher as soon as possible. The service provider
will complete drafted PLAAFPs, update goals and objectives and propose new goals and objectives
prior to the ARD meeting. The service provider will also make recommendations for service time
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(frequency, location, and duration of services) by entering this information on the Schedule of
Services page.

2. Goals and objectives may be co-implemented with the classroom teacher depending on the service
delivery model. Service providers are responsible for indicating on the goal/objective form which
specific IEP objectives that he/she will be working on collaboratively with the service provider. AdPE
will be designated as implementer on the goals and objectives page as well.

Dismissal from Services

A Re-evaluation must be completed to determine if a student no longer meets the need for Adapted
PE. The AdPE provider will communicate the need for a SCORE meeting to the campus evaluation staff.
If no other area is being evaluated, a standalone report will be completed as an addendum to the Full
Individual Evaluation. If other areas are being evaluated and there will be a new Full Individual
Evaluation, the AdPe provider will add their evaluation information into the integrated Full Individual
Evaluation report. Upon completion of the FIE or addendum to the FIE, an ARD meeting will be held to
review the FIE and discuss recommendations, including dismissal of services.

** The exception to this rule is when a student is in High School and has completed required PE credits
for graduation. There is no need to conduct a Re-evaluation to dismiss the AdPE instructional services
as they are no longer required because the General Education PE requirement has been met.

Deaf/Hard of Hearing (DHH) Instruction

Purpose of Instructional Services for DHH StudentsDeaf/Hard of Hearing

Instructional services for aDHH student are provided from a Teacher of the Deaf when the ARD/IEP
team, including the teacher of the deaf, determine that aDHH student has an instructional need from
a deaf and hard of hearing specialist. The purpose of instruction from a teacher of the deaf is to provide
specific strategies to develop or improve receptive and expressive listening and language skills as a
result of the student’s hearing impairment in order for the student to access the core curriculum.

Referrals and Screenings for DHH
Refer to Section 1 of the Special Education Handbook.

Continuum of Services for DHH Students

In addition to the continuum of general education and special education services, DHH students may
need services from the Brazoria-Fort Bend Regional School Program for the Deaf (RDSPD). Services
available through the Brazoria-Fort Bend RDSPD include:

Ages 0-3:
Serviced through ECI agencies—ECI makes the referral to the RDSPD for Al services from the
District’ RDSPD.

Ages 3- Grade 12:
1. RDSPD Consult or Monitor Services:
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Not an instructional service; this is a service provided to the campus staff for information related
to hearing impairment and information for working with hearing impaired students. A teacher
of the deaf must attend all DHH student ARD/IEP meetings.

RDSPD ltinerant Services:

Weekly instructional services provided by a teacher of the deaf. Services are determined based
on data provided by information such as the Full and Individual Evaluation and classroom
assessment and are decided upon by the ARD/IEP Committee, including the teacher of the deaf.
Students receive itinerant services when support is needed from a teacher of the deaf but not
service on a full time basis.

3. RDSPD Self-Contained Program:

e Elementary Services Early Childhood Special Education Services-5'" at Settler’s Way
Elementary in FBISD:
a. Oral PPCD/ECSE-Kindergarten Program

o Meets DHH Eligibility; mild to severe hearing loss; listening device which
provides student access to speech sounds; language and academic delays are
due to hearing loss; needs oral instruction with strategies to increase listening
and language skills; need for instruction from a teacher of the deaf is greater
than the need for instruction from a special education or general education
teacher.

b. Total Communication (TC) Early Childhood Special Education Services-5" Grade

Program:

c. Meets DHH Eligibility; moderate to profound hearing loss; student needs total
communication approach (oral and sign language provided); language and
academic delays are due to hearing loss, need for instruction from a teacher of
the deaf is greater than the need for instruction from a special education or
general education teacher.

e Middle School Services at First Colony Middle School:
Total Communication 6-8%" grade

e High School Services at Dulles High School:
Total Communication services for Grade 9-12

Information for DHHARDS

All ARDS involving DHH students must have a teacher of the deaf present. This also pertains to DHH
students who do NOT receive a direct DHHservice. In order to request a deaf educator to attend the
ARD/IEP Meeting, the request must be made through the RDSPDClerk at 281-634-1497. This request
must be made at least 2 weeks prior to the ARD/IEP meeting to allow for scheduling.
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Request for Consultation: A consultation with the RDSPD teacher of the deaf may be requested
at any time. A consultation may be warranted when aDHH student is not receiving RDSPD
services and has a change in hearing or a change in classroom performance. DHH students will
have a monitoring RDSPD teacher of the deaf that will provide their name and contact
information and resource information to the student’s campus mentor teacher at the start of
each school year. E-mail contact with the RDSPD teacher is recommended in order to document
your request for consultation.
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Schedule of Services: RDSPD or Deaf Education weekly services are considered Instructional.
Service time is based on the unique needs of DHH students.

Deliberations: An example of a note in the deliberations—“Direct instruction from the Regional
Day School Program for the Deaf will be provided...” or “the student will be monitored by the
RDSPD teacher of the deaf who attends all ARD meetings.

Texas School for the Deaf (TSD) Information: Information about TSD is given at the initial
placement ARD and at least once annually to all DHH eligibile students. The information is
provided in Success Ed and can be presented by the monitoring teacher, Campus Compliance
Coordinator, department head, ARD Facilitator, or RDSPD teacher of the deaf who attends the
ARD meeting.

Communication Needs Supplement for Deaf and Hard of Hearing -DHH Supplement: Student
specific information describing detailed information about the DHH student’s communication
skills. This form is completed for all DHH students and is part of Success Ed. Teachers working
with the student, including the RDSPD teacher of the deaf who attends the ARD, can assist in
completing this form.

Referral to the RDSPD: Information completed at annual ARD meetings for students who receive
direct instruction (weekly or daily) from a RDSPD teacher of the deaf. The form is provided in
Success Ed and can be completed by the monitoring teacher, Campus Compliance Coordinator,
department head, ARD Facilitator, or teacher of the deaf who attends the ARD meeting.
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Dismissal from Services
A student may be considered for dismissal from DHH services when one or more of the following
conditions exist:

a.

The student has developed the performance components needed to progress toward
educational goals established in the IEP without the support of a teacher of the deaf and
there is no longer an educational need for the service provider.;

The DHH area of concern being addressed does not interfere with the student’s ability to
function or make progress in his/her educational setting;

Environmental or curricular adaptations have been established to allow for achievement of
educational goals;

The student’s need for remediation and/or compensation in the area(s) being addressed are
being fully met by the student’s educational or other service providers without the need for
continued teacher of the deaf support;

The student’s rate of progress in the educational environment in the DHH area(s) being
addressed continues to be steady and commensurate with the student’s overall level of
progress in other areas despite a decrease in services;

The student’s level of educational functioning in the DHH area(s) being addressed has
reached age level, grade level, and / or level of intellectual potential; and/or

Services are no longer affecting change in the student’s level of function or rate of skill
acquisition

Eligibility Dismissal Process

1.

3036

When a student does not have a documented hearing loss or there is not an educational need
for specialized services due to a hearing loss, the teacher of the deaf may recommend an
evaluation to consider dismissal of the DHH eligibility. ,

The teacher of the deaf will communicate the need for a SCORE meeting to the campus
evaluation staff.

The campus will provide Notice of Evaluation to the parent and obtain consent for the
evaluation.

A new Full Individual Evaluation will be conducted, and the DHH teacher of the deaf will add
his/her evaluation information into the integrated Full Individual Evaluation report.

Campus assessment staff are responsible for obtaining audiological and otological
assessment.

A review ARD must be held to review the evaluation and recommendations for dismissal of
eligibility. All decisions regarding eligibility and services are determined by the ARD
committee based on data and legal requirements for DHH.
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SPEECH-LANGUAGE THERAPY
34 CFR § 300.8 (c) (11)

The 2004 IDEA Regulations define a speech or language impairment as a "communication disorder such
as stuttering, impaired articulation, a language impairment, or a voice impairment that adversely
affects a child's educational performance."

34 CFR § 300.34(c) (15)
“Speech-language pathology services” include—
e |dentification of children with speech or language impairments;
e Diagnosis and appraisal of specific speech or language impairments;
e Referral for medical or other professional attention necessary for the habilitation of speech or
language impairments;
e Provision of speech and language services for the habilitation or prevention of communicative
impairments; and
e Counseling and guidance of parents, children, and teachers regarding speech and language
impairments.

Purpose of Speech- Language therapy in the School Setting
34 CFR § 300.8 (c) (11)

Speech-Language Pathologists/Therapists specialize in the various aspects of speech therapy including
articulation, language, fluency (stuttering), and voice. In the educational setting, the determination of
a speech impairment is based on the presence of a communication disorder that adversely affects the
educational or functional performance of the student. The multidisciplinary team that collects or
reviews evaluation data in connection with the determination of a student's eligibility based on a
speech impairment MUST include a certified speech and language pathologist, a certified speech and
language therapist, or a licensed speech/language pathologist. The team/committee, including the
Speech-Language Pathologist/Therapist, determines if the student meets the eligibility criteria for
speech-language impairment and if the student requires specially designed instruction by a speech-
language pathologist. Speech therapy services can be provided through a variety of service delivery
models.

Examples of Types of Speech-Language Disorders

Articulation Disorder

An articulation disorder is an “atypical production of speech sounds characterized by substitutions,
omissions, additions or distortions that may interfere with intelligibility” (ASHA, 1993). Examples of
an articulation disorder include substitution of /w/ for /r/ in the word “rabbit” or omission of the
final consonant in a word such as “da” for “dad”. The child’s production of speech sounds should be
compared to normal sound development in order to determine if the error is atypical or
developmentally appropriate.
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Fluency Disorder

A fluency disorder is an interruption in the production of fluent speech such as repetitions of sounds,
syllables, words, or phrases, atypical rate of speech, and disruptions in rhythm. Speech production
may be accompanied by secondary characteristics such as physical struggling behaviors or tension.

Voice Disorder
A voice disorder is an abnormal voice production in voice quality, pitch, volume, resonance, and/or
duration that is considered to be inappropriate for the student’s age or gender.

Language Disorder

A language disorder is a disorder in the child’s ability to comprehend and/or express a message.
Language disorders may occur in the 1) content (semantics) of language, 2) form (phonology,
morphology, syntax) of language, and/or 3) the use (pragmatics) of language. Language disorders
may be developmental or acquired, and range in severity from mild to severe. Children with
language disorders are at high risk for learning disabilities and school failure.

e Semantics is an aspect of the language system that refers to word meaning in and across
phrases and sentences (i.e. vocabulary use in context).

e Phonology is an aspect of the language system that deals with sounds, sound
combinations, and the rules that govern sound combinations. An example of phonology
would include identifying words that sound alike or rhyme. (i.e., Which word rhymes
with mat: star or hat?).

e Morphology is an aspect of the language system that governs word structure and the
smallest unit of meaning in the language system (i.e., prefixes, suffixes, tense markers).
Examples of morphology would include adding /s/ to the end of a word to make it plural
or adding the prefix “un” before a word to signify negation (open->unopen).

e Syntax is an aspect of the language system that governs the order and combinations of
words to form sentences. Examples of syntax would range from the basic noun-verb
combination (Mommy eat) to dependent clauses (Before he played the game, he finished
his homework.).

e Pragmatics is an aspect of the language system that combines the content and form of
language for use in functional, socially appropriate communication. Pragmatic language
skills may include asking for information, responding to others, apologizing or accepting
an apology, and seeking clarification. Nonverbal aspects of pragmatics or social language
include skills such as reading body language, using appropriate body distance from the
communication partner, and use or interpreting vocal intonation.

After a disorder is identified, the Speech-Language Pathologist/Therapist, along with the

multidisciplinary evaluation team, considers the educational or functional implications of the
communication disorder.
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Continuum of Speech Therapy Services

A continuum of speech therapy services is available through Fort Bend ISD. The services range from
general education intervention supports to speech therapy pull-out services. Service recommendations
are individually designed based on the student’s communication needs.

Direct speech services are services provided directly to the student in a variety of settings. Indirect
speech services include a variety of speech services that support the student in his/her curriculum.

Direct, indirect, or a combination of service delivery models are designed on a student by student basis
within the context of the ARD/IEP process.

Dismissal from Speech Therapy
A student may be considered for dismissal from speech therapy, based on a re-evaluation, when one
or more of the following conditions exist:
1. Student has achieved mastery of goals and objectives in speech-language therapy and there
are no further goals warranted.
2. Based on evaluation (formal or informal) and therapy data, the student no longer meets the
FBISD Eligibility Guidelines for speech-language impairment.
3. Intervention may no longer result in measurable benefits, despite documented use of a
variety of approaches and/or strategies.
4. Student has received speech services for a minimum of one year and no measurable progress
has been made toward IEP goals.
5. Student’s needs are being addressed in the least restrictive environment (LRE) or through
other services such as inclusion, content mastery, resource, bilingual, or ESL instruction.
6. *The student's communication abilities are comparable to those of the same chronological
age, gender, ethnicity, intellectual level, or cultural and linguistic background.
7. Parent request-after an ARD Committee meeting is held and agreement is reached to
discontinue services at this time. If parent requests reinstatement of services, eligibility must
be re-established according to The Speech and Language Eligibility Guidelines.

*When using these as basis for dismissal, the campus SLP must collaborate with the Lead Speech
Pathologist prior to the ARD.

Sources: ASHA, Admission/Discharge Criteria in Speech-Language Pathology: Ad Hoc Committee on
Admission/Discharge Criteria in Speech-Language Pathology. 2004.

TSHA Sl Eligibility Guidelines (Texas Speech, Language, and Hearing Association)
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VISUALLY IMPAIRED (VI) INSTRUCTION

19 TAC § 89.1050(b), TEC 30.002 (5), 34 CFR, §§300.24, 300.320-300.324

Purpose of Instructional Services for students with Visually Impairments (Vi)

Maximizing lifelong success is the goal of education. Students with visual impairments have unique
learning needs that must be addressed if they are going to access the regular core curriculum and
become independent, productive citizens to the greatest extent possible. It is important the most
appropriate decisions about development and implementation of programs and services for students
with visual impairments are made. (Educating Students with Visual Impairments in Texas: Guidelines
and Standards, 2015)

“Since students with visual impairments have unique learning needs, instructional teams should
consider creative strategies to meet those needs. IDEA requires consideration of present levels of
performance in both academic and functional areas. Texas law specifically notes that there will need to
be flexibility on the part of school districts to meet the special needs of children with visual impairments
(TEC 30.002 (5)). General and special education teachers are primarily responsible for instruction in the
academic content, with the support of VI professionals to accommodate or modify instructional design
and materials to address the impact of visual impairment.” (Educating Students with Visual
Impairments in Texas: Guidelines and Standards, 2015)

For a student from birth through two years of age with visual and/or ahearing loss, an individualized
family services plan (IFSP) meeting must be held in place of an ARD committee meeting in accordance
with 34 CFR, §§300.320-300.324, and the memorandum of understanding between the Texas Education
Agency and the Department of Assistive and Rehabilitative Services.

Referrals for VI or O&M Services

When considering Instructional Services for students with visual impairments, the service provider will
collaborate with other evaluation specialists in the initial SCORE meeting. Based on the results of the
evaluation, the service provider will make recommendations about the need for service and make
recommendations for service delivery time, and frequency and duration of services. After considering
the recommendations made by the service providers, the ARD committee will determine whether or
not the student is eligible for the service.

The 83™ Legislature made changes to the TEC section requiring an orientation and mobility evaluation
performed by a certified orientation and mobility specialist as part of special education eligibility
considerations for children with a suspected visual impairment. The new law requires that a Certified
Orientation and Mobility Specialist (COMS) be part of the multidisciplinary team that performs re-
evaluations for purposes of continuing eligibly for special education for students with vision
impairment.
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Service Delivery

Once the ARD committee determines the need for service, service delivery options may include
indirect/consultation, direct service, community-based activities, or a combination of these options.
IEP goals and objectives addressed by VI and O&M service providers may be collaborative with
classroom teachers’ goals and objectives.

A student’s need for Vision or O&M services may vary over time. A student’s needs may differ in
intensity and focus during the student’s school years. These fluctuations are reflected in the IEP plan
and should be fluid and flexible, based on immediate educational needs at any time during the student’s
educational process. Consideration for services may be especially necessary during periods of
transition between schools or into community activities. Other considerations are when there are
significant changes to the IEP and/or vocational considerations.

Instruction should reflect the assessed needs of each student in all areas of academic and disability-
specific core curriculum. These areas of emphasis have also been called the Expanded Core Curriculum.
Assessments in all areas that determine each child's strengths and weaknesses can be used to assist
the ARD committee build a program that truly addresses life-long competencies. The expanded core
curriculum for students with visual impairments includes:

e compensatory or functional academic skills, including communication modes
e orientation and mobility

e social interaction skills

e independent living skills

e recreation and leisure skills

e career education

e use of assistive technology

e visual efficiency skills

e self determination

Not all areas will have equal urgency each year, but to make informed decisions on where to focus, it is
essential to measure progress and functioning across all areas. The ARD committee should prioritize
needs in order to develop an appropriate and comprehensive educational program for students with
visual impairments.

Ordering Textbooks for the Visually Impaired (Large Print and Braille)
Requests for Large Print and Braille textbooks are provided to the Braillist by the TVI. The Braillist orders
all Large Print and Braille textbooks.

Students not identified as receiving special education services
Related services are those services defined in federal regulations (300.24) that are required to
assist a child with a disability to benefit from special education. VI and O&M services are only
available to students served in special education.
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Referral for a Student in the Initial Evaluation Process (VI and O&M)

1.

The Program Manager, Evaluation and Related Services, will notify the Program Manager of
Itinerant Services that Vision and O&M services will be addressed in an initial evaluation. Consent
will have already been obtained by the campus evaluation staff member.

The campus evaluation staff member staff uploads the Notice of Release/Consent to Request
Confidential Information form so that staff can contact the physicians.

The service providers will review the file and determine if a screening or a complete evaluation is
warranted based on the referral. If the service providers begin with a screening and determine that
no additional testing is necessary, the service providers will write up their screening results within
the FIE and indicate in the conclusion of the FIE that Vision and O&M services are not recommended
at this time. The service providers would write any appropriate recommendations from the
screening in the respective sections of the FIE.

If the service providers determine that a complete evaluation is warranted, the service providers
will conduct the evaluation and incorporate their evaluation into the integrated Full and Individual
Evaluation report in the respective sections.

Standalone Evaluation

1.
2.

3.
4.

An evaluation should be completed by the recommending service provider.

The campus evaluation staff member must provide notice to the parent, obtain consent, and upload
it for evaluation.

The report will be a standalone report completed as an addendum to the Full Individual Evaluation.
A review ARD must be held upon completion of the evaluation.

Three Year Reevaluations

1.
2.
3.

The campus evaluation staff should include the service provider in the SCORE process.
The service provider will make recommendations to the scope of the evaluation.
The evaluation information will be incorporated into the integrated Full Individual Evaluation report.

Transfer Students

1.
2.

Campus will hold transfer ARD.
Document the Vision and O&M if applicable of recommended service time(s) from the prior district
in the transfer ARD paperwork.
If the records from the prior district do not include a VI or O&M evaluation, campus staff should
contact the district and specifically ask for a copy of the records.
If the records from the prior district include a VI and O&M evaluation, the service provider will
review the evaluation and determine whether or not a reevaluation will be required.
The following paperwork needs to be submitted to the Program Manager, Itinerant Instructional
Services, ASAP following a transfer ARD:

a. Vlor O&M IEP from prior district

b. Copy of FVE, LMA and O&M evaluation, if available

c. Most current eye report

d. Any other relevant data
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e. A copy of the schedule of services and deliberations from the transfer ARD stating the
amount of Vision and O&M service time
f. Proposed date for annual ARD

ARD Meetings

1.

The Campus Compliance Coordinator (CCC), ARD Facilitator, Department Head, and/or Campus
Based Evaluation Team member will notify service provider of the date and time as soon as possible.
The service provider will complete an annual summary, update goals and objectives, and propose
new goals and objectives, and collaborate with other service providers/teachers to draft goals and
objectives. The service provider will also make recommendations for frequency, location, and
duration of services by entering this information on the Schedule of Services page.

Collaborative goals and objectives, if appropriate based on individual needs, can be co-implemented
with the classroom teacher. Collaborative goals and objectives must be developed by TVI or COMS
in collaboration with another service provider/teacher. Service providers are responsible for
indicating on the goal/objective form which specific IEP objectives that he/she will be working on
collaboratively with the teacher. VI and O&M will be designated as implementers on the goals and
objectives page as well.

Once the ARD has been held, return the Service Recommendation form to the TVI. This paperwork
may be sent through inter-office mail addressed to VI Department at Progressive High School.

Dismissal from Services
A student may be considered for dismissal from VI or O&M when one or more of the following
conditions exist:

h. The student has developed the performance components needed to progress toward
educational goals established in the IEP;

i. The area of concern being addressed does not interfere with the student’s ability to function
or make progress in his/her educational setting;

j.  Environmental or curricular adaptations have been established to allow for achievement of
educational goals;

k. The student’s need for remediation and/or compensation in the area(s) being addressed are
being fully met by the student’s educational or other service providers without the need for
continued support;

|. The student’s rate of progress in the educational environment in the area(s) being addressed
continues to be steady and commensurate with the student’s overall level of progress in
other areas despite a decrease in services;

m. The student’s level of educational functioning in the area(s) being addressed has reached age
level, grade level, and / or level of intellectual potential; and/or

n. Services are no longer affecting change in the student’s level of function or rate of skill
acquisition

Dismissal Process

7. When a student meets one of the dismissal criteria, the service provider may recommend an
evaluation to consider dismissal from services.
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8. The service provider will communicate the need for a SCORE meeting to the campus
evaluation staff.

9. The campus will provide Notice of Evaluation to the parent and obtain consent for the
evaluation.

10. A new Full Individual Evaluation will be conducted, and the service provider will add his/her
evaluation information into the integrated Full Individual Evaluation report.

11.A review ARD must be held to review the evaluation and recommendations for services. The
following scenarios may occur. All decisions regarding eligibility and services are determined
by the ARD committee.

a. Dismissal from therapy services if the student no longer demonstrates an educational
need for service.

b. Changes to service delivery model, either from direct services to consultation,
consultation to direct services, or a new combination of the two.

c. Updated focus of services and any new goals for the IEP.
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Department of Special Education
Fort Bend Independent School District

INSPIRE*EQUIP-IMAGINE

IN-HOME TRAINER NOTE

Student’s Full Name: Date:

Service Scheduled to be Provided: Scheduled Duration:

Session of Remain:

Our in-home training time was scheduled for at

| arrived at and waited until

Please call to confirm your next in-home training session. As this

was a scheduled appointment, this time will not be made up.

Thank you,

In-Home Trainer Signature

In-Home Printed Name



A
) <4
Department of Special Education
Fort Bend Independent School District

INSPIRE*EQUIP-IMAGINE
In-Home/Community Based/Parent Training Session Summary

Student’s Full Name: Date:
Type of Service Provided: Location of Service:
Duration of Session: Session Attended by:
Session of Remain:
Current minutes/sessions Total remaining minutes/sessions (minutes or sessions) total-current=Remain

Objective(s) addressed:

Lesson Procedure/Activities:

Outcome of Session:

Recommendations:

Parent/Guardian Trainer

Interpreter (if needed)



Section 4

INSPIRE*EQUIP IMAGINE

FBISD

INSPIRE*EQUIP*IMAGINE

The Fort Bend Independent School District, an Equal Opportunity Educational Provider and Employer, does not discriminate on the basis of race, color, religion,
gender, sex, national origin, disability and/or age, military status, genetic information, or any other basis prohibited by law in educational programs or activities
that it operates or in employment decisions. Additionally, the District does not discriminate against an employee or applicant who acts to oppose such
discrimination or participates in the investigation of a com plaint related to a discriminatory employment practice. Employment decisions will be made on the
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RULE OF CONSTRUCTION

19 TAC §§ 89.1050(a), 89.1040(b); 34 CFR §§ 300.306(a)(1), 300.320-300.321; 20 USC § 1414; TEC §§
29.005, 29.0051

The District must establish an Admission, Review, and Dismissal Committee (ARDC) for each child with
a disability and for each child whom an evaluation is conducted.

The term “individualized education program” (IEP) means a written statement for each child with a
disability that is developed, reviewed, and revised in accordance with the Admission, Review, and
Dismissal (ARD) framework.

The ARDC is the:
1. Group that determines whether the child is a child with a disability and the educational needs of
the child;
2. Team defined in federal law that develops the IEP; and
3. Group that determines the educational placement of the child.

Additional information need not be included in the child’s IEP beyond what is explicitly required in the
ARD framework and in the Texas Education Agency’s (TEA’s) model IEP form.

The ARDC need not include information under one component of the child’s IEP that is already
contained under another component.

The ARDC may use the TEA’s model IEP form to comply with the ARD framework:
http://tea.texas.gov/Curriculum and Instructional Programs/Special Education/Programs and Serv
ices/IEP Model Form/

“Prior to IEP meetings, staff may engage in activities, such as researching placement and services
options, preparing draft IEP documents, writing reports, creating charts, and comparing student
makeup of various program settings, in preparation for IEP team meetings. Actual IEP and placement
decisions, however, are not made until parental concerns and input are considered in the actual IEP
meeting. Although staff may have formed opinions about various IEP and placement options, no final
decision is made before full consideration of data and parental input at the IEP team meeting. The
District has no policies, formal or informal, conclusively against any particular service, program, or
placement option.”
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REQUIRED ARD
19 TAC § 89.1011; TEC § 29.005; 34 CFR § 300.112

Fort Bend ISD may not legally provide special education and related services to a child with a disability,
regardless of the nature of the disability or the level of need, at any time before the child has been
evaluated and determined by an Admission, Review, and Dismissal (ARD) Committee to be eligible for
such services. Prior to the evaluation and ARD Committee determination, it would only be legally
appropriate to provide the child with regular education support services available to all students which
could include academic and/or behavioral support services. A temporary placement made in the
absence of an ARD Committee decision and without evaluation data runs the risk of violating LRE
provisions and gives the mistaken impression that such decisions are made on the basis of the specific
disability instead of the individualized educational plan (IEP).

FREE APPROPRIATE PUBLIC EDUCATION (FAPE)

The Individuals with Disabilities Act (IDEA) guarantees every eligible student a “free appropriate
public education”. The law states that all public schools must:

e find and identify students who have a disability (Child Find);

e involve parents in decision-making;

e evaluate (test) students in a non-discriminatory way;

e develop an Individualized Education Plan (IEP) for each student that will help him/her be

involved in and progress in the general curriculum;

e decide what special instruction and related services the school district will provide, and
provide services in the least restrictive environment (a placement that allows a student with disabilities
to be educated to the maximum extent appropriate with students who do not have disabilities).

TIMELINE
19 TAC § 89.1050

An ARD committee meeting shall be held within 30 calendar days from the date of the completion of
the initial Full Individual Evaluation. If the district receives written consent for the Full Individual
Evaluation at least 35 but less than 45 school days before the last instructional day of the school year,
the evaluation must be completed and the written report provided to the parent or legal guardian not
later than June 30 of that year. The student’s ARD shall meet not later than the 15 school day of the
following school year to review the evaluation.

PRIOR WRITTEN NOTICES (PWN)
34 CFR §§ 300.503, 300.505; 19 TAC § 89.1050; OSEP Letter to Leiberman; TEC § 29.005
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Section 300.503 of IDEA requires that a Prior Written Notice of Change be sent home to the parent in
a reasonable time (within 5 days of locked ARD) before the school:

1.

2
3.
4

Proposes or refuses to initiate or change the identification of the child;

. Proposes or refuses to initiate or change the evaluation of the child;

Proposes or refuses to initiate or change the educational placement of the child;

. Proposes or refuses to initiate or change the provision of a free appropriate public education

(FAPE) to the child; or
Ceases the provision of special education and related services due to the parent’s revocation of
consent for services.

The school must provide prior written notice regardless of whether the parent agreed to the change or
requested the change.

Type

Used When... Location in Special Education
Handbook

PWN

of ARD Meeting An ARD Meeting is scheduled for a | This area
student.

PWN

of Change A change is made to a student’s | This area
IEP.

PWN

of Evaluation An evaluation is proposed for a | Section 1 in Special Education
student. Handbook

PWN of Refusal A reconvened ARD Meeting does | This area

not reach mutual agreement or
when the District refuses a specific
request by the parent outside of
an ARD meeting.

Revocation of Consent A parent or adult student revokes | This area

their consent for the provision of
Special Education services.

Required Contents

The Prior Written Notice must contain:

1.
2.
3.

4.

4005

A description of the action proposed or refused by the agency;

An explanation of why the agency proposes or refuses to take the action;

A description of each evaluation procedure, assessment, record, or report the agency used as a
basis for the proposed or refused action;

A statement that the parents of a child with a disability have protection under the procedural
safeguards of this part, and if this notice is not an initial referral for evaluation, the means by
which a copy of a description of the procedural safeguards can be obtained;

Sources for parents to contact to obtain assistance in understanding the provisions of IDEA Part
B;
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6. A description of other options that the ARDC considered and the reasons why those options
were rejected; and
7. A description of other factors that are relevant to the agency's proposal or refusal.

Timeline and Manner

The school must provide the parent with Prior Written Notice at least 5 school days before the school
proposes or refuses the action, unless the parent agrees to a shorter timeframe.

If a parent submits a written request to the District’s director of special education services or to an
administrative employee for an initial evaluation, the District must, not later than the 15 school day
after the date of the receipt, provide the parent with:
1. Prior Written Notice of its proposal to conduct an evaluation, a copy of the Notice of Procedural
Safeguards, and an opportunity to give written consent for initial evaluation; or
2. Prior Written Notice of its refusal to conduct an evaluation and a copy of the Notice of Procedural
Safeguards.

If the Prior Written Notice is in response to a parent’s revocation of consent for services, the school
must provide Prior Written Notice before ceasing the provision of special education and related services
to the child.

The school must provide Prior Written Notice in language understandable to the general public and in
the native language of the parent or other mode of communication used by the parent, unless it is
clearly not feasible to do so.

A parent may elect to receive Prior Written Notices by an electronic mail communication, if the District
makes that option available.

Prior Written Notice of ARD

A Prior Written Notice of the ARD meeting must be received by the parent at least 5 school days prior
to the date of the ARD. If the Prior Written Notice of the ARD Meeting is received by the parent less
than or equal to 5 school days prior to the ARD, the parent must sign that they waive their right to the
5-day notice, and the signed notice must be attached to the ARD packed and filed in the State Audit
Folder. The notice must also clearly identify the purpose of the ARD (Annual or Review).

ARD Meeting at Parent’s Request
19 TAC 89.1050(e)

Upon receipt of a written request for an ARD Meeting from a parent, the school district must

collaborate with the parent on a mutually agreeable date and time. In accordance with Board Policy
EHBAB Legal, if the school district refuses to convene the ARD Meeting, within five days of the request,
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the parent must be provided with a Prior Written Notice of Refusal explaining why the district refuses
to convene the meeting.

If a campus believes an ARD meeting is not warranted, the CCC/ARD Facilitator, in conjunction with the
campus principal must contact the Director of Special Education regarding the refusal prior to initiating
the Prior Written Notice of Refusal.

Non-Consensus ARD Procedure

1. When mutual agreement about all required elements of the IEP is not achieved, the party
(parent or adult student) who disagrees shall be offered a single opportunity to have the
committee recess for a period of time not to exceed ten school days.

2. Thedeliberations should thoroughly outline the school district’s recommendations as well as the
parent’s points of disagreement. The ARD is considered to end in Non-Consensus and should be
completed and locked.

3. Prior to the end of the Non-Consensus ARD, schedule the date and time of the next ARD, often
referred to as the 10-day ARD or the Reconvened ARD. This date must be held within 10 school
days of the ARD Meeting (unless both the parent and the LEA agree to extend beyond the 10-
day timeline). Once the date is agreed upon, Prior Written Notice must be given.

4. Contact the Program Manager for the student’s program regarding the ARD that ended in
disagreement to schedule a staffing at least 2-3 days prior to the Reconvened or 10 Day ARD.

5. During the recess, the parents and the school-based committee members shall consider
alternatives, gather data, prepare further documentation, and/or obtain additional resource
persons which may assist in enabling the committee to reach mutual agreement.

6. If the Reconvened/10 Day ARD committee does not reach mutual agreement, give the parent a
current copy of their procedural safeguards (utilize the July 2018 updated version) and explain
the Resolving Disagreement process found on page 10. Let the parent know that the district will
implement the IEP which it has determined to be appropriate in five school days from receipt of
the Prior Written Notice: Notice of Decision/Refusal. Also, inform the parent that a Notice of
Refusal will be sent to the parent.

Prior Written Notice of Refusal
19 TAC § 89.1050; TEC § 29.005

If the reconvened ARD meeting ends in Non-Consensus, contact the Director of Special Education
immediately following the ARD meeting so that plans can be made to send the parent the required
Notice of Refusal. The Director must review the Prior Written Notice before the final copy is provided
to the parent.
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Prior Written Notice: Notice of Decision

The PWN of Decision is located in Success Ed and must be completed at the end of each ARD to
summarize the changes from the previous ARD. This notice is to be sent to parents within 5 days of
locking the ARD in Success Ed.

Parent’s Revocation of Consent

34 CFR § 300.300(b)

Revocation of consent by a parent for the continued provision of special education and related services

must be in writing. If, at any time after the initial provision of special education and related services,

the parent of a child revokes consent for the continued provision of special education and related
services, the LEA:

e May not continue to provide special education and related services to the child;

e Must provide Prior Written Notice before ceasing the provision of special education and related
services;

e May not use the procedural safeguards (including the mediation procedures or the due process
procedures) in order to obtain agreement or a ruling that the services may be provided to the
child;

e Will not be in violation of the requirement to make a FAPE available to the child because of the
failure to provide the child with further special education and related services; and

e |s not required to convene an ARD Committee Meeting or develop an IEP for further provision of
special education and related services for the child, as defined in Rule of Construction.

Procedure

When a parent notifies the LEA of their desire to revoke consent for special education services, the
following procedure should be followed:
1. Notify the Assistant Director of Special Education over the program in which the student
is served;
2. CCC/AF will draft the Notice of Revocation in Success Ed.
3. The Assistant Director will contact the parent and schedule a meeting to discuss the
revocation and if needed, complete all appropriate Notice of Revocation paperwork.

Frequently Asked Questions

1. Question 1: When is a school district required to provide a parent or an adult student with prior
written notice?

A school district must provide a parent or an adult student with prior written notice when it
proposes or refuses to initiate or change the student’s identification, evaluation, placement, or
how the student is provided a Free Appropriate Public Education (FAPE). A school district is also
required to provide prior written notice to a parent or an adult student before it ceases to
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4009

provide special education and related services in response to the parent’s or adult student’s
revocation of consent for the continued provision of services. In addition, a school district must
provide prior written notice before implementing an individualized education program (IEP) with
which the parent or adult student disagrees.

Some examples of when a school district must provide prior written notice are when it proposes
or refuses to:
1. Conduct an initial evaluation of the student;
2. Change the student’s placement from a special education classroom to a general
education classroom; or
3. Change the types or amounts of related services the student receives.

Is there a timeline for when a school district must provide a parent or an adult student with prior
written notice?

Yes. A school district must provide prior written notice at least five school days before it
implements the proposal or refusal described in the notice, unless the parent or adult student
agrees otherwise. This means that a student’s new or revised IEP cannot be implemented until
at least five school days after the school district provides the prior written notice.

Can a parent or an adult student waive the five-day notice requirement so that a change to the
student’s IEP can be implemented sooner?

Yes. The parent or adult student may waive the five-day notice requirement. TEA recommends
that school districts implement policies and procedures that address how a waiver of the five-
day notice requirement should be documented.

Must a school district provide a parent or an adult student with prior written notice every instance
where a student’s IEP is changed?

Probably yes. Whenever a student’s IEP is changed regarding the student’s identification,
evaluation, or educational placement, the school district must provide prior written notice. In
addition, a school district is required to provide prior written notice when a change relates to
the provision of FAPE to the student. FAPE means, among other things, special education, and
related services that are provided in conformity with a student’s IEP. Therefore, a proposal to
change a student’s IEP, which typically involves a change to the type, amount, or location of the
services provided to the student, would trigger the requirement to provide prior written notice.

Must a school district provide prior written notice to a parent or an adult student even if the
parent or adult student has agreed to the proposed change?
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Yes. A school district must provide prior written notice regardless of whether the parent agrees
or disagrees with the change.

Must a school district provide prior written notice to a parent or an adult student even if the
proposed change was initiated by the parent or adult student?

Yes. A school district must provide prior written notice regardless of who initiated the change.

Must a school district provide prior written notice to a parent or an adult student when a
student’s IEP is amended outside of an Admission, Review, and Dismissal (ARD) committee
meeting?

Yes. If a school district and a parent or an adult student agrees to amend the student’s IEP
without convening an ARD committee meeting, the school district must provide the parent or
adult student with prior written notice of the amendment.

Must a school district provide prior written notice to a parent or an adult student when the
student graduates from high school?

Yes. Provisions at 34 CFR §300.102 read in part, “Graduation from high school with a regular
high school diploma constitutes a change in placement, requiring written prior notice in
accordance with §300.503.”

Is there a specific form that school districts must use for prior written notices?
No. The federal regulations do not require that a standard form be used, but do specify the

content that must be included in a prior written notice. The District utilizes the Prior Written
Notice found in Success Ed.

10. What information must the prior written notice contain?

4010

The prior written notice must include the following:

1. A description of the action proposed or refused by the school district;

2. An explanation of why the school district proposes or refuses to take the action;

3. Adescription of each evaluation procedure, assessment, record, or report that the school
district used as a basis for the proposed or refused action;

4. A statement that the parent of a student with a disability (or an adult student) has
protection under the procedural safeguards of Part B of the Individuals with Disabilities
Act (IDEA), and if this notice is not an initial referral for evaluation, the means by which a
copy of a description of the procedural safeguards can be obtained;

5. Sources to contact to obtain assistance in understanding the provisions of Part B of IDEA;
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11.

12.

13.

14.
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6. A description of other options that the ARD committee considered and the reasons why
those options were rejected; and
7. A description of other factors that is relevant to the school district’s proposal or refusal.

Can the record from the ARD committee meeting itself constitute the prior written notice, rather
than requiring a separate document?

Yes. The record from the ARD committee meeting, which includes, among other things, the
proposed IEP, can be used for the prior written notice as long as the documents the parent or
adult student receives contain all of the content that must be included in a prior written notice.
(See Response to Question 9.)

Does the five-day notice requirement apply to notices of ARD committee meetings?

Yes. A school district must provide a parent or an adult student with a notice of the student’s
ARD committee meeting at least five school days before the meeting, unless the parent or adult
student agrees otherwise.

When must a school district provide prior written notice that it will implement an IEP with which
the parent or adult student disagrees?

When a school district and a parent or an adult student cannot reach agreement about all of the
required elements of an IEP, the school district must offer the parent or adult student one
opportunity to have the ARD committee recess for a period not to exceed 10 school days. If the
parent or adult student refuses the offer to recess the meeting or if the ARD committee still
cannot reach agreement after reconvening, the school district must provide the parent or adult
student with prior written notice that it will implement the IEP that it has determined to be
appropriate.

What if a parent’s native language is not English?

A prior written notice must be provided in the parent’s native language or other mode of
communication, unless it is clearly not feasible to do so. If the native language or other mode of
communication is not a written language, the school district must take steps to ensure that: (a)
the notice is translated orally or by other means to the parent in his or her native language or
other mode of communication; (b) the parent understands the content of the notice; and (c)
there is written evidence that the school district met these requirements.
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WRITTEN REPORT OF THE ARD MEETING

19 TAC § 89.1050

Committee Deliberations are the way the school district tells the story of the ARD meeting. The
required pieces of the meeting are documented in the ARD paperwork via Success Ed, and the
Committee Deliberations assist with an understanding of the process and document how the ARD
committee made the decisions and also include information that may not be addressed on the ARD
paperwork. The documentation should be factual. If the parent has concerns, those concerns, along
with the campus’ response should be addressed and noted in the deliberations. If the parent disagrees
with the Committee Deliberations, it should be noted in the Committee Deliberations. If the parent
makes a formal request to amend the record of the meeting (deliberations), the district must follow
the local policy for parent request to amend records, found in FL Local (See Section 8, Records
Requests).

The parent can provide additional information (e.g. notes, writings, etc.). However, the ARD Committee
should document where the official Committee Deliberations end and the parent’s additions begin.
Additional parent documents should be uploaded with the signed ARD paperwork in Success Ed.

An ARD Agenda should be utilized for all Annual ARD meetings. The agenda will assist the ARD
committee with the sequence of the meeting. The following information provides additional guidance
regarding the ARD Agenda:

Introduction and Purpose

e Explain purpose of the ARD, verify 5-day notice was received and/or parent waived

e Introduce participants and their roles-use first and last names (clarify spelling if necessary)

e Review agenda and outcomes

e Review decision-making process, ground rules, -define consensus for the committee and clarify it is
not a voting process with majority rules

e Ask parent if there is anything they would like to add (i.e. questions about process, other
information)

Review Evaluation and Establish Eligibility for Special Education and Related Services

e Review any new evaluation data (includes information from school district and from parent such as
private testing, etc.)

e |s are-evaluation needed?

e |[s student eligible to continue services?

e Determine eligibility-it is important to confirm the correct eligibility is on PAGE 2 of paperwork and
that it matches the last FIE accepted by the ARDC

Present Levels of Academic Achievement and Functional Performance
34 CFR § 300.320(a)(1)
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The ARDC must provide a statement of the child’s Present Levels of Academic Achievement and
Functional Performance (PLAAFP). The PLAAFP is a statement of a student’s present level of academic
(social, behavioral, communication, health, and transition) achievement and functional performance.
A PLAAFP describes how the student’s disability affects his/her involvement and progress in the general
education curriculum (or how the disability affects a preschool child’s participation in appropriate
activities). A PLAAFP states the following information about the student:

1. Impact of Disability Statement — clear statement of how the disability affects involvement
and progress in the same curriculum as non-disabled students with a clear consistency
between the FIE and the PLAAFP

2. Progress Statement — evidence of change in performance over last year, along with a review
or summary of the previous year’s IEP.

3. Accommodations and Modifications — student performance with accommodations and/or
modifications is reported as well as performance without.

4. Variety of information from a variety of sources — includes parent and student information
to give a complete and accurate picture

5. Measurable and observable baseline data — used to track progress, along with consistent
tools to measure progress

e Discuss Transition Planning
e Review achievement on previous years’ short-term goals and objectives (academic and behavior)-a
copy of the updated goals and objectives must be presented at the ARD meeting and attached to
the ARD paperwork.
e Discuss specific needs in the area of:
o Language (second language learners as their needs relate to their IEP)
o Communication
o Physical
o Behavioral (includes behavioral data, attendance, discussion of need for supplements — FBA,
BIP)
o Academic/Developmental —discuss areas in which student’s disability significantly interferes
e Review current grades and current credits (if applicable)
e Review District and/or State Assessment and Ren360 results
e Prevocational/Vocational (include CTE information here)
e Review the need for assistive technology devices and services
e Discuss the recommendation for ESYS due to regression/recoupment/maintenance of critical skills
Make sure the parent has provided input in enhancing the education of their student at some point
during this discussion (documented in deliberations)

Establish Goals and Objectives
34 CFR § 320.(a)(2)
What is it that we want the child to know, understand, and be able to do a year from now?

e Present proposed goals and objectives
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Discuss supplementary aids and services

Accommodations

Supplementary Aids and Services

Discuss Accelerated Instruction needs, if applicable (Intensive Remediation under the SSI
requirements)

Determine State Assessment and need for accommodations

Determination of types of District-Wide Assessments and need for accommodations

Complete LPAC Supplement (if applicable) and discuss justifications

Determine Appropriate Services & Placement
In what placement in the least restrictive environment can the goals and objectives be implemented
appropriately? During this process all consensus members of the ARD should give input.

Discuss services to be provided (don’t forget to follow up on the ESYS needs if appropriate)
Consider the least restrictive environment

Discuss justification for removal from general education environment (Stetson Form 2, ICS logs, etc)
Finalize schedule of services and determine placement

Closing ARD

Provide assurances

Read Committee Deliberations

Confirm agreements, including signatures
Develop action plan for follow up if necessary
Distribute paperwork

Thank all parties for attending
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PARENT RIGHTS/PARTICIPATION

Parent Participation
19 TAC § 89.1050(d); TEC §§ 26.0081, 29.005; 34 CFR §§ 300.322, 300.501; 20 USC § 1414(d)(1)(B)(i)

The District must take steps to ensure that one or both parents of a child with a disability are present
at each ARD meeting or are afforded the opportunity to participate, including:
1. Notifying parents of the meeting early enough to ensure that they will have an opportunity
to attend; and
2. Scheduling the meeting at a mutually agreed on time and place.
e A meeting does not include:

o Informal or unscheduled conversations involving the LEA personnel and
conversations on issues such as teaching methodology, lesson plans, or
coordination of service provision; or

o Preparatory provisions

When obtaining informed consent and reviewing procedural safeguards, it is imperative that the
evaluation staff member properly informs and documents that the parent fully understands the
information and is declining the use of an interpreter in their native language. Documentation would
occur on the consent form and further explained in the text box below indicating that the parent
understands and declines the need for an interpreter.

When scheduling ARD meetings, the CCC/ARD Facilitator/Evaluation Staff Member must indicate on
the Parent/Guardian Acknowledgement Form in the Comments Text Box that the parent fully
understands the information and is declining the use of an interpreter in their native language.

Other Methods to Ensure Parent Participation

If neither parent can attend the ARD meeting, the District must use other methods to ensure parent
participation such as:

1. Individual or conference telephone calls; or

2. Virtual Platforms that include audio and/or video collaboration

Parent’s Guide to the Admission, Review, and Dismissal (ARD) Process

TEC § 26.0081(a),(b)The District must provide the parent the Parent’s Guide to the Admission, Review,
and Dismissal Process:
1. As soon as practicable after a referral for possible special education services, but at least 5
school days before the initial ARD meeting; and
2. At any other time on reasonable request of the child’s parent.

A copy of the guide can be located on the Texas Education Agency's website as well as the FBISD Special
Education website.
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Information Provided to Parents
34 CFR §§ 300.322; 300.501(b)(2); 19 TAC §§ 1050(d), 89.1055(i); 20 USC § 1417(c)

1. The District must provide the parents with written notice of an ARD meeting at least 5 school
days before the meeting unless the parents agree to a shorter timeframe. The notice must:

a. Indicate the purpose, time, and location of the meeting and who will be in attendance;
and

b. Inform the parents of the provisions relating to the participation of other discretionary
members or individuals who have knowledge or special expertise regarding the child,
including related services personnel as appropriate. These members must be included
on the ARD Notice. Examples of discretionary members may be the school nurse,
counselor, ARD Facilitator, Related Services personnel, etc.

c. Beginning not later than the first IEP to be in effect when the child turns 16, or
younger if determined appropriate by the ARDC, the notice must also indicate:

d. That a purpose of the meeting will be the consideration of the postsecondary goals
and transition services for the child; and

e. That the agency will invite the student; and

f. Any other agency that will be invited to send a representative with the consent of the
parents or adult student.

Conducting an IEP Meeting without a Parent in Attendance
34 CFR §§ 300.322(d), 300.501(c)(4)

A meeting may be conducted without a parent in attendance if Fort Bend ISD is unable to encourage
parents that they should attend. The District must keep a record of its attempts to arrange a mutually
agreed on time and place such as:
e Detailed records of telephone calls made or attempted and the results of those calls indicated
in the contact log in Success Ed;
e Copies of correspondence sent to the parent and any responses received; and
e Detailed records of visits made to the parent’s home or place of employment and the results
of those visits.

In certain cases, a letter may be sent after 3 attempts to schedule the ARD meeting. This letter
summarizes the attempts made and when the ARD is scheduled. The parent is encouraged to attend
but if unable to, then the ARD will be held and the information will be mailed to the parent via certified
U.S. Mail.

Use of Interpreters or Other Action
34 CFR § 300.322(e)

4016 Special Education Administrative Procedures, 2020-21



IV — Individualized Education Program

The District must take action to ensure that the parent understands the proceedings of the ARD meeting
including arranging for an interpreter for parents with deafness or whose native language is other than
English.

When obtaining informed consent and reviewing procedural safeguards, it is imperative that the
evaluation staff member properly informs and documents that the parent fully understands the
information and is declining the use of an interpreter in their native language. Documentation would
occur on the consent form and further explained in the text box below indicating that the parent
understands and declines the need for an interpreter.

When scheduling ARD meetings, the CCC/ARD Facilitator/Evaluation Staff Member must indicate on
the Parent/Guardian Acknowledgement Form in the Comments Text Box that the parent fully
understands the information and is declining the use of an interpreter in their native language.

Parent Copy of Child's IEP
34 CFR § 300.322(f); TEC § 29.005(d); 19 TAC 89.1050(i)

The District must give the parent a copy of the child's IEP at no cost to the parent. The parent should
receive a copy of the ARD documents as soon as possible, but no later than 5 school days after the
ARD.

Copy of Child’s IEP when Parent is Unable to Speak English

If the child’s parent is unable to speak English, the District must:
1. Provide the parent with a written copy or audio recording of the child’s IEP
translated into Spanish if Spanish is the parent’s native language; or
2. Make a good faith effort to provide the parent with a written copy or audio
recording of the child’s IEP translated into the parent’s native language if the
parent’s native language is a language other than Spanish.

Parent Participation in Meetings

1. The parents of a child with a disability must be afforded an opportunity to participate in
meetings with respect to--

a. The identification, evaluation, and educational placement of the child; and
b. The provision of FAPE to the child.

2. Fort Bend ISD must provide the appropriate Notice to ensure that parents of children with
disabilities have the opportunity to participate in meetings described in paragraph (b) (1) of
this section.

3. A meeting does not include informal or unscheduled conversations involving Fort Bend ISD
personnel and conversations on issues such as teaching methodology, lesson plans, or
coordination of service provision if those issues are not addressed in the child’s IEP. A
meeting also does not include preparatory activities that Fort Bend ISD personnel engage in
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to develop a proposal or response to a parent proposal that will be discussed at a later
meeting.

Parent Involvement in Placement Decisions

1. The Fort Bend ISD must ensure that a parent of each child with a disability is a member of
any group that makes decisions on the educational placement of the parent's child.

2. If neither parent can participate in a meeting in which a decision is to be made relating to the
educational placement of their child, the Fort Bend ISD must use other methods to ensure
their participation, including individual or conference telephone calls, or video conferencing.

3. A placement decision may be made by the ARD Committee without the involvement of a
parent, if Fort Bend ISD is unable to obtain the parent’s participation in the decision. In this
case, Fort Bend ISD must have a record of its attempt to ensure their involvement. In this
case, a letter may be sent after 3 attempts to schedule the ARD meeting. This letter
summarizes the attempts made and when the ARD is scheduled. The parent is encouraged
to attend but if unable to, then the ARD will be held and the information will be mailed to
the parent via certified U.S. Mail.

Parent Attorney at ARD meeting

A parent has a right to bring an attorney to an ARD meeting. However, if an attorney will be present,
the District will also need to have legal representation.

The following procedures are recommended if a parent notifies the campus they will bring an attorney
to the ARD:

1. Campus evaluation specialist/CCC/DH/ARD Facilitator must notify the Program Managerfor the
program in which the student is currently receiving services and review any concerns the parent
has expressed.

2. The Program Manager will ensure the Director/Executive Director are aware of the request.

3. The Director/Executive Director will contact the District’s legal representation regarding the
proposed ARD dates.

4. A staffing should be scheduled prior to the ARD to include the District’s legal representation as
well as special education central office staff (Program Mangers, Assistant Directors, etc.) and the
campus staff who will attend the ARD meeting.

Parent Advocate at ARD meeting
A parent has a right to bring an advocate to an ARD meeting.

The following procedures are recommended if a parent notifies the campus they will bring an advocate
to the ARD:

1. Campus evaluation specialist/CCC/DH/ARD Facilitator must notify the Program Manager for the
program in which the student is currently receiving services and review any concerns the parent
has expressed.
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2. A staffing should be scheduled prior to the ARD to include the appropriate central office staff
(Program Manager, Program Specialist, Assistant Director, Lead LSSP/SLP/Diag). During the
staffing, the proposed ARD dates and central office attendance at ARD will be discussed.

Age of Majority
19 TAC § 89.1049; TEC §29.017; 34 CFR § 300.320

Transfer of Rights at Age of Majority

1. Atleast one year before a student reaches 18 years of age, the student's IEP must include
a statement that the student has been informed that unless the student's parent or other
individual has been granted guardianship of the student, all rights granted to the parent
under the Individuals with Disabilities Education Act (IDEA), other than the right to receive
any notice required under IDEA, will transfer to the student upon reaching age 18.

2. After the student reaches the age of 18, Fort Bend ISD shall provide any notice required
under the IDEA to both the adult student and to the parent.

Transfer of Parental Rights at Age of Majority

34 CFR §599.31(8), 99.5(a), 300.520(a), 300.625(b), (c); 19 TAC § 89.1049(b), (e); TEC §
29.017(b); 20 USC 1415(m)(1)

When a child with a disability reaches 18 years old (except for a child who has been determined
to be incompetent under state law):

1. All rights under the IDEA transfer from the parent to the adult student (except that
the District must provide any notice required under the IDEA to both the adult student
and the parents); and

2. Allrights under the Family Education Rights and Privacy Act (FERPA) transfer from the
parent to the adult student (except that consent is not required to disclose
information to the parent of an adult student if the student is a dependent student,
or another exception applies regarding when consent is not required to disclose
information).

An adult student who holds rights under the IDEA is not prohibited from executing a valid power
of attorney.

Notification of the Transfer of Rights
34 CFR 300.520(a)(3); TEC § 29.017(c); 19 TAC § 89.1049(c); 20 § USC 1415(m)(1)(C)

Fort Bend ISD must notify in writing the adult student and parent of the transfer of rights at the
time the student reaches the age of 18. This notice must include:
1. A statement that parental rights have transferred to the adult student; and
2. Provide contact information for the parties to use in obtaining additional information.
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The notification of the transfer of rights need not contain the elements of Prior Written Notice,
and this notification is separate and distinct from the requirement that the student's IEP include
a statement relating to the transfer of parental rights beginning at least one year before the
student reaches the age of 18.

Right to Notice Following a Transfer of Rights

34 CFR § 300.520(a)(1)(i); 19 TAC § 89.1049(a), (d); TEC § 9.017(a); 20 USC § 1415(m)(1)(A)

While the District must provide any notice required by the IDEA to both the adult student and
parent following a transfer of rights:
1. Prior Written Notice of an ARD meeting does not constitute an invitation to, or create a
right for, the parent to attend the meeting; and
2. Prior Written Notice given to an adult student and parent does not create a right for the
parent to consent or participate in the proposal or refusal to which the notice relates.

However, the adult student or Fort Bend ISD may invite individuals who have knowledge or
special expertise regarding the student, including the parent.

MEMBERSHIP OF THE ARD COMMITTEE

34 CFR §§ 300.18, 300.156, 300.321; 19 TAC § 89.1050 (c); 19 TAC §§ 75.1023(d)(1), 89.1050,
89.1255(f)(4), 89.12259(k), 89.1230(b), 89.1131(b) (30, 101.1003(b), 101.005(a)

The following members should be included in each ARD meeting:

1.
2.

4020

The parents of the child with a disability;
Not less than one general education teacher of the child (if the child is, or may be, participating
in the regular education environment):
a. Who is a regular education teacher responsible for implementing a portion of the child’s
IEP; and
b. Who, as a member of the ARDC, to the extent appropriate, participates in the
development, review, and revision of the IEP, including the determination of appropriate
positive behavioral interventions and supports and other strategies for the child and
supplementary aids and services, program modifications and supports for school
personnel;
Not less than one special education teacher of the child, or where appropriate, not less than one
special education provider of the child who is appropriately certified or licensed;
Local Education Agency (LEA) Representation — Campus Administrator:
a. Who is qualified to provide, or supervise the provision of, specially designed instruction
to meet the unique needs of children with disabilities;
b. Who is knowledgeable about the general education curriculum; and
c. Whois knowledgeable about the availability of resources of the LEA;
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Evaluation Specialist (not required at all ARD meetings but must be there if evaluation/eligibility
is being reviewed or is in question, MDR is held, student dismissal or graduation is to be
discussed);

At the discretion of the parent or Fort Bend ISD, other individuals who have knowledge or special
expertise regarding the child, including:

a. Related services personnel as appropriate;

b. With the consent of the parents or a child who has reached the age of majority, a
representative of any participating agency that is likely to be responsible for providing for
or paying for transition services; and

c. In the case of a child who has previously served under the Early Childhood Intervention
(ECI) program, at the request of the parent, by invitation to the initial ARD meeting, the
ECI service coordinator or other representatives of the ECY system to assist with the
smooth transition of services;

The child with a disability, whenever appropriate, when the purpose of the meeting will be
consideration of transition services (and if the child does not attend, the District must take other
steps to ensure that the child’s interests and preferences are considered);

A teacher who is certified in the education of children with auditory impairments for the child
with a suspected or documented auditory impairment including suspected or documented deaf-
blindness;

A teacher who is certified in the education of children with visual impairments for the child with
a suspected or documented visual impairment including suspected or documented deaf-
blindness;

10. When determining participation in state and district-wide assessments for an English language

learner, a member of the language proficiency assessment committee (LPAC) to address the
child’s needs; and

11.When considering initial or continue placement of the child in Career and Technical Education

4021

(CTE), a representative from CTE preferably the teacher.
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Consent to Excuse Member from Attending ARD Committee Meeting
19 TAC § 89.1050(c)(5); 34 CFR § 300.321; 20 USC § 1414(d)(1)(C)

A required member is not required to attend an ARD committee meeting (in whole or in part) if the
member's area of the curriculum or related services is not being modified or discussed in the meeting
and the following conditions are satisfied:

1. The parent and the District agree in writing that:

a. The member's attendance is not necessary; and
b. The member's area of the curriculum or related services is not being modified or
discussed in the meeting.

2. The Excusal is documented on the Consent to Excuse ARD Committee Member(s) found in
Success Ed within the Notice of IEP Meeting.

When a required member's area of the curriculum or related services is being modified or discussed in
the meeting, the required member may be excused from attending an ARD committee meeting (in
whole or in part) if the following conditions are satisfied:

1. The parent and the LEA consent to excuse the member from the ARD meeting;

2. The parent’s consent is in writing; AND

3. The member submits in writing to the parent and the ARD committee input into the
development of the IEP prior to the meeting. FBISD Special Education Department will provide
a form the teacher must use to report information to the parent.

4. The Excusal is documented on the Consent to Excuse ARD Committee Member(s) found in
Success ED within the Notice of IEP Meeting AND the input from the member being excused is
documented within the ARD Committee Minutes.

The Excusal process may be utilized in certain situations. The Attendance and Excusal procedures do
not have to be followed for the following ARDC members:

1. The parent;

2. The child with a disability; and

3. Otherindividuals who have knowledge or special expertise regarding the child who attend at the
discretion of the parent or the LEA.

The District prefers that the Excusal process not occur at the annual ARD, or for any other ARD
meeting unless prior approval is obtained by the appropriate Assistant Director of Special Education.
It is important that all required members attend the student’s ARD meeting.
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ARD MEETINGS

Initial ARD
TEC § 29.004 and 29.005

An Initial ARD meeting must be held within 30 calendar days of the completed Initial evaluation unless
the district receives written consent for the Full Individual Evaluation at least 35 but less than 45 school
days before the last instructional day of the school year, the evaluation must be completed and the
written report provided to the parent or legal guardian not later than June 30 of that year. The
student’s ARD shall meet not later than the 15™ school day of the following school year to review the
evaluation.

In the event that the parent is non-responsive to communication, regarding the Initial ARD, notice of
the ARD should be sent and the Initial ARD held without the parent within the required timeframe. A
letter must be sent after 3 attempts to schedule the ARD meeting. This letter summarizes the attempts
made and when the ARD is scheduled. The parent is encouraged to attend, but if unable to, then the
ARD will be held and the information will be mailed to the parent via certified U.S. Mail. The school
district should develop the IEP (which includes goals objectives, programming, placement and services)
and then send a copy of the Initial ARD to the parent.

Consent for Initial Placement form must be signed by the parent prior to Special Education services
being implemented. It is important to remember the parent must give consent prior to services
beginning. If the parent does not sign consent for services, the CCC/ARD Facilitator is to contact the
Program Manager of Evaluation for guidance.

Annual ARD

Each student with a disability must have an ARD meeting within one year of the last Annual ARD date.
An Annual ARD meeting may be held prior to the previous year’s Annual ARD date but must not be held
after the Annual ARD date of the previous year.

Re-evaluation Planning ARD

34 CFR $ 300.324

Fort Bend ISD does not utilize a Re-evaluation Planning ARD but rather uses the SCORE process to
discuss and plan for the re-evaluation process. Please see Section 1 of these Special Education
Administrative Procedures for specifics on planning for a Re-evaluation (SCORE meeting process which
is completed with IEP members but outside of the ARD meeting). It is critical to remember when the
Re-evaluation plan is completed via the SCORE process, and consent is obtained, the Re-evaluation
should begin immediately.

Review/Brief ARD
A Review ARD meeting is an ARD meeting held throughout the year. Here are some examples of when
Review ARD meetings should be held:
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A member of the ARD/IEP team requests an ARD meeting to discuss concerns (this
includes the parent).

e The student is not making progress and/or is not on track to master the Annual IEP goals.
e Student has mastered Annual IEP goals.

e Academic/Behavior IEP and objectives need to be addressed, modified, etc.

e Student placement needs to be addressed.

e ESYS was not discussed during the Annual and needs to be addressed prior to summer.

e Changes to State Assessment need to be addressed.

e Student has increased attendance problems.

e Other reasons as appropriate for the ARD committee to address.

ARD vs. Amendment to ARD/IEP

IDEA streamlines the ARD process by adding a provision to the law. Under Section 614(d)(3)(D), the
district and parents may agree not to convene an ARD meeting for purposes of making changes to the
child’s program once the annual/anniversary ARD meeting has been held. Instead, they may develop a
written document to modify or amend the current IEP/ARD. If the ARD is amended without an ARD
meeting, the district must provide the parents with a revised copy of the IEP (with the amendments
incorporated). The parent must be provided with the Prior Written Notice of Change along with the
Amended IEP document within 5 days of the completion of the Amendment to the ARD.

Fort Bend ISD will utilize Amendment to the ARDs for certain situations. Following is an analysis
document for Fort Bend ISD which will help you determine if the action being considered can be
addressed by amending the ARD or if an ARD must be held.

If you have a question about the procedure or would like to request an exception to the rule, please
contact the Director of Special Education.
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ARD vs. Amendment to ARD/IEP Analysis

ISSUE/ITEM

ARD

Amendment

IEP/MODIFICATIONS/SERVICE

Changes in Present Level of Academic Achievement
and Functional Performance (PLAAFP)

Add/Edit/Delete measurable short term objectives
which will not result in a change in service delivery
hours and/or placement (general education/special
education and/or related services)

Add/Edit/Delete measurable annual goals and/or
short term objectives which will result in a change in
service delivery hours and/or placement (general
education/special  education and/or related
services.)
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e Add/Edit/Delete instructional accommodations
and/or supplementary aids and services which will \
not result in a change in service delivery hours
and/or placement).

e Develop IEPs thirty (30) school days following a v
Temporary Placement ARD

e Change in existing technology devices and/or
services needed to implement a student’s IEP which \'
will not result in a change in service delivery hours
and/or placement.

e Changes in related services (type and/or services \
hours - except Transportation)
PLACEMENT
e Any change in placement (i.e. General Ed/IS to
Resource, BIC to Resource, Life Skills to ABC, etc.) \'}
ASSESSMENT
e Any change in type of State Assessment \
administered to student
e Modify/adjust/add/delete = accommodations to '
State Assessment
ESY
e Consider need for ESY '

BEHAVIOR INTERVENTION PLAN (BIP)

e Add/Edit/Delete BIP objectives which \/
will not result in a change in service delivery
hours and/or placement (general
education/special education and/or related
services)

e Add/Edit/Delete BIP goals/objectives which will
result in a change in service delivery hours and/or
placement (general education/special education |V
and/or related services)

ELIGIBILITY

e Any change in Eligibility (add or remove) \)
GRADUATION

e Change in Graduation Plan Option \'

PERSONAL CARE SERVICES (PCS)
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e To describe Personal Care Services in more detail if Vv
there are already IEPs Goals and Objectives in
Annual ARD

e To add Personal Care Services (this would be the | V
same as adding related services or IEP services)
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There may be circumstances in which an ARD was locked with an error and an Amendment ARD may
be appropriate to correct the error. Please contact the Program Specialist for Compliance for
permission to proceed with an Amendment in these circumstances.

Dismissal ARD

34 CFR § 300.305

If a student is re-evaluated and no longer meets eligibility as a student with a disability, an ARD Meeting
must be held to consider the recommendation of the Full Individual Evaluation prior to dismissing the
student from Special Education services.

Graduation

The ARDC makes the determination regarding the Graduation Program Option or Graduation Plan for
a student with a disability. This process begins for a student at the Annual ARD during 8" grade as the
ARD committee determines appropriate IEPs and courses for the 9" grade year. At least each school
year at the Annual ARD, the Graduation Plan should be reviewed. When an ARD committee determines
that a student requires modification(s) to the curriculum in a required course(s) for state credit on the
Foundation High School Program, the student will also be required to successfully complete his/her IEP
and meet additional criteria to determine that the student has employability skills and/or access to
services outside of the school district*.

Graduation Requirements

19T.A.C. $89.1070

(a) Graduation with a regular high school diploma under subsections (b)(1), (b)(2)(D), (g)(1), (g)(2),
(g)(3), or (g)(4)(D) of this section terminates a student's eligibility for special education services under
this subchapter and Part B of the Individuals with Disabilities Education Act and entitlement to the
benefits of the Foundation School Program, as provided in Texas Education Code (TEC), §42.003(a).

(b) A student entering Grade 9 in the 2014-2015 school year and thereafter who receives special
education services may graduate and be awarded a regular high school diploma if the student meets
one of the following conditions.

(1) The student has demonstrated mastery of the required state standards (or district
standards if greater) in Chapters 110-118, 126-128, and 130 of this title and satisfactorily
completed credit requirements for graduation under the Foundation High School Program
specified in §74.12 of this title (relating to Foundation High School Program) applicable to
students in general education as well as satisfactory performance as established in the TEC,
Chapter 39, on the required state assessments, unless the student's admission, review, and
dismissal (ARD) committee has determined that satisfactory performance on the required state
assessments is not necessary for graduation.
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(2) The student has demonstrated mastery of the required state standards (or district
standards if greater) in Chapters 110-118, 126-128, and 130 of this title and satisfactorily
completed credit requirements for graduation under the Foundation High School Program
specified in §74.12 of this title through courses, one or more of which contain modified
curriculum that is aligned to the standards applicable to students in general education, as well
as satisfactory performance as established in the TEC, Chapter 39, on the required state
assessments, unless the student's ARD committee has determined that satisfactory
performance on the required state assessments is not necessary for graduation. The student
must also successfully complete the student's individualized education program (IEP) and meet
one of the following conditions.

(A) Consistent with the IEP, the student has obtained full-time employment, based on
the student's abilities and local employment opportunities, in addition to mastering
sufficient self-help skills to enable the student to maintain the employment without
direct and ongoing educational support of the local school district.

(B) Consistent with the IEP, the student has demonstrated mastery of specific
employability skills and self-help skills that do not require direct ongoing educational
support of the local school district.

(C) The student has access to services that are not within the legal responsibility of
public education or employment or educational options for which the student has been
prepared by the academic program.

(D) The student no longer meets age eligibility requirements.

(c) A student receiving special education services may earn an endorsement under §74.13 of this title
(relating to Endorsements) if the student:

4029

(1) satisfactorily completes the requirements for graduation under the Foundation High School
Program specified in §74.12 of this title as well as the additional credit requirements in
mathematics, science, and elective courses as specified in §74.13(e) of this title with or without
modified curriculum;

(2) satisfactorily completes the courses required for the endorsement under §74.13(f) of this
title without any modified curriculum; and

(3) performs satisfactorily as established in the TEC, Chapter 39, on the required state
assessments.

*** During the 86" Legislative Session, House Bill 165 was approved and revises the TEC 28.025
be adding subsection (c-7) This allows a student to earn an endorsement if the student has
completed the required courses and credits on the Foundation High School Program, including
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credits in math, science, electives, and the courses required for the endorsement with or
without modifications to the curriculum. The change to allow modified curriculum to count,
only occurs when an ARD committee determines the curriculum remains sufficiently rigorous, in
order for the student to retain eligibility for an endorsement. The law does not explicitly set a
standard or define the term “sufficiently rigorous”. ARD committees must weigh the
modifications included in the IEP for each student individually as applicable to each course and
the curriculum requirements in question to determine whether the curriculum, as modified, is
sufficiently rigorous. The ARD committee shall also determine whether the student is required
to achieve satisfactory performance on an EOC assessment to earn an endorsement.

(d) Notwithstanding subsection (c)(3) of this section, a student receiving special education services
classified in Grade 11 or 12 during the 2014-2015, 2015-2016, or 2016-2017 school year who has
taken each of the state assessments required by Chapter 101, Subchapter CC, of this title (relating to
Commissioner's Rules Concerning Implementation of the Academic Content Areas Testing Program)
or Subchapter DD of this title (relating to Commissioner's Rules Concerning Substitute Assessments
for Graduation) but failed to achieve satisfactory performance on no more than two of the
assessments is eligible to receive an endorsement if the student has met the requirements in
subsection (c)(1) and (2) of this section.

(e) In order for a student receiving special education services to use a course to satisfy both a
requirement under the Foundation High School Program specified in §74.12 of this title and a
requirement for an endorsement under §74.13 of this title, the student must satisfactorily complete
the course without any modified curriculum.

(f) A student receiving special education services who entered Grade 9 before the 2014-2015 school
year may graduate and be awarded a high school diploma under the Foundation High School Program
as provided in §74.1021 of this title (relating to Transition to the Foundation High School Program), if
the student's ARD committee determines that the student should take courses under that program
and the student satisfies the requirements of that program. Subsections (c) and (d) of this section
apply to a student transitioning to the Foundation High School Program under this subsection. As the
TEC, §28.0258 and §39.025(a-2), modify the state assessment requirements applicable to students in
general education, a student receiving special education services who is classified in Grade 11 or 12
during the 2014-2015, 2015-2016, or 2016-2017 school year who has taken each of the state
assessments required by Chapter 101, Subchapter CC, of this title (relating to Commissioner's Rules
Concerning Implementation of the Academic Content Areas Testing Program) or Subchapter DD of
this title (relating to Commissioner's Rules Concerning Substitute Assessments for Graduation) but
failed to achieve satisfactory performance on no more than two of the assessments may graduate if
the student has satisfied all other applicable graduation requirements.

(g) A student receiving special education services who entered Grade 9 before the 2014-2015 school
year may graduate and be awarded a regular high school diploma if the student meets one of the
following conditions.
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(1) The student has demonstrated mastery of the required state standards (or district
standards if greater) in Chapters 110-118, 126-128, and 130 of this title and satisfactorily
completed credit requirements for graduation (under the recommended or distinguished
achievement high school programs in Chapter 74, Subchapter F, of this title (relating to
Graduation Requirements, Beginning with School Year 2007-2008) or Chapter 74, Subchapter
G, of this title (relating to Graduation Requirements, Beginning with School Year 2012-2013)),
as applicable, including satisfactory performance as established in the TEC, Chapter 39, on the
required state assessments.

(2) Notwithstanding paragraph (1) of this subsection, as the TEC, §28.0258 and §39.025(a-2),
modify the state assessment requirements applicable to students in general education, a
student receiving special education services who is classified in Grade 11 or 12 during the
2014-2015, 2015-2016, or 2016-2017 school year may graduate under the recommended or
distinguished achievement high school program, as applicable, if the student has taken each of
the state assessments required by Chapter 101, Subchapter CC, of this title (relating to
Commissioner's Rules Concerning Implementation of the Academic Content Areas Testing
Program) or Subchapter DD of this title (relating to Commissioner's Rules Concerning
Substitute Assessments for Graduation) but failed to achieve satisfactory performance on no
more than two of the assessments and has met all other applicable graduation requirements in
paragraph (1) of this subsection.

(3) The student has demonstrated mastery of the required state standards (or district
standards if greater) in Chapters 110-118, 126-128, and 130 of this title and satisfactorily
completed credit requirements for graduation (under the minimum high school program in
Chapter 74, Subchapter F or G, of this title), as applicable, including participation in required
state assessments. The student's ARD committee will determine whether satisfactory
performance on the required state assessments is necessary for graduation.

(4) The student has demonstrated mastery of the required state standards (or district
standards if greater) in Chapters 110-118, 126-128, and 130 of this title through courses, one
or more of which contain modified content that is aligned to the standards required under the
minimum high school program in Chapter 74, Subchapter F or G, of this title, as applicable, as
well as the satisfactorily completed credit requirements under the minimum high school
program, including participation in required state assessments. The student's ARD committee
will determine whether satisfactory performance on the required state assessments is
necessary for graduation. The student graduating under this subsection must also successfully
complete the student's IEP and meet one of the following conditions.

(A) Consistent with the IEP, the student has obtained full-time employment, based on
the student's abilities and local employment opportunities, in addition to mastering
sufficient self-help skills to enable the student to maintain the employment without
direct and ongoing educational support of the local school district.
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Questions for an ARD committee to consider under this option:

1. What is the student’s postsecondary goal in the areas of: employment,
education/training, and independent living (if applicable)?

2. What are the disability related needs of the student relative to their transition plan
and their postsecondary goals for transition?

3. What courses, if any, has the student completed that have prepared them with the
employment skills and/or self-help skills necessary to obtain or retain a job?

4. What jobs (paid or unpaid) has the student held during high school?

5. Is the student currently employed? If so, where and for how long?

6. Is the student successful in this job(s)? How do you know?

7. Did the student require any support from special education in order to obtain or retain
the job?

8. If so, who will the student contact once they graduate from high school to access the
same type of support to retain their job or obtain a new job?

9. If so, is the student already in contact with this person/agency?

(B) Consistent with the IEP, the student has demonstrated mastery of specific
employability skills and self-help skills that do not require direct ongoing educational
support of the local school district.

Questions for an ARD committee to consider under this option:

1. What is the student’s postsecondary goal in the areas of: employment,
education/training, and independent living (if applicable)?

2. What are the disability related needs of the student relative to their transition plan
and their postsecondary goals for transition?

3. What courses, if any, has the student completed that have prepared them with the
employment skills and/or self-help skills necessary to obtain or retain a job?

4. What jobs (paid or unpaid) has the student held during high school?

5. Is the student currently employed? If so, where and for how long?

6. Is the student successful in this job(s)? How do you know?

7. Did the student require any support from special education in order to obtain or retain
the job?

8. If so, who will the student contact once they graduate from high school to access the
same type of support to retain their job or obtain a new job?

9. If so, is the student already in contact with this person/agency?

10.If the student has never held a job or been competitively employed, what courses has
the student taken that have prepared them to obtain or retain a job (as identified in their
postsecondary employment goal), including courses that have provided instruction for
self-help skills that the student would need in order to be successful in that job (based on
their individual disability-related needs in the PLAAFP)?
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11.Was the student successful in these courses? How do you know (ex. IEP goal was
created and the student mastered the goal)?

(C) The student has access to services that are not within the legal responsibility of
public education or employment or educational options for which the student has been
prepared by the academic program.

Questions for an ARD committee to consider under this option:

1. What is the student’s postsecondary goal in the areas of: employment,
education/training, and independent living (if applicable)?

2. What are the disability related needs of the student relative to their transition plan
and their postsecondary goals for transition?

3. What courses, if any, has the student completed that have prepared them with the
employment skills and/or self-help skills necessary to obtain or retain a job?

4. What jobs (paid or unpaid) has the student held during high school?

5. Is the student currently employed? If so, where and for how long?

6. Is the student successful in this job(s)? How do you know?

7. Did the student require any support from special education in order to obtain or retain
the job?

8. If so, who will the student contact once they graduate from high school to access the
same type of support to obtain or maintain a new job or support in a postsecondary
education program?

9. If so, is the student already in contact and receiving services with this person/agency?
10.If not, what should be the next steps for the student to complete in order to access
this support or service?

(D) The student no longer meets age eligibility requirements.
Questions for an ARD committee to consider under this option:

1. Is this student currently 22? If so, they will not be eligible for services through special
education during the next school year.

2. Will this student turn 22 on or before September 1 of next year? If so, they will not be
eligible for services through special education during the next school year.

(h) All students graduating under this section must be provided with a summary of academic
achievement and functional performance as described in 34 Code of Federal Regulations (CFR),
§300.305(e)(3). This summary must consider, as appropriate, the views of the parent and student and
written recommendations from adult service agencies on how to assist the student in meeting
postsecondary goals. An evaluation as required by 34 CFR, §300.305(e)(1), must be included as part of
4033 Special Education Administrative Procedures, 2020-21



IV — Individualized Education Program

the summary for a student graduating under subsections (b)(2)(A), (B), or (C) or (g)(4)(A), (B), or (C) of
this section.

(i) Students who participate in graduation ceremonies but who are not graduating under subsections
(b)(2)(A), (B), or (C) or (g)(4)(A), (B), or (C) of this section and who will remain in school to complete
their education do not have to be evaluated in accordance with subsection (h) of this section. **A
student who receives special education services and has completed four years of high school but has
not met the requirements of his/her IEP, may participate in graduation ceremonies and receive a
certificate of attendance. Even if the student participates in graduation ceremonies to receive the
certificate of attendance, he/she may remain enrolled to complete the IEP and earn his/her high
school diploma. However, the student will only be allowed to participate in one graduation ceremony.

(j) Employability and self-help skills referenced under subsections (b)(2) and (g)(4) of this section are
those skills directly related to the preparation of students for employment, including general skills
necessary to obtain or retain employment.

(k) For students who receive a diploma according to subsections (b)(2)(A), (B), or (C) or (g)(4)(A), (B),
or (C) of this section, the ARD committee must determine needed educational services upon the
request of the student or parent to resume services, as long as the student meets the age eligibility
requirements.

(I) For purposes of this section, modified curriculum and modified content refer to any reduction of
the amount or complexity of the required knowledge and skills in Chapters 110-118, 126-128, and 130
of this title. Substitutions that are specifically authorized in statute or rule must not be considered
modified curriculum or modified content.

Transfer ARD

In an effort to make sure transfer students receive comparable services, as required under .323 34
C.F.R. § 300 (e) and (f) a transfer ARD should be conducted within 5 days of a student transferring into
the school district from another district in Texas or from another state. The ARD Meeting needs to be
held to discuss the Special Education services the student was receiving in the previous district and
develop the services to be provided in Fort Bend ISD.

The following steps should occur prior to the Transfer ARD:

1. The CCC, ARD Facilitator or Dept. Head must contact the previous school district to verify the
student’s current Special Education eligibility and to gain information about the Special Education
services the student was receiving.
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Once the services are verified and the student is enrolled in Fort Bend ISD, the Transfer ARD meeting
should be scheduled. Please note that it is not necessary to have the paperwork prior to the ARD
meeting as long as the services were verified.

A Transfer ARD is a legally constituted ARD and required members must attend.

The Transfer ARD should be held within 5 days of enrollment. However, the parent must receive a
Prior Written Notice of the ARD. The parent may choose to waive the 5-school day notice.

If the student’s home school does not house the appropriate program/services that the student was
receiving in the previous district, the CCC/ARD Facilitator must contact the Special Education
Program Manager over the program/service to determine what campus the student will need to
enroll to receive comparable services.

Once the campus is determined, the Special Education Program Manager will contact the campus
where the student will attend and communicate with the CCC/ARD Facilitator and the Campus
Principal about the transfer student.

The Special Education Program Manager should communicate with the home CCC/ARD Facilitator
to discuss the need for a staffing prior to the ARD and ensure that both campuses are clear about
the Transfer ARD process (if needed). The Transfer ARD should occur at the student's home
campus.

Another ARD Meeting must be held within 30 school days of the date the student is verified as being a
student eligible for special education services for students transferring within the state of Texas; that
date will likely coincide with the Transfer ARD date. Out of state transfers will follow initial evaluation
timelines (see Section 1).
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SPECIFIC AREAS TO ADDRESS DURING THE ARD MEETING

Accelerated Instruction and Intensive Program of Instruction
TEC §§ 28.0211, 28.0213

Each student with a disability who does not perform satisfactorily on their State Assessment test must
receive Accelerated Instruction (Grades 5 and 8) or Intensive Program of Instruction (all other grades
not applicable to Student Success Initiative (5t and 8t) in which a student is tested with State
Assessment.

Fort Bend ISD special education services will document “Accelerated Instruction” and “Intensive
Program of Instruction” in the same area of the ARD document and follow similar procedures regarding
the development of a plan to assist the student in attaining growth.

FBISD Procedure

If a student with a disability fails their ARD recommended State Assessment, an ARD committee

must meet within 4 school weeks, or as soon as possible, to consider the following:

e Results of State Assessment, Grades in the subject the student failed the State Assessment,
District CBA results, attendance, and other district data

e Review of Current IEPs, accommodations, supplementary aides, special education services

e Develop plan to address the concerns

The Accelerated Instruction Plan/Intensive Program of Instruction may include a revision of the
student’s IEP, increased special education services (in general education setting and/or special
education setting), increased or addition of accommodations and/or modifications, and other
interventions to assist the student in attaining growth.

The Accelerated Instruction Plan/Intensive Program of Instruction must include a plan to
monitor the student’s progress. In addition, the ARD Committee Minutes should include
detailed information about the plan (i.e. what was changed to address the failure, where the
changes will be implemented, how progress will be monitored, etc.)

Personal Graduation Plan
TEC § 28.0212 and 28.02121

For non-disabled students, a Personal Graduation plan must be completed for each student enrolled in
middle or high school who:
1. Does not perform satisfactorily on their state assessments or
2. Is not likely to receive a high school diploma before the fifth school year following the student’s
enrollment in grade level nine as determined by the district.

For students receiving Special Education services, the ARD/IEP serves as the Personal Graduation Plan.
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For students receiving Special Education services, the ARD/IEP serves as the Personal Graduation Plan.

Adapted Physical Education (AdPE)

1. All students referred for Adapted Physical Education (AdPE) evaluation must have an identified
disability.

2. AdPE services are provided upon consideration of a current evaluation and written report.

3. If AdPE services are provided, the goals and/or objectives will be agreed upon by the ARD
Committee.

4. Parents will receive progress reports toward the AdPE goals/objectives in the same timeframe
as nondisabled students, unless the students IEP requires more frequent reporting.

For more information about Adapted Physical Education, see the same-named area in Section 3 of the
Special Education Administrative Procedures .

Assistive Technology (AT)
34 CFR §$ 300.5, 300.6, 300.105, 300.324

When developing a child’s IEP, the ARDC must consider the devices or services required for a student
to be more independent or to demonstrate measurable progress regarding goals, objectives, or
classroom tasks. This means that the ARDC must consider whether the child needs assistive technology
devices and/or services.

Legal/Federal Definitions

As defined in the Individuals with Disabilities Education Improvement Act of 2004 (IDEA 2004) “Assistive
Technologies are tools and/or strategies used to help support academic goals within the Individualized
Education Program (IEP).

Assistive Technology Device

An Assistive Technology Device is “any item, piece of equipment or product system, whether acquired
commercially off the shelf, modified, or customized, that is used to increase, maintain, or improve the
functional capabilities of children with disabilities.”

Assistive Technology as a device does not include a medical device that is surgically implanted (e.g.,
cochlear implant), or the replacement of such a device. However, this does not limit the responsibility
of the Local Education Agency to provide monitoring and maintenance of the external equipment to
maintain a student’s health, safety, and educational goals, if written in the IEP. Therefore, supports for
use of the implanted device could be provided and considered as an AT service. As a general matter,
schools are not responsible for providing personal devices such as eyeglasses, hearing aids, or braces,
that a child with a disability requires regardless of whether he/she is attending school.
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Assistive Technology Service
IDEA 2004 defines an Assistive Technology Service as “any service that directly assists a child with a
disability in the selection, acquisition, or use of an assistive technology device” and includes, but is not
limited to:
1. The evaluation of the needs of the child, including a functional evaluation of the child in
the child’s customary environment;
2. Purchasing, leasing, or otherwise providing for the acquisition of ATDs by the child;
3. Selecting, designing, fitting, customizing, adapting, applying, maintaining, repairing, or
replacing ATDs;
4. Coordinating and using other therapies, interventions, or services with ATDs, such as
those associated with existing education and rehabilitation plans and programs;
5. Training or technical assistance for the child or, where appropriate, the family of the child;
and
6. Training or technical assistance for professionals, including individuals providing
education and rehabilitation services, employers, or other individuals who provide
services to, employ, or are otherwise substantially involved in the major life functions of
the child.

Procedures Aligned with Federal/Legal Requirements
1. Consider Assistive Technology needs for every student with a disability who qualifies for
special education services within the student’s Full Individual Evaluation and in all
subsequent re-evaluations or specialty evaluations (including functional and related
service evaluations).
2. Consider/Discuss Assistive Technology needs for every special education student at every
IEP/ARD meeting. The need for AT must be discussed regardless of the student’s prior
needs/recommendations as the student’s goals and needs may change.
3. Every IEP/ARD committee must address one of five statements in the ARD Supplement:
a. The student is able to complete required classroom tasks and is making progress on his or her IEP
goals and objectives with accommodations and/or modifications that are in place. No Assistive
Technology is required.

The student is able to complete required classroom tasks independently and is
making progress on his or her IEP goals and objectives as expected. No Assistive
Technology is required.

The student is able to complete required classroom tasks and is making progress
on the IEP goals and objectives with the supports that are in place, but is not
independent with the tasks. Assistive Technology may allow the student to be
more independent and is being considered in the following area/s: (DIRECTIONS:
Check area/s in which AT should be considered and identify the specific tasks the
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student is having difficulty within this section. ) . Check “yes” on the AT indicator
on the PLAAFP section of the ARD document.

The student is not able to complete required classroom tasks and is making
minimal or no progress towards IEP goals and objectives with the supports that are
in place. Assistive Technology is being considered in the following area/s:
(DIRECTIONS: Check area/s in which AT should be considered and identify the
specific tasks the student is having difficulty with.)

The student has assistive technology devices in place to support his/her needs.
(DIRECTIONS: Check the area/s in which Assistive Technology is required in order
for the student to make progress.)

. When more information is needed, complete the Assistive Technology

Consideration Form and Assistive Technology Consideration Guide/s related to the
area/s of concern. After completing the form, the following options may be
considered:

i. AT Trials with Level 1-No Tech/Low Tech tools:

1. Conduct trials with level 1 tools/strategies identified in the AT
Consideration Guide.

2. Collect data on the effectiveness of the tools/strategies.

3. If the trials are successful, request an ARD to document the
need for AT. Complete the AT Supplement and integrate AT
into the goals and objectives and/or accommodations or
modifications for the student. Check “yes” on the AT indicator
on the PLAAFP section of the ARD document, and monitor
effectiveness.

. If the trials are not successful, contact the Program Manager for Assistive

Technology for further guidance.
i. AT Staffing

1. Request an AT staffing to discuss options including the use of
No/Low Tech (Level 1) and Mid- Tech (Level 2) equipment by
completing the Assistive Technology Student Information
Form and sending it to the Program Manager for Assistive
Technology. The AT Manager or Specialist will schedule the
staffing with the campus.

2. Conduct AT trials based on recommendations made in the AT
staffing.

3. Collect data on the effectiveness of the tools/strategies.

4. If the trials are successful, request an ARD to document the
need for AT. Complete the AT Supplement and integrate AT
into the goals and objectives and/or accommodations or
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modifications for the student. Check “yes” on the AT indicator
on the PLAAFP section of the ARD document, and monitor
effectiveness.

5. If the trials are not successful, contact the Program Manager
for Assistive Technology for further guidance.

ii. AT evaluation

1. Refer the student for an AT evaluation to consider the need
for High Tech (Level 3) equipment. An AT evaluation requires
the collaboration of a multidisciplinary team consisting of a
member of the Assistive Technology team, teachers, and
other specialists who work with the student.

2. A member of the campus evaluation staff will obtain consent
for the evaluation from the parents and include the signed
form in the referral packet.

3. Send in the referral packet including all forms to the Program
Manager for Assistive Technology. (Assistive Technology
Consideration Form and Assistive Technology Consideration
Guide/s and the parent consent)

It is up to the ARDC to recommend appropriate AT devices/equipment. If a parent chooses to provide
personal AT equipment for their student, the ARDC must discuss whether the personal equipment is
required for a FAPE. If the personal equipment is not required, the parent may still send the equipment,

but the school district is not required to implement or maintain the equipment. Please see the Student
Handbook for more information regarding: Use of Mobile Devices, Including Smart Phones (Student Handbook
page 96) and Disclaimers: for Bringing Your Own Device (BYOD) (Student Handbook page 98).

Assistive Technology Equipment Check-Out Procedures

Low-Tech equipment should be currently available at the campus level. Teachers in most specialized
programs have access to either Boardmaker Plus or SymbolStix software for creating visual supports
and Low-Tech communication materials for students. If your campus does not have a specialized
program, but needs access to the software, contact the SERS Instructional Liaison for licensing
information.

Mid-Tech level devices/equipment may require a trial period of use. These devices may be currently
available from SERS or the AT Department. If the equipment is not available, it may need to be ordered.
Contact the Program Manager for AT to request devices for trials and Mid-Tech recommendations
made through FIEs and AT Staffings. The devices/equipment will be checked out or ordered in the
student’s name.

High Tech devices/equipment will be ordered following acceptance of the recommendations made in
an AT evaluation by the ARD committee. Following the ARD, contact the Program Manager for AT. The
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devices/equipment will be ordered in the student’s name and checked out to the monitoring teacher
when they arrive.

Deaf/Hard of Hearing (DHH) TEC §§ 29.301, 29.303, 30.004; 19 TAC §89.1050; 34 CFR § 300.324(a)(2);
20 USC § 1414(d)(3)(B)(iv); TSD Admissions FAQs

The District shall ensure that all children with an eligibility of Deaf/Hard of Hearing (DHH) have an
education in which the child’s unique communication mode is respected, used, and developed to an
appropriate level of proficiency.
For a student with eligibility of DHH, the ARD committee must consider:
1. The child’s language and communication needs;
2. The child’s opportunities for direct communications with peers and professional personnel in
the child’s language and communication mode;
3. The child’s academic level; and
4. The child’s full range of needs, including opportunities for direct instruction in the child’s
language and communication mode.

DHH students may receive special education services through a variety of service delivery models.
Many students are appropriately serviced on their home campus with special education services; other
students may need additional instructional support from a Teacher of the Deaf/Hard of Hearing. For
students who need additional Deaf Education services, FBISD participates in the Brazoria-Fort Bend
Regional Day School Program for the Deaf (RDSPD). Students receiving direct services via the Brazoria-
Fort Bend RDSPD may receive services according to a continuum of services based on the unique needs
of the student. Continuum of services for DHH students include the following:

1. Monitor/consult only (Indirect service): These are students who do not receive direct instruction
from a certified Teacher of the Deaf. However, RDSPD teachers may provide indirect services to
the campus teaching staff by providing support such as setting up a communication system,
providing sign language resources, or suggesting strategies for a better listening environment in
the classroom. All DHH students will have a monitoring RDSPD teacher that will provide their
name and contact information and a Support Packet for Teachers Working with Deaf and Hard
of Hearing Students at the beginning of each school year. Additional consultation may be
requested at any time by direct contact with the RDSPD teacher or RDSPD Office.

2. ltinerant (Direct service): These are students who receive at least 45 minutes a week of direct
instruction from a certified Teacher of the Deaf at their home campus. Any services less than 45
minutes a week are considered indirect services, “DHH monitor only”. In addition, if an itinerant
DHH student has an Assistive Listening Device (ALD) such as a FM system, the ALD is provided by
the RDSPD. Personal amplification or listening devices include hearing aids, cochlear implants,
and bone-anchored hearing aids (BAHA) are provided by the parent/guardian. ARD meetings for
students receiving itinerant services are held at the campus the student attends and are
facilitated by the campus-based staff members.

4041 Special Education Administrative Procedures, 2020-21



IV — Individualized Education Program

3. Cluster Site-Based (Direct service): These students participate in the RDSPD at one of three

campuses in FBISD: SWE, FCMS, or DHS. Cluster site-based students require daily instruction
from a certified Teacher of the Deaf due to their significant language and communication
deficits. These ARD meetings are facilitated by the FBISD Evaluation Specialist/CCC/ARD
Facilitator with RDSPD representatives in attendance. The criteria for placement into the
Brazoria-Fort Bend RDSPD is for a student to meet DHH Eligibility; have language and/or
academic delays due to hearing loss; daily educational need for instruction from a Teacher of
the Deaf. A student is considered a member of the RDSPD when they receive direct services from
a Teacher of the Deaf, either itinerantly or on a FBISD site campus location.

All ARDs for DHH students must have a Teacher of the Deaf present. In order to request a teacher of
the deaf attend an ARD meeting, contact the RDSPD Office Clerk at 281-634-1497 at least two weeks
prior to the scheduled ARD.

A request for consultation may be made at any time through the RDSPD Office or directly with the
RDSPD teacher assigned to the student. A consultation may be warranted when a DHH student who is
not receiving direct RDSPD services may need direct services, or may need recommendations for
accommodations or modifications.

Procedures during the ARD process for a DHH student -
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Schedule of Services-
a. Monitor/Consult students: Their services should be listed under “Supplementary Aids and

Services” with the allotted amount of time if time is specified for consult. Nothing should
be listed under “Instructional Services” or “Related Services”. A description of the DHH
services should be provided to the ARD facilitator by the RDSPD teacher or representative,
and recorded in the Deliberations section of the ARD paperwork.

. ltinerant students: The services will be listed under “Instructional Services” with the

allotted amount of time. In addition, please note in the deliberations section of the ARD
that “Direct instruction from the Regional Day School Program for the Deaf will be
provided.” ALDs should be listed as an AT device; however, a personal listening device
such as a hearing aid or cochlear implant should not be considered AT because it is not
provided by the school district. The RDSPD teacher assigned to the student will
recommend a Campus Plan for Listening Devices so there is a plan for who, where, and
how equipment will be taken care of during the school day. (see the Campus Plan for
Listening Devices form in the Appendix)

Cluster Site-Based (Direct service): The services will be listed under “Instructional
Services” with the allotted amount of time. In addition, please note in the deliberations
section of the ARD that “Direct instruction from the Regional Day School Program for the
Deaf will be provided.”
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e Texas School for the Deaf (TSD) Information — It is a state requirement to give this information
at the initial placement ARD and at least once annually to all students with a DHH eligibility.
The information is provided in Success Ed and can be presented by the special education case
manager, Evaluation specialist, CCC or ARD Facilitator, or by the RDSPD representative who
attends the ARD meeting.

e Communication Needs Supplement for Deaf and Hard of Hearing- DHH Supplement — This
required supplement is completed for all DHH students and is part of Success Ed. The RDSPD
representative that attends the ARD can assist special education staff with completing the form.

e RDSPD Referral Supplement— This is a required form at the initial placement ARD and at each
annual ARD for all students receiving direct DHH services such as itinerant or cluster site-based
instruction from a Teacher of the Deaf. The form is provided in Success Ed and can be presented
by the special education case manager, evaluation specialist, CCC or ARD Facilitator, or by the
RDSPD representative who attends the ARD meeting. The RDSPD representative that attends the
ARD can assist special education staff with completing the form.

Initial and transfer ARD/IEP meetings will be held at and conducted by the student’s zoned campus
with RDSPD staff members in attendance.

For additional information regarding the RDSPD program, please refer to section 5 of the Special
Education Administrative Procedures. Additional information regarding the evaluation process for
students with an eligibility of DHH, can be found in Section 1 of the Special Education Administrative
Procedures.

Autism (AU) Supplement
19 TAC § 89.1055

An Autism Supplement must be completed for any student in Fort Bend ISD who has the eligibility of
AU. The AU supplement has several strategies that must be considered by the ARD committee. The
AU supplement must be completed at the Annual ARD at the minimum.

The classroom teacher should collaborate with other staff members to complete the supplement which
will be reviewed at the ARD meeting.

Below are the 11 strategies that are found on the AU supplement and must be considered, based on
peer-reviewed, research-based educational programming practices to the extent practicable and, when
needed, addressed in the IEP:

1. Extended educational programming (for example: extended day and/or extended school year
services that consider the duration of programs/settings based on assessment of behavior, social
skills, communication, academics, and self-help skills);

2. Daily schedules reflecting minimal unstructured time and active engagement in learning
activities (for example: lunch, snack, and recess periods that provide flexibility within routines;
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adapt to individual skill levels; and assist with schedule changes, such as changes involving
substitute teachers and pep rallies);

3. In-home and community-based training or viable alternatives that assist the student with
acquisition of social/behavioral skills (for example: strategies that facilitate maintenance and
generalization of such skills from home to school, school to home, home to community, and
school to community);

4. Positive behavior support strategies based on relevant information, for example:

a. Antecedent manipulation, replacement behaviors, reinforcement strategies, and data-
based decisions; and

b. a Behavior Intervention Plan developed from a Functional Behavioral Assessment that
uses current data related to target behaviors and addresses behavioral programming
across home, school, and community-based settings;

5. Beginning at any age, futures planning for integrated living, work, community, and educational
environments that considers skills necessary to function in current and post-secondary
environments;

6. Parent/family training and support, provided by qualified personnel with experience in Autism
Spectrum Disorders (ASD), that, for example:

a. provides a family with skills necessary for a child to succeed in the home/community
setting;

b. includes information regarding resources (for example: parent support groups,
workshops, videos, conferences, and materials designed to increase parent knowledge of
specific teaching/management techniques related to the child's curriculum); and

c. facilitates parental carryover of in-home training (for example: strategies for behavior
management and developing structured home environments and/or communication
training so that parents are active participants in promoting the continuity of
interventions across all settings);

7. Suitable staff-to-student ratio appropriate to identified activities and as needed to achieve
social/behavioral progress based on the child's developmental and learning level (acquisition,
fluency, maintenance, generalization) that encourages work towards individual independence
as determined by, for example:

a. adaptive behavior evaluation results;

b. behavioral accommodation needs across settings; and

c. transitions within the school day;

8. Communication interventions, including language forms and functions that enhance effective
communication across settings (for example: augmentative, incidental, and naturalistic
teaching);

9. Social skills supports and strategies based on social skills assessment/curriculum and provided
across settings (for example: trained peer facilitators (e.g., circle of friends), video modeling,
social stories, and role playing);

10. Professional educator/staff support (for example: training provided to personnel who work
with the student to assure the correct implementation of techniques and strategies described in
the IEP); and
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11. Teaching strategies based on peer reviewed, research-based practices for students with ASD (for
example: those associated with discrete-trial training, visual supports, applied behavior analysis,
structured learning, augmentative communication, or social skills training).

If the ARDC determines that services are not needed in one or more of the areas, the IEP must include
a statement to that effect and the basis upon which the ARDC made that determination.

Extended School Year Services (ESYS)
34 CFR § 300.106; 19 TAC §$§ 89.1055, 89.1065

Extended School Year Services (ESYS) is an Individualized Education Program (IEP) for children with
disabilities that are provided to students beyond the regular school year. ESYS must be considered and
addressed at the student’s annual ARD meeting. The need for ESYS must be discussed on an individual
basis by the child’'s ARD Committee from formal and/or informal evaluations provided by the
Assessment Team, Special Education Staff and/ or the parents. The documentation must demonstrate
that in one or more critical areas addressed in the current IEP goals and objectives, the child has
exhibited, or may be expected to exhibit severe or substantial regression in critical skill area(s) that
cannot be recouped within a reasonable period of time or that need to be maintained beyond the
regular school year. In considering students with disabilities for ESYS, Fort Bend ISD does not limit ESYS
to specific categories of disabilities or unilaterally limit the type, amount, or duration of ESYS. The
Assessment Team and/or the Special Education Staff establishes a general timeframe for ESYS each
year. However, the ARD Committee determines the ESYS timeframe to meet the individual needs of
the student.

If the annual ARD is held in the fall semester of the school year, then it may be necessary to delay the
decision about ESYS until later in the school year (due to limited documentation). If this is the case,
then another ARD must be held to revisit this issue.

Fort Bend ISD uses the following process to provide Extended School Year Services (ESYS) to its
students:

1. The need for ESYS must be documented on the ESYS Data Form for Regression, which will be
updated and sent out each school year. The documentation shall demonstrate that in one or
more critical areas addressed in the current individualized education program (IEP) objectives,
the student has exhibited, or reasonably may be expected to exhibit, severe or substantial
regression that cannot be recouped within a reasonable period of time or the maintenance of
those critical skills that extend beyond the regular school year.

2. Severe or substantial regression means that the student has been, or will be, unable to maintain
one or more acquired critical skills in the absence of ESYS.

3. The reasonable period for recoupment of acquired critical skills shall be determined based on
needs identified in each student's IEP. If the loss of acquired critical skills would be particularly
severe or substantial, or if such loss results, or reasonably may be expected to result, in
immediate physical harm to the student or to others, ESYS may be justified without
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consideration of the period of time for recoupment of such skills. In any case, the period for
recoupment shall not exceed eight weeks.

A skill is critical when the loss of that skill results, or is reasonably expected to result, in any of
the following occurrences during the first eight weeks of the next regular school year:

a. placement in a more restrictive instructional arrangement;

b. significant loss of acquired skills necessary for the student to appropriately progress in
the general curriculum;

c. significant loss of self-sufficiency in self-help skill areas as evidenced by an increase in the
number of direct service staff and/or amount of time required to provide special
education or related services;

d. loss of access to community-based independent living skills instruction or an independent
living environment provided by non-educational sources as a result of regression in skills;

or
e. loss of access to on-the-job training or productive employment as a result of regression
in skills.

If a student demonstrates the need for ESYS, the ARD committee must decide on the appropriate
IEP goals and objectives the student will work on during the determined ESYS. The
determination of IEP goals and objectives for ESYS must be identified in an ARD meeting.

Goals for students recommended for ESYS should come from their current IEP. These goals
should be identified as those being critical to a student’s academic, behavioral, or functional
development. This may include skills that may have been mastered during the school year, but
without ESYS participation during the summer, the student would suffer regression in that
particular area.

ESYS ARD Meeting
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As part of the ARD meeting held to consider ESYS, the following components must be discussed
and documented:
1. ESYS Supplement
If the student meets the requirements and there is a valid need for ESYS services, then an
ARD must be held (if it was not determined at the annual ARD). The ESYS ARD Supplement
must be completed in its entirety in Success Ed during the ARD and included in the IEP.
The ESY IEPs must be indicated in the drop-down text box located within the ESY
supplement
2. ESYS IEP Goals & Objectives
If the student meets the ESYS recommendation requirements, then the committee needs
to identify those goals in which the student has shown either regression (which has been
noted on the IEP) or is a critical skill on the student’s IEP. The ARD Committee
deliberations must specify the time and duration for ESYS instructional and/or related
services. Th ESY IEPs must be indicated in the drop-down text box located within the ESY
supplement

3. Transportation Supplement
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If the student will be receiving specialized transportation during ESYS, then it must be
indicated in Success Ed, and the transportation supplement must be completed during an
ARD. If a parent has declined specialized transportation during the regular school year,
but the ARD committee determines that there will be a need for this service during ESYS,
then an ARD must be held in order to add this service. It should be noted in the
deliberations that this service will only be for the duration of ESYS. In addition, a
Transportation Supplement must be completed and submitted along with the other ESYS
paperwork. All information must be updated and confirmed before submitting the form.
For more information about the Fort Bend ISD Special Transportation process, please see
the self-named area in Section 3 of this Special Education Handbook.

Once an ARD has been held to make the recommendation for ESYS and all paperwork has been
completed, the ESYS recommendations must be submitted to the Program Manager overseeing
the program in which the student receives services. All ESY documents should be uploaded into
Success Ed under the History tab.

ESYS Guidance
****Be sure to note in the deliberations as well as the ESY service page (Section 6 of the ARD document)

the time and duration of service reflected on the ESY Supplement. Example - “The ARD committee has

determined that ESYS will be provided and that the student needs 4 hours per day, 4 days per week,

for 6 weeks with no more than a 2 consecutive week break during the summer of ESY services to

maintain his current level of academic and/or functional performance of critical skill areas as described

on the ESYS goals/objectives approved by the ARD committee.”

Extracurricular/ Non-academic Activities
TEC § 33.081; 34 CFR §§ 300.107, 300.117

1.

2.

The ARD committee shall consider if any accommodations are necessary for a student to
participate in extracurricular/nonacademic activities. These accommodations should be
documented in the IEP.

The ARD committee should not place the student into specific extracurricular/ nonacademic
activities. Students must follow similar entrance criteria that non-disabled students must follow
to participate in extracurricular/nonacademic activities. However, the ARD committee may
determine accommodations are required should he/she meet participation requirements.

If guidance is needed in a specific situation, please contact the Director of Special Education.

Functional Behavior Assessment (FBA)
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If the student is not identified as receiving special education services, the Student Support Team (SST)
should meet to review the concerns and follow the guidance provided within the Responsive Instruction
(RI) manual.

If the student is served with special education services and is displaying behavior that is interfering
with learning of self or others and does not have a current Behavior IEP/BIP, the following procedures

apply:
1.
2.

9.

Concerns are brought to the student’s case manager.
The case manager will:

a. Review these procedures with the teacher/administrator bringing the concern

b. Explain the data collection process

c. Provide and review forms for data collection

d. Discuss informal behavior plans or strategies utilized and how to collect data on student
response

e. Assist the teacher, as needed with the data collection

f. Inform the CCC/ARD Facilitator/Department Head that there are behavioral concerns and

determine what information has been provided to the school staff
The case manager will monitor the data collection process for approximately two (2) weeks.
If the student’s behavior improves without the need for a formal Behavior IEP/Behavior
Intervention Plan, no further action is needed. The case manager will keep the documents in
the student’s working/teacher folder.
If through the data collection and informal b